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APPLICATION 
KANSAS STATE DEPARTMENT OF EDUCATION 

SCHOOL IMPROVEMENT FUND 1003(g) 
2010-2011 

 
PART II:  DISTRICT INFORMATION 

USD Name and Number 
Wichita Public Schools, USD 259 
Name and Title of District Contact for Grant Application 
 
Dr. Denise Seguine, Chief Academic Officer 
Address 
201 N. Water 

Telephone Number 
316-973-4408 

City 
Wichita 

Zip Code 
67202 

E-mail Address 
dseguine@usd259.net 

Fax 
316-973-4629 

Qualifications: The school(s) in the district identified as in improvement, corrective action or restructuring and 
which demonstrate the greatest need and commitment. 
 
Schools listed on the following page(s). 
Pleasant Valley Middle School - $1,700,000.00over 2 years 
Jardine Technology Middle Magnet School 
Truesdell Middle School 
West High School 
North High School 
Southeast High School 
Heights High School 
Anderson Elementary 
Franklin Elementary 
Gardiner Elementary 
Hamilton Middle School 
Lincoln Elementary 
Linwood Elementary 
Spaght Multimedia Magnet Elementary 
Stanley Elementary 
Metro Meridian Alternative High School 
Metro Boulevard Alternative High School 
Amount Requested 
$1,700,000.00over 2  years (Pleasant Valley Middle School) 

 

 

Authorized District Signature Date 

SEA Approval/Date Amount Awarded 

mailto:dseguine@usd259.net
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Employment/Educational Opportunity Agency 
The Kansas State Department of Education does not discriminate on the basis of race, color, national origin, sex, 
disability, or age in its programs and activities.  The following person has been designated to handle inquiries regarding 
the non-discrimination policies: 

KSDE General Counsel 
120 SE 10th Ave. 
Topeka, KS 66612      

 785-296-3204 

The State, through its authorized representative, agrees to comply with all requirements applicable to the School Improvement 
Grants program, including the assurances contained herein and the conditions that apply to any waivers that the State receives 
through this application 

 
A. SCHOOLS TO BE SERVED:  An LEA must include the following 

information with respect to the schools it will serve with a School 
Improvement Grant.   

 
An LEA must identify each Tier 1, Tier II, and Tier III school the LEA commits to serve 
and identify the model that the LEA will use in each Tier I and Tier II school. 
     Intervention (Tier I and II Only) 

 
School 
Name: 

NCES ID # Tier 
I 

Tier 
II 

Tier 
III 

Turnaround Restart Closure Transformation 

Pleasant 
Valley 
Middle 
School 

201299000339 X      X 

Jardine 
Technology 
Middle 
Magnet 
School 

201299001800 X       

Truesdell 
Middle 
School 

201299000343 X       

West High 
School 201299000349  X      
North High 
School 201299000346  X      
Southeast 
High 
School 

201299000348  X      

Heights 
High 
School 

201299000350  X      

Anderson 
Elementary 201299001648   X     
Franklin 
Elementary 201299000274   X     
Gardiner 
Elementary 201299000276   X     
Hamilton 
Middle 
School 

201299000331   X     

Lincoln 
Elementary 201299000294   X     
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Linwood 
Elementary 201299000295   X     
Spaght 
Multimedia 
Magnet 
Elementary 

201299001719   X     

Metro 
Meridian 
Alternative 
High 
School 

201299001697   X     

Metro 
Boulevard 
Alternative 
High 
School 

201299000345   X     

 
Note:  An LEA that has nine or more Tier I and Tier II schools may not implement the transformation 

model in more than 50 percent of those schools 
Refer to Appendix A and Appendix B for more information on the grant requirements and general 
information. 
B. DESCRIPTIVE INFORMATION:  An LEA must include the following information in its 
application for a school improvement grant. 
 
Step 1a:  Needs Assessment- The LEA has analyzed the needs of each school and selected an 

intervention for each school. 
Needs Assessment Process: Describe the needs assessment process that the school went 
through before selecting the Intervention Model. Needs Assessment Resources are provided in 
the Kansas Improvement Notebook located at:  http://www.ksde.org/Default.aspx?tabid=4398 

Of the three tier I schools, Pleasant Valley has been selected to apply for the 2011 School 
Improvement gratn. The other two schools are in restructuring; therefore USD 259 will not apply 
to serve these schools. USD 259 will support all tier I schools through the implementation of the 
Stat process, with the expectation of action plans resulting in an impact on student achievement. 

The district team planned the course of action to be taken at Pleasant Valley Middle School. The 
team included the Assistant Superintendent of Middle Schools, Kathy Busch; Chief Academic 
Officer, Dr. Denise Seguine; Division Director of Student Support Services, Neil Guthrie; 
Division Director of Learning Services, Susanne Smith; and Executive Director of Innovation 
and Evaluation, Dr. Lisa Lutz.  At the time the SIG application was due the principal for the 
2011-2012 school year had not yet been named.  

Because of the recent budget cuts and the number of displaced teachers in the district, it was 
determined May 2011 was not a desirable time to use the Turnaround Model at Pleasant Valley 
Middle School. The Transformation Model will be used as the comprehensive reform model for 
the 2011-2012 academic year. However, should Pleasant Valley Middle School not be on course 
to meet the goals set in the SIG in each of the following three school years, the Turnaround 
Model will be applied for the following school year. The vision for the school aligns with the 
District Integrated Improvement Plan approved by KSDE in the 2010-2011 school year. 

 Although the Transformation Model will be implemented at Pleasant Valley Middle School 
(PVMS), the principal will be provided with appropriate data sets for making decisions about 
teacher placement in the master schedule. Staffing changes will be implemented aligning with 

http://www.ksde.org/Default.aspx?tabid=4398
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highly qualified status to create different professional dynamics and generate healthy cognitive 
dissonance and urgency for improvement. 

Pleasant Valley Middle School’s student achievement data has not produced positive results 
from other reform efforts. An implementation study is in order to support the criteria of the 
Transformation Model. 

 

 

 

PVMS Grade 6 2010-2011  
Oral Reading Fluency 

PVMS Grade 7 2010-2011 
Oral Reading Fluency 

PVMS Grade 6 2010-2011 
MAZE Comprehension 
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PVMS 8th Grade 2010-2011 
Oral Reading Fluency 

PVMS 8th grade 2010-2011 
MAZE Comprehension 

PVMS 7th Grade 2010-2011 
MAZE Comprehension 
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Group 
% Scoring Proficient in Reading Met Annual Reading Target 

06 07 08 09 10 Change 09 
to 10 06 07 08 09 10 

All Students 58.6 49.5 59.4 47.5 54.8 +7.3 Yes* No Yes7 No Yes7 
Afr. Amer. 49.0 55.2 53.9 18.4 34.9 +16.5 Yes* Yes* Yes6 No No 
Amer. Indian 87.5      Yes     Asian 60.0      Yes*     ELL 41.4 31.3 46.7 27.4 42.9 +15.5 No No Yes7 No Yes7 
Lunch Support 54.3 47.0 57.0 43.2 52.0 +8.8 No No Yes7 No Yes7 
Hispanic 53.1 43.1 54.0 41.3 52.1 +10.8 No No Yes7 No Yes7 
Multi-Racial 60.0      Yes*     SPED 52.8 21.6 58.8 22.5 54.7 +32.2 Yes* No Yes7 No Yes7 
White 74.5 66.3 77.8 69.8 75.9 +6.1 Yes Yes* Yes Yes* Yes* 
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PVMS 6th Grade 2010-2011 
Math Concepts and Application 

PVMS 7th Grade 2010-2011 
Math Concepts and Application 

PVMS 6th Grade 2010-2011 
Math Computation 

PVMS 7th Grade 2010-2011 
Math Computation 
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PVMS 8th Grade 2010-2011 
Math Concepts and Application 

PVMS 8th Grade 2010-2011 
Math Computation 
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Group 
% Scoring Proficient in Math Met Annual Math Target 

06 07 08 09 10 Change 09 
to 10 06 07 08 09 10 

All Students 57.2 50.6 59.3 51.4 48.9 -2.5 Yes* No Yes7 No No 
Afr. Amer. 40.0 40.5 39.5 31.6 34.9 +3.3 No No Yes6 No No 
Amer. Indian 87.0      Yes     Asian 80.0      Yes     ELL 48.9 37.1 52.0 37.3 37.4 +0.1 Yes No Yes7 No No 
Lunch Support 54.3 47.7 57.5 47.9 46.7 -1.2 Yes No Yes7 No No 
Hispanic 54.2 45.2 56.7 45.9 45.5 -0.4 Yes* No Yes7 No No 
Multi-Racial 60.0      Yes*     SPED 45.7 32.8 53.8 28.8 38.7 +9.9 No No Yes7 No Yes7 
White 66.6 63.7 74.5 66.7 62.5 -4.2 Yes Yes* Yes No No 

 
 

Data Analysis: Write a brief summary of the school’s data analysis results/findings. Include:    
Achievement Data 
 School Leading Indicator Report (in Appendix E of LEA Application) 
 School AYP Data 
 School Report Card Data 

Perception Data 
Contextual (school processes/ programs) 
Demographic Data 

Several School Leading Indicators are in need of improvement. (Overall rating: 2 – Sometimes) 
Leadership: 
 A district level technical assistance plan is being developed to establish appropriate 

district technical support for schools in need of improvement. These supports and the school staff 
will work closely together to align professional development and specific instructional practices 
to meet the needs of students and teachers in making consistent and marked improvements in 
learning and achievement. 
 
Culture and Human Capital: 
 The support of all school community stakeholders will be a paramount focal point in the 

transformation of PVMS. Efforts to engage the Hispanic community and parents/guardians of 
students in the school will be established. 
 
Instruction and Professional Development Culture: 
 Data by grade and classroom will become public among staff for the purpose of honest 

discussion and regular practice of the problem solving cycle for instructional improvement and 
student achievement. Implementation of research based practices is not currently consistent at 
PVMS. 
Curriculum and Assessment: 
 Academic outcomes have been established by the district and will be supported through 

the district’s non-negotiables. Fidelity in planning using the district’s Quality Instructional 
Framework and fidelity in instruction using the district’s Secondary Strategic Instruction Model 
will be monitored at least weekly. Monitoring will take place throughclassroom observations that 
will be conducted by internal and external staff with feedback provided to teachers, and 
professional development aligned appropriately using the problem solving cycle for school 
improvement. 

Some interventions have been provided through comprehensive curriculum programs; 
however targeted interventions based on student’s skill or strategy needs are not in place. This is 
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an area in which some teachers have recognized a need to do something different, however they 
are not sure what to do and they do not have the resources for targeted intervention.  
 
School AYP/Report card Data: 

While there appears to be slight growth in the 8th grade year over the 7th grade year in 
both math and reading, trends in both reading and math indicate students typically leave PVMS 
less proficient in eighth grade than when they tested as sixth graders. Lower scores in the 7th 
grade may indicate a need for change in the 7th grade team. This trend is not typical through 
middle schools in the district. 

In 2010, PVMS did not make Adequate Yearly Progress in math, reading orthe 
attendance other measure. In 2011, the lowest attendance rate for a student group was 92.2% for 
African-Americans, and the highest attendance rate was 95.1% for ELL students, with an overall 
attendance rate of 94.6%. The number of students performing at or above standard on the 
Reading KAMM at PVMS was high, causing an overage of students to be reclassified or 
negatively attributed to PVMS. 
Less than half of all students at PMVS performed at or above standard in reading or math. 
Reading 
Student reading growth data for fluency and comprehension over the past year is stagnant. 

State reading assessment trend data shows little to no growth over 4 years, particularly over a 
cohort’s tenure. 
Math 
Student mathematics growth data for application of concepts and basic computation over the 

past year shows slight growth at grades 6 and 8, with a decrease in grade 7. 
State mathematics assessment trend data shows slight growth in 8th grade, however an overall 
decline over 4 years.  
 
ELL students perform nearly 10% below the All Students category, about the same as African-
American Students, and about 5% lower than Hispanic students, 4% lower than Students with 
Disabilities, and 25% lower than White Students. Overall, there are approximately 40 or less 
African American students attending PVMS compared to ten times as many Hispanic students 
attending PVMS. 
 
Contextual: 
In 2007, efforts to implement the Sheltered Instruction Observation Protocol model (SIOP) at 
PVMS were initiated at the district level. Implementation of SIOP strategies was to begin in the 
second semester of 2007-2008, however PVMS began initial professional development about 
SIOP in February, 2008 and full implementation across all content areas did not occur. During 
this time the school was entering restructuring and the principal had been notified he would be 
militarily deployed. The next year the instructional coach was promoted to assistant principal and 
the other assistant principal was acting principal. Due to these changes, those trained to 
implement SIOP were in different roles and the support for the SIOP initiative was lost. ELL 
teachers were trained and provided ongoing support for implementation; however the 
observation protocol is not regularly used. 
Based on the SIOP model, Wichita developed the Quality Instruction Frameworkin 2008 (see 
Attachment A), as a way to develop common vocabulary and understanding for quality 
instruction for all students. The following year, America’s Choice curriculum and structures 
began implementation at PVMS. America’s Choice uses the Workshop Model based on the work 
of Lucy Calkins, Carmen Farina, and Nancy Atwell. Recognizing the connection between the 
Quality Instruction Framework and the Workshop model being used in 7 America’s Choice 
schools, the Wichita district developed instructional models for secondary teachers for use in all 
content areas in 2009 (see Attachment B). Although the district and PVMS have provided 
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ongoing support for implementation of the framework and instructional model, teachers at 
PVMS have not fully embraced these instructional practices that are aligned with Sheltered 
Instruction.  
 
Perceptions: 
Over a five year trend, from 2005-2010, on average, 75% of the 6th grade students at PVMS 
reported positively that teachers cared and respected students. However, the trend reversed as 
student transitioned from 6th to 8th grade. About 2/3 of sixth graders also reported teachers had 
high expectations for students, and the trend held fairly steady through the 8th grade. Nearly half 
of 6th grade students positively reported teachers did not compare students. This trend also 
remained about the same through 8th grade. Some discrepancies were noted among ethnicities on 
these topics. Hispanic and white trends held within 5% of each other. African American 
responses tended to be 5-10% less positive. From 6th to 8th grade over the five year trend, half of 
the students positively responded that they felt academically secure. 
 
Root Cause Analysis: Based on the school’s data analysis results, describe the root cause(s) that 
support the selection of an appropriate intervention model. 

 
There is an ESOL program at PVMS; however twenty-nine of the 55 teachers are ESOL 

endorsed, with 20 currently on an Endorsement Plan. The district ESOL director and other 
district staff have reported that while a number of teachers at PVMS are ELL endorsed, the 
instructional strategies to support ELL students are not being implemented. The cause for 
the lack of implementation is related to several factors including low expectations for 
application of ELL strategies throughout the school, lack of professional support for all 
teachers to apply ELL strategies throughout the school, and a lack of monitoring for ELL 
strategies throughout the school. With nearly 60% of the PVMS student population being 
ELL, the implementation of ELL instructional strategies will be an expectation in 
professional development and classroom observations within the framework of providing a 
multi-tiered system of support for all students. 

At PVMS school activities it is apparent that there is a lack of parent and community 
involvement among the largest student group, Hispanic. Honoring the Hispanic cultures’ 
traditions has not been integrated into the school community at PVMS. Involvement of the 
PVMS community will be coordinated by a family engagement facilitator within the SIG 
reform plan.  

School leadership is necessary to work with teachers as a unit toward short term goals 
while working to understand and develop alignment between core beliefs and professional 
actions, professional development, instructional practices, data analysis, and action steps for 
student learning and achievement. Regular district level technical assistance will be critical 
to support the vision, implementation, monitoring, and accountability of all of the 
stakeholders in the PVMS school community in short and long term goal setting, and plans 
of action positively impacting student achievement. 

Other contributing factors to the root cause analysis include restructuring efforts two 
years ago. Few staff members and one assistant principal are new to the school. Teachers at 
PVMS have a range in tenure within the district from 3 to 28 years. The 55 teachers at 
PVMS assemble an average of 10 years in the district, 9 of which have 5 or more years of 
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experience outside of USD 259.The assistant superintendent of middle schools reports 
teachers at PVMS are concerned about how students feel about their school, however their 
attention to rigorous instruction and learning has become complacent. Some reassignment of 
staff within the school will take place for the 2011-2012 school year to alleviate some of the 
conviviality among staff. 

Implementation of core and comprehensive intervention curriculum has been inconsistent 
over the last three years. America’s Choice Intensive Design was implemented at PVMS 
beginning 2008-2009. The principal was deployed to Iraq during the first year of 
implementation and the assistant principal began implementation. District staff monitored 
implementation more frequently in the first year than in subsequent years at PVMS. Due to 
a lack of monitoring for quality classroom instruction and an expectation that research based 
instructional practices occur in every classroom, everyday, for every class, implementation 
and achievement have been compromised. Knowledge, understanding, appropriate 
instructional practices for ELL students in all classes and providing targeted skills based and 
strategies based interventions will be a focus in the PVMS SIG reform. 

Implementation of the district’s instructional model that is aligned with Sheltered 
Instruction is not consistent throughout PVMS. Intentional and focused support with 
monitoring and feedback from both the district and school levels has been insufficient. The 
practice of supporting quality classroom instruction with practices specific to ELL students 
in each classroom will be a focus of professional development. Classroom observations will 
build capacity among staff for supporting practices and the realization of those efforts on 
student achievement. 

Implementation of the district comprehensive assessment system has been incomplete at 
PVMS. Teachers have not been provided the level of expected professional development for 
using data to identify and implement targeted interventions. This training was provided to 
coaches at their professional development sessions. PVMS coaches did not regularly attend 
professional development at the district level, self reporting attendance to be approximately 
10 of 18 district learning sessions between November and May. Attendance at professional 
development sessions for the coach will be mandatory for the instructional coach assigned 
to PVMS. 

PVMS is an AVID (Achievement Via Individual Determination) demonstration school; 
however there is a lack of clarity among staff about how to integrate AVID strategies within 
the district’s instructional model. Teachers have reported not using the district curriculum 
when implementing AVID, implying some misunderstanding of integrating the strategies. 
The current professional development model does not help teachers acquire knowledge to 
application because the knowledge is not provided, the school leadership team does not 
expect teachers to implement the district’s comprehensive work, implementation is not 
monitored in a manner in which data is collected on specific and expected content and 
instructional components, and collaborative planning is not occurring. There is currently no 
known data on the progress of students in AVID classes compared to those who are not in 
AVID classes at PVMS. This data will be collected beginning 2011-2012. 
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Step 1b:  The LEA has the capacity to use school improvement funds to provide 
adequate resources and related support to each Tier I and Tier II school identified in the 
LEA’s application in order to implement, fully and effectively the required activities of the 
school intervention model it has selected.   
 
Using the needs assessment results, select the Appropriate Intervention Model, elaborate on 
how the school utilized the School Intervention Model Selection Rubrics to choose a model.  
Refer to Appendix D, p. 48-79. 
 
Use rubric pg 48-79 & why the model supports the school 
Leadership for transformational change is needed therefore the school principal will change prior 
to the 2011-2012 school year. 
The state’s SIG teacher evaluation system will be implemented at PVMS. 
School administrators and staff effectively implementing the Transformation Model will be 
retained. 
Based on regular school and classroom visits, stat session action plans and action results, and the 
SIG principal and teacher evaluation system, those not effectively implementing the 
Transformation Model will be removed from their PVMS assignment or coached out of the 
profession. 
School visits and classroom observations with feedback will take place at least weekly. School 
Stat, data dialogue and follow up action steps, will take place monthly, and quarterly progress 
reports will be made to the District Superintendent and Chief Academic Officer. 
District staff will work with the principal to implement staffing, calendar, and budgeting 
flexibility to meet the needs of the students and the criteria set in the Transformation Model. 
The ratio of Hispanic students to other ethnicities combined is 2:1. Services to encourage parent 
involvement of the Hispanic community will be included in the school’s reform. Community 
services shall include the following: translation (written and spoken), communications via radio 
outlets, and the implementation of a family engagement facilitator. 
 
Model that Supports School:  Describe why the model will be an appropriate fit for the school.  
 

The Transformation Model will be applied by using the overarching framework of a 
Multi-tiered System of Support (MTSS)through the gradual release of responsibility learning 
model to transform the school from capacity building to realization of instructional quality. 
Realization will occur due to an emphasis on increased ELL strategy support, monitoring and 
implementation expectations resulting in improved student achievement. 

Aligned with the components of MTSS, each goal is linked to key indicators of capacity 
building, coherence, and sustainability of the transformation model to improve instructional 
quality for all students, with a focus on ELL students. 

 
SMART Goal#1 
All PVMS teachers will integrate identified ELL strategies into their daily lessons. Success 
indicators will be the use of identified ELL strategies in daily lessons a minimum of 75% of the 
time as measured by classroom observations (PALSS) data. 
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SMART Goal #2 
All PVMS teachers will participate in the PALSS process of observing a minimum of 4 peers at 
least monthly for the purpose of providing them with feedback. Success indicators will be 
participation in scheduled PALSS visits during Team Time, electronic data derived from 
observations and used at monthly School Stat sessions leading to action steps for professional 
development and instructional quality. 
 
 
SMART Goal #3 
All PVMS teams will participate in the School Stat process each month during which the team 
and individuals will identify action steps for completion by the next School Stat session. Success 
indicators will be participation in School Stat, action steps completion and their outcome that 
will be documented in the monthly School Stat sessions notes. 
 
SMART Goal #4 
PVMS science, social studies, fine arts/PE, and technology teachers will collectively design and 
engage students in technology enhanced project-based learning, embedding ELL strategies and 
rigorous tasks that develop literacy, creativity and problem solving. Success indicators will be 6th 
graders in the 2011-2012 school year will participate in a minimum of one project-based learning 
activity each semester,  75 % of student self evaluations and teacher evaluations will be at 
“meets standard” using a PBL rubric. 
 
SMART Goal #5a 
All PVMS math teachers will select and embed appropriate math manipulatives to demonstrate 
and help students generalize mathematical concepts. Success indicators will be the use of math 
manipulatives in math lessons a minimum of 50% of the time as measured by classroom 
observations (PALSS) data. 
 
SMART Goal #5b 
Sixth grade math teachers will use an identified resource for math computation and problem 
solving practice 10 minutes at the beginning of each 6th grade math class. Success indicators will 
be by May 2012, 70% of all sixth grade students and by May 2013, 80%, will perform at or 
above the district target on the AIMSweb math screeners and all 6th grade students will improve 
at least one proficiency level on the Kansas math assessment. 
 
SMART Goal #6 
All PVMS Language Arts and ELL teachers will participate in LETRS training of selected 
modules that will be related to language acquisition of ELL students. Success indicators will be 
100% participation in LETRS modules training, and teacher written reflections on their 
understanding of what they are learning from LETRS and its application to ELL students. 
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SMART Goal #7 
PVMS will create a welcoming culture with the school community at large to increase parent and 
community communication and participation in school events with a focus on increased Hispanic 
community involvement. Success indicators will be an increase in parent use of school resources, 
monthly % of affirmative versus disciplinary teacher contact with parents/guardians in teacher’s 
communication logs, and teacher and parent/guardian attendance at PVMS school events.  
 
SMART Goal #8 
By May 2012, 70% and by May 2013, 80% of all PVMS students will be performing at or above 
the district target on the literacy and mathematics formative screeners (AIMSweb). 
 
SMART Goal #9 
On the 2012 and 2013 state math and reading assessments, at least 80% of the students in the 
ELL student category will improve by at least one proficiency level from their previous year’s 
state outcome assessments. 
 
The theory of action for transforming PVMS will be actualized through a three pronged approach 
based on Michael Fullan’s Change Imperative of building collective capacity, systemic 
coherence, and sustainability: 
1) Collective Capacity for MTSS: 
 The PVMS administrative and leadership team will work directly with the district 
technical assistance team in the following capacities: 
 
a) Setting school wide MTSS expectations for rigorous instructional practices and outcomes that 
support ELL students in ELL programs, special education, and general education utilizing 
internal and external feedback;  (Tools/Strategies: Classroom observations (PALSS), School 
Stat) 
SMART Goal(s): #1, #2, #7 
 
b) Planning for accountability regarding a multi-tiered system of support based on identified data 
and executing action steps for accountability in a timely manner regarding implementation of a 
multi-tiered system of support based on identified data sets utilizing the SchoolStat process; 
(Tools/Strategies: monthly SchoolStat, action steps ) 
SMART Goal(s):#2, #3 
 
2) Systemic Coherence for MTSS: 
a) Identifying and aligning professional development to instructional strategies supporting ELL 
students across all content areas; (Tools/Strategies: Quality Instruction Framework, Wichita’s 
Secondary Strategic Instructional Model, District Classroom Observation Technical Assistance 
for all teachers (PALSS);  modified LETRS training relating modules suited for middle school 
teachers to ELL students; Technology enhanced project-based learning coordinated among 
Science, Social Studies, Fine Arts/PE, and Technology teachers; Concrete to Abstract concept 
representation using manipulatives for Math teachers) 
SMART Goal(s):#1, #4, #5a, #6 
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b) Monitoring and providing feedback on the application of instructional strategies, and 
rigorously appropriate student tasks to support ELL students;(Tools/Strategies: ELL strategies 
identified by PVMS teachers and aligned with the Quality Instruction Framework, PALSS) 
SMART Goal(s): #1, #2, #8, #9 
 
c) Implementing a multi-tiered system of support for ELL students; (Tools/Strategies: AIMSweb 
screeners, quadrant sorts, Planning using the Quality Instruction Framework that is SIOP based 
instruction, Instructional delivery using the district’s Secondary Strategic Instructional Model, 
and implementing targeted interventions utilizing Lexia Learning) 
SMART Goal(s): #1, #3, #8, #9 
 
3) Sustainability of MTSS 
a) A culture of capacity building will be embedded and sustained through teacher driven 
professional learning at PVMS as a result of the relevance of professional learning and the 
realized results related to specific instructional quality support, monitoring, feedback, and action 
based on data dialogue. (Tools/Strategies :Ongoing and timely reviews of the ICM and ICM data 
collection, collegial planning, classroom observations and feedback by school and district staff, 
and instructional study during team time and extended learning time for teachers, School Stat, 
Quarterly school progress reports to KSDE and WPS superintendent) 
SMART Goal(s): #2, #3 
 
b) A primary focus on instructional quality for what teachers will do to meet the needs of all 
students, including ELL at PVMS will be the sustained through the PALSS process of teachers 
observing and providing feedback to one another with further discussion of the observation data 
to align professional development needs. (Tools/Strategies: Classroom observation utilizing 
PALSS) 
SMART Goal(s): #1, #2, #4, #5a, #5b, #6 
 
 
Transformation Descriptors: 
ELL strategies across the curriculum: The model provides support for on-going, job-embedded 
teacher professional development which is needed to increase teacher knowledge and application 
of the structures and expectations for ELL students across content areas as monitored by the 
Process for Advancing Learning Strategies for Success (PALSS). The model is also appropriate 
to support the PVMS staff to regularly and honestly use essential data points for in monitoring 
the implementation of ELL strategies, have input on professional development based on 
observation data, and to build relationships as a school community around quality instruction to 
meet the needs of all students. This includes the implementation of the district Quality 
Instruction Framework and Secondary Strategic Instructional Model across curricular areas to 
support transitioning Limited English Proficient students toward higher academic achievement 
while they reach English fluency. Tiered instruction will also include the use of Lexia Learning 
to support language acquisition. 
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School Stat: Monthly data dialogue sessions will include PALSS data for monitoring of ELL 
strategies application, instructional quality and professional development needs identification. 
Timely use of formative screener data, state assessment data, tiered instruction data, and 
attendance data will be the main data sets for monthly Stat dialogue and action plans with each 
grade level teacher team. 
 
Team Time and Extended Learning Time for Teachers: In USD 259, middle school teachers 
have team time during the day for professional development and collaborative planning. Team 
time throughout the first semester of the 2011-2012 school year will focus on Structures for 
MTSS using the Quality Instruction Framework and Secondary Strategic Instructional Model in 
all content areas; and utilizing screener and diagnostic data to identify appropriate tiered 
instruction for ELL students including the use of Lexia Learning for language acquisition skills. 
 
Two hours per week outside of contracted time will be dedicated to extended learning time for 
teachers. This professional learning will be spent on common language and understanding of key 
components to be learned, monitored, and supported to increase the achievement of all students, 
with a focus on ELL students. In the first semester, these components will include PALSS 
purpose, tool, process, and use of data for professional development. 
During the extended learning time each week, Language Arts and ELL teachers will receive 
modified LETRS training with an emphasis on the relationship to ELL students and language 
acquisition. This training will begin second semester. LETRS was developed by Dr. Louisa 
Moats. The goal of the LETRS professional development program is to help teachers from 
grades K-12 understands the language structures they're teaching, how students learn to read and 
write, and the best reasons why some children fail to learn. LETRS helps teachers gain in-depth, 
useful instructional information that complements their everyday teaching practices. It is not a 
"reading program", nor is it a replacement for core reading programs; rather, it is designed to 
bring deeper insight and knowledge to reading instruction, provide answers that instructional 
materials cannot, and allow teachers to reach, through explicit, scientifically-based methods, 
students who might otherwise fail. In year 1 of the SIG, all Language Arts and ELL teachers will 
receive modified training in LETRS modules 1, 4, and 6 to support teachers’ understanding of 
language development , its implications for learning to read, and the relationship to ELL literacy 
instruction. (Module 1 – The Challenge of Learning to Read, Module 4 – The Mighty Word, and 
Module 6 – Digging for Meaning Teaching Text Comprehension.) Modifications of modules 1-
4-6 will be taught in year 1 and in year 2 as needed per staffing changes. In the summer of 2012, 
the ELL module will be taught to all teachers at PVMS. Modules 10 and 11 will be taught to 
Language Arts and ELL teachers in the fall of 2012. (Module 10 – Reading Big Words: 
Syllabication, Module 11 – Writing: A Road to Reading Comprehension) 
Technology, Science, Social Studies, and Fine Arts teachers will collaboratively learn how to use 
iPad2s, design technology enhanced project-based lessons, and develop rubrics for the project-
based learning activities during the extended learning time. 
During the extended learning time, mathematics teachers will explore the application of math 
manipulatives for demonstrating various mathematical concepts to be used in their math lessons, 
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and learn how students can use flip video cameras to capture their processes during work-time in 
order to present them during closings. 
 
Extended Learning Time for Students: 
Based on screener data, state assessments data, and teacher recommendation, students will be 
identified for summer Jump Start, providing targeted interventions for students in math and 
reading. Jump Start will run two sessions so students needing support in math and reading may 
attend both. 
 
Utilizing technology to support 21st Century skills through project based learning: 
The Technology, Science, Social Studies, and Fine Arts teachers at PVMS will be paid for an 
additional two hours per week for organized collaboration and professional development during 
which collaborative study and planning will occur to support 21st Century skills throughout these 
curricular areas. iPad2s will be integrated into technology, science, and social studies classes to 
support communication, demonstration, research, and creativity. 
Math teachers and students will work collaboratively during the work time of the instructional 
model, using Flip video cameras to document their working processes and share their 
documentation during the closing of the lesson. 
 
Literacy/Numeracy Supports: 
Literacy rich environments will be created with classroom libraries in all classrooms and all 
content areas to reflect appropriate student interests in the content area. 
Math teachers will use the 2 hours of extended learning time each week to collaboratively learn 
and develop conceptually sound lessons utilizing math manipulatives. Sixth grade math teachers 
will also use an identified resource for math computation and problem solving practice for 10 
minutes at the beginning of each 6th grade math class. 
 
Teacher Supports: 
Regardless of tenure, teachers in need of assistance will be provided a peer consultant. Support 
will be specific to the teacher’s needs and aligned with Charlotte Danielson’s framework for 
teaching. 
 
Using the Needs Assessment and the Selected School Intervention Model, Assess the 
District and School Capacity, elaborate on how the school used the Innovation Configuration 
Matrix (ICM) for Schools.  It is located athttp://www.kansasmtss.org/resources.htm 

 
Although PVMS did not use the ICM with their staff throughout the 2010-2011 school 

year, the PVMS leadership team completed the ICM in May 2011 as a collective group. The 
school’s leadership team included the principal, an assistant principal, literacy and math coaches, 
data leader, and counselor. The ICM will be a working document and guide for the teachers and 
administration team throughout the school year to maintain focus for implementation and 
alignment of professional development.  

Leadership and Empowerment (LE): Of the 14 indicators, two were marked Not 
Implementing. LE8 – Staff relies on the title, special education and other entitlement programs to 

http://www.kansasmtss.org/resources.htm
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meet the needs of struggling learners. LE9 – There is not acknowledged responsibility for data-
based decision making and problem solving to improve academic and behavioral achievement. 
All other for Leadership and Empowerment indicators were marked In Progress. 

Assessment (A): Two of 9 indicators were marked Not Implementing. A8 – Progress 
monitoring does not regularly occur for learners receiving supplemental and intensive 
instruction. A9 – No commonly agreed upon or understood decision rules for academic and 
behavior regarding: Access to supports, Changing supports, Intensifying supports, and Existing 
supports. Indicators for Assessment Component 1 were marked In Progress and the remaining 5 
indicators were marked Implementing. 

Curriculum (C): Three of 7 indicators were marked Not Implementing. C5 – All learners 
receive the same academic curricular materials at the same time and behavior is addressed 
randomly or not at all regardless of need. C6 – The staff receives academic and/or behavioral 
core, supplemental and intense curricular materials that they are responsible for providing and 
are expected to implement the curricula according to the teachers’ manuals provided. C7 – It is 
assumed that all staff is implementing the academic and behavioral curricula and programs at all 
tiers will fidelity. One indicator, C3 was marked Implementing. C3 – The staff has agreed to and 
documented 5 or fewer positively stated rules/behavioral expectations.  

Instruction (I): Indicators for Components 1 and 2 were marked In Progress. Both 
indicators for Component 3 were marked Not Implementing. C5 – The schedule does not include 
specific time for core, supplemental and intensive instruction. C6 – Supplemental and intense 
instruction is provided in group sizes based upon staffing availability. 

Data-Based Decision Making (DBDM): Seven of 13 indicators were marked Not 
Implementing. DBDM6 – System level decision making is based on outcome data only. DBDM7 
– The team does not review effectiveness of or make adjustments in system. DBDM8 – 
Supplemental instruction data-based decision making does not occur. DBDM9 – Decision about 
supplemental instruction is based on universal screening data only. DBDM11 – Data-based 
decision making addressing intensive instruction does not occur. DBDM12 – No team meets to 
conduct decision making for academic and/or behavior at the intensive level. DBDM13 – The 
team discusses need to refer for evaluation for entitlement. The remaining six Data-Based 
Decision Making indicators were marked In Progress. 

Integration and Sustainability (IS): Four of 9 indicators were marked Not Implementing. 
IS1 – The policies and decisions (including curriculum, instruction, scheduling, staffing and, 
family involvement) are inconsistent with current evidence regarding effective practices. IS4 – 
No change has occurred in the allocation of resources. IS5 – There is no process in place to 
review decisions made as a result of data-based decision making. IS6 – There is no process in 
place to review and improve the data-based decision making process. None of the Integration 
and Sustainability indicators were marked Implementing. 
 
 
 
Strengths and Weaknesses: Discuss the strengths and weaknesses identified in the capacity 
appraisal that was done for the school using the Innovation Configuration Matrix (ICM) for 
Schools. 
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Strengths identified by the PVMS school leadership team’s ICM responses indicate 
honesty toward apathetic implementation efforts, although the team may not recognize this 
reflection on their practices. Other strengths include the content knowledge of the staff. The staff 
is collegial and has the professional capacity to change the school’s culture and return to a high 
performing school. The PVMS staff does a good job of making their students feel good about 
themselves and their school. With adjustments to performance expectations and accountability 
measures, it is expected that student achievement at PVMS will improve. 

Responses identify weakness in leadership, expectations for instruction and outcomes, 
monitoring, feedback, shared responsibility for academic and behavioral outcomes, use of data 
sets for intended instructional purposes versus placement, and alignment of goals, professional 
development, and practices. 
 
Use of Improvement Funds: Provide an explanation of the school’s capacity to use school 
improvement funds to provide adequate resources and related support for full and effective 
implementation of all required activities of the selected model.  
 
With changes to key leadership positions and structures; school principal, implementation 
coaches, data analysis and action planning, the school’s capacity to receive and apply 
information in positive and meaningful ways for students will result in effective implementation. 
The school principal will be replaced prior to the 2011-2012 school year, implementation coach 
to support literacy and critical thinking across the curriculum (1 per the school) will support 
differentiated professional development and collaborative lesson planning to ensure 
implementation of all district components of the academic cohort. School Stat sessions will be 
conducted monthly, making data public as a school and by teacher, with the expectation that 
teachers will work collaboratively to support student growth across the curriculum. Student and 
teacher learning will be supported through professional development, identifying priorities and 
setting grade level and student group goals, and structuring the master schedule and teacher 
assignments accordingly. 
Improvement funds will be used to support a school based instructional coach and a district data 
analyst who will assist in the School Stat process at PVMS, and ELL materials.  
Overall, the school’s staff has quality content knowledge. Changes in leadership, support, and 
expectations will rekindle the capacity of the staff to implement the district’s expectations of 
MTSS structures and instructional practices to support ELL students. 
Staff in technology, science, and social studies has the skills to implement the use of iPads for 
creative project-based units, supported with knowledge and application of vocabulary, reading, 
writing, and multiple visual representations necessary to support ELL students. 
LETRS training for language arts and ESOL teachers will provide the background knowledge of 
how students learn to read that is critical for supporting ELL students. This knowledge will 
enhance their instruction and support the purposes for implementing strategies they are already 
learned through their ESOL endorsement. 
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2. If the LEA is not applying to serve each Tier I school, the LEA must explain why it lacks capacity 
to serve each Tier I school.  (Answer only if applicable.) 

 
KSDE announced that only one Tier I school would receive SIG funds, therefore the district did 
not want schools competing for the same funds. Pleasant Valley was the school identified as the 
school to target for these funds due to their declining achievement and needed support for ELL 
students. Other tier I schools, Truesdell and Jardine, are also in restructuring and the short 
timeframe to apply for and implement a SIG, and the reduction of district resources were all 
capacity considerations limiting the number of SIG applications from USD 259. However, 
School Stat will begin in these two schools as well as the tier II and tier III schools as district 
technical assistance. 
 
3. The LEAmust describe actions it has taken, or will take, to design and implement interventions 

consistent with the final requirements.   
Interventions Consistent with Final Requirements:Describe the actions the school will take to 
design and implement interventions consistent with the final requirements of the grant.  (Using 
the appropriate table for model selected – complete only one chart.) 
 
Turnaround Model Requirements:  Refer to Appendix B, p. 32-35. 

(Fill out this box ONLY if you are choosing the Turnaround Model.) 

Write a brief narrative explaining how this school will address each of the Required Activities 
listed below.  (Required Activities) 

A. Replace the principal and grant the 
principal sufficient operational 
flexibility (including staffing, 
calendars/time, and budgeting) to 
implement fully a comprehensive 
approach in order to substantially 
improve student achievement outcomes 
and increase high school graduation 
rates; 

 

B. Using locally adopted competencies to 
measure the effectiveness of staff who 
can work within the turnaround 
environment to meet the needs of 
students, 

1) Screen all existing staff and 
rehire no more than 50 percent; 
and 

2) Select new staff; 
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C. Implement such strategies as financial 
incentives, increased opportunities for 
promotion and career growth, and more 
flexible work conditions that are 
designed to recruit, place, and retain 
staff with the skills necessary to meet 
the needs of the students in the 
turnaround school; 

 

D. Provide staff ongoing, high-quality, 
job-embedded professional 
development that is aligned with the 
school’s comprehensive instructional 
program and designed with school staff 
to ensure they are equipped to facilitate 
effective teaching and learning and 
have the capacity to successfully 
implement school reform strategies;  

 

E. Adopt a new governance structure, 
which may include, but is not limited 
to, requiring the school to report to a 
new “turnaround office” in the LEA or 
SEA, hire a “turnaround leader” who 
reports directly to the Superintendent or 
Chief Academic Officer, or enter into a 
multi-year contract with the LEA or 
SEA to obtain added flexibility in 
exchange for greater accountability; 

 

F. Use data to identify and implement an 
instructional program that is research-
based and vertically aligned from one 
grade to the next as well as aligned 
with State academic standards;  

 

G. Promote the continuous use of student 
data (such as from formative, interim, 
summative assessments) to inform and 
differentiate instruction in order to meet 
the academic needs of individual 
students; 

 

H. Establish schedules and implement 
strategies that provide increased 
learning time (as defined in this notice); 
and 
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I. Provide appropriate social-emotional 
and community-oriented services and 
supports for students.  

 

 
Restart Model Requirements:  Refer to Appendix B, p. 36-38. 
(Fill out this box ONLY if you are choosing the Restart Model.) 
 
Write a brief narrative explaining how this school will address each of the Required Activities 
listed below.  (Required Activities) 

A.  The LEA creates a “rigorous review 
process” and examines prospective 
restart operator’s reform plans and 
strategies.  The prospective operator 
demonstrates that its strategies are 
research-based and that it has the 
capacity to implement the strategies it 
is proposing.   

 

B.  The LEA allows former students, 
within the grades it serves, to attend the 
schools.   

 

C.  The LEA requires all former students 
who wish to attend the restart school to 
sign student or parent/student 
agreements covering student behavior, 
attendance, and other commitments 
related to academic performance.   

 

D.  The LEA provides the operator with 
considerable flexibility, not only with 
respect to the school improvement 
activities it will undertake, but with 
respect to the type of program it will 
offer.   

 

E.  The LEA includes accountability 
agreements for meeting final 
requirements with the operator and can 
terminate the contract if performance 
measures are not met.   

 

F.  The LEA reviews and meets fee and 
service requirements as defined by 
guidance in grant.   
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Closure Model Requirements:  Refer to Appendix B, p. 38-39. 
(Fill out this box ONLY if you are choosing the Closure Model.) 
 
Write a brief narrative explaining how this school will address each of the Required Activities 
listed below.  (Required Activities) 

A.  Families and Communities are 
engaged by the LEA in the process of 
selecting the appropriate school 
improvement model.  The data and 
reasons to support the decisions to 
close the school are shared with 
families and the school community and 
they have a voice in exploring quality 
options. 

 

B. The families and communities are 
allowed to help plan for a smooth 
transition for students and their families 
at the receiving schools.   

 

C.  The LEA determines whether higher-
achieving schools are within reasonable 
proximity to the closed school and 
whether any students are unduly 
inconvenienced by having to travel to 
the new location.    

 

D.  Leadership will devise a school closure 
plan to address all Kansas Learning 
Network Correlates (Leadership, 
Culture and Human Capital, 
Curriculum and Assessment, and 
Professional Development).  The plan 
would include: 

 Personnel placement 
 Policy 
 Board decisions  
 Student Assignment 
 Transfer of Records 
 Transportation 
 Resource Reassignment 
 Transfer of equipment 
 Building numbers 
 Facility issues 
 Community PR 
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 Parent Communication 
 Special Education Issues 
 Title I Issues 
 Records 
 Fiscal Services 
 Accreditation Issues 
 Safety and Security Considerations.   
 Communication with state 

 
Transformation Model Requirements:  Refer to Appendix B, p. 39-44. COMPLETE THIS 
ONE ONLY 
(Fill out this box ONLY if you are choosing the Transformation Model.) 
 
Write a brief narrative explaining how this school will address each of the Required Activities 
listed under the numbered strategies.   
 
(1) Developing and increasing teacher and school leader effectiveness.  
(Required Activities) 
 

A. Replace the principal who led the 
school prior to commencement of the 
transformation model; (Note:  USDE 
will accept 2 years of previous 
experience if the transformation has 
begun.) 

A new PVMS principal and an assistant 
principal were named in June for the 2011-
2012 school year. 

B. Use rigorous, transparent, and 
equitable evaluation systems for 
teachers and principals that-- 

3) Take into account data on 
student growth (as defined in 
this notice) as a significant 
factor as well as other factors 
such as multiple observation-
based assessments of 
performance and ongoing 
collections of professional 
practice reflective of student 
achievement and increased 
high school graduation rates; 
and  

4) Are designed and developed 
with teacher and principal 
involvement; 

PVMS teachers and the principal will be 
evaluated as scheduled using the district’s 
evaluation system. A percentage of teachers 
not in the evaluation cycle for evaluation in 
2011-2012 will be evaluated using the SIG 
teacher evaluation. 
 
All evaluations will include student growth 
data using the curriculum based measures for 
literacy and numeracy from AIMSweb. 
 
 
 
Both the state SIG teacher evaluation and the 
USD 259 principal and teacher evaluations 
were developed with teacher and principal 
involvement. 

C. Identify and reward school leaders, 
teachers, and other staff who, in 
implementing this model, have 
increased student achievement and HS 
graduation rates and identify and 

Staff who are appropriately selecting and 
applying ELL strategies in their daily 
instruction, participating in the school’s 
professional development, are monitoring 
quality instruction with peers and adjusting in 
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remove those who, after ample 
opportunities have been provided for 
them to improve their professional 
practice, have not done so; 

accordance with MTSS framework will be 
rewarded by being asked to continue their 
work at PVMS. Those not producing the 
expected results will receive the assistance of a 
peer consultant. Further assistive action such as 
being counseled out of the profession or 
termination from the district may occur as 
appropriate. Performance communications will 
begin no later than the end of the first quarter 
and will be ongoing. 
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D. Provide staff ongoing, high-quality, 
job-embedded professional 
development (e.g., regarding subject-
specific pedagogy, instruction that 
reflects a deeper understanding of the 
community served by the school, or 
differentiated instruction) that is 
aligned with the school’s 
comprehensive instructional program 
and designed with school staff to 
ensure they are equipped to facilitate 
effective teaching and learning and 
have the capacity to successfully 
implement school reform strategies; 
and 

The staff will be notified by the new principal 
as soon as the SIG is approved and provided 
preliminary information regarding upcoming 
expectations. PVMS staff will be given the 
opportunity to remove themselves from their 
position if they so choose, however placement 
within the district will not be guaranteed. 
Staff will complete a needs assessment aligned 
to the ICM to determine some initial 
professional development around the 
instructional model, fidelity to core content and 
instruction, the comprehensive assessment 
system, targeted interventions, and consistent 
school-wide expectations for all. 
A plan will be developed for the instructional 
coach to work with teachers to increase their 
professional growth in the areas aligned with 
identified data sets and individualized 
professional development. 
The classroom observation tool (PALSS) will 
be used at least weekly, with feedback 
provided to teachers and data used for 
identifying professional development needs. 
Teachers will be engaged in this process each 
month as follow up to the implementation of 
the ELL strategies focus in their professional 
development. The PALSS tool has been 
created in an electronic format; therefore, data 
collected from observations will be a regular 
data set explored during SchoolStat sessions. 
This will provide the opportunity for teachers 
to have dialogue about the professional 
development they have received, its 
implementation as observed using PALSS, and 
their follow up feedback and input on school 
level professional development. 
ELL strategies will be a regular expectation 
used throughout curricular areas and will be 
the focus of professional development during 
team time. Knowledge and application of 
appropriate ELL strategies will be the focus of 
teachers’ team time professional development 
during the day. 
LETRS training will be scheduled during some 
of the 2 hours per week extended day. Planning 
literacy rich lessons/units using LETRS 
background will occur during the extended 
time when LETRS is not being presented. 
LETRS will provide the background 
knowledge language arts and ESOL teachers 
need to understand ELL strategies and literacy. 
skills to ELL students. 
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E. Implement such strategies as financial 
incentives, increased opportunities for 
promotion and career growth, and 
more flexible work conditions that are 
designed to recruit, place, and retain 
staff with the skills necessary to meet 
the needs of the students in a 
transformation school. 

The master schedule will be reviewed with the 
new principal in July. This study will look to 
provide time for teachers to receive 
individualized professional development 
around planning lessons in the instructional 
model, using data, planning for targeted 
interventions, selection of ELL strategies, and 
rigorous core instruction and expectations for 
all students. 
Teachers will receive compensation for an 
additional 2 hours per week. In the first 
quarter, all teachers will learn the purpose of 
and process for the classroom observations 
(PALSS). The PALSS process will begin in 
classrooms with observations and feedback 
conducted by classroom teachers, the principal 
and assistant principals, and district staff by 
second quarter. By second semester, ELA and 
ELL teachers will receive training in LETRS 
with connections to directly supporting ELL 
students. Technology, fine arts, science and 
social studies teachers will plan literacy rich 
project-based learning units during the weekly 
extended learning time. The use of iPads 
supports ELL learners with vocabulary, 
reading, writing, and multiple visual 
representations necessary in their learning. 
Math teachers will learn how to use and plan 
for daily use of math manipulatives in their 
mathematics lessons.6th grade math teachers 
will also use an identified computation and 
problem solving practice, 10 minutes at the 
beginning of each lesson. 

(2) Comprehensive instructional reform strategies. (Required Activities) 
A. Use data to identify and implement an 

instructional program that is research-
based and vertically aligned from one 
grade to the next as well as aligned 
with State academic standards; and 

Classroom observation technical assistance 
metrics (PALSS) will be used regularly and 
feedback provided to teachers with 
professional development aligned to teachers 
needs based on observations and student 
achievement data regarding content, task, and 
level of instruction. 
Effective use of ELL strategies will be 
expected throughout all curricular areas. 

B. Promote the continuous use of student 
data (formative, interim, summative 
assessments) to inform and 
differentiate instruction in order to 
meet the academic needs of individual 
students. 

Using the district’s problem solving model for 
school improvement, classroom observation 
data will be processed at least every other week 
to build capacity in the staff at PVMS to 
become a regular practice in order to meet the 
academic needs of individual students. 
The Innovation Configuration Matrix will also 
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be used regularly with teachers to identify gaps 
and areas for professional growth. 

(3) Increasing learning time and creating community-oriented schools.(Required 
Activities)   

A. Establish schedules and strategies that 
provide increased learning time (as 
defined in this notice); and 

An extended year, “Jump Start” will occur in 
the summer for students beginning June 2012. 
Teachers will apply the professional 
development they have received and applied 
throughout the year to provide targeted 
interventions for PVMS students. Teachers 
will use what they have learned in the LETRS 
training related to language acquisition for 
ELL students and district provided resources 
for the summer literacy and math instruction. 

B. Provide ongoing mechanisms for 
family and community engagement. 

A family engagement facilitator will be hired 
prior to the start of the 2011-2012 school year. 
It will be important for this person in this 
position to be fluent in Spanish and English, 
communicate with the community chamber at 
Evergreen Community Center, and regularly 
coordinate communications with the local 
Hispanic radio stations. 
Beginning 2011-2012, consortium time will be 
used to build relationships between the school 
community and students/parents/guardians. 
Student performance will be the main focus of 
this time. This time will not be considered an 
instructional time. Consideration for looping 
consortium will be given. 

(4) Providing operational flexibility and sustained support.(Required Activities) 

A. Give the school sufficient operational 
flexibility (such as staffing, 
calendars/time, and budgeting) to 
implement fully a comprehensive 
approach to substantially improve 
student achievement outcomes and 
increase high school graduation rates; 
and 

Teachers will receive individualized 
professional development during selected team 
times and agreed upon plan times.  
Teachers will also have an extended year prior 
to the start of the year and after the school 
year. 
Teachers will have quarterly ½ day 
collaborative planning sessions with vertical 
and content area teams. 

B. Ensure that the school receives 
ongoing, intensive technical assistance 
and related support from the LEA, the 
SEA, or a designated external lead 
partner organization (such as a school 
turnaround organization or an EMO). 

PVMS administration and staff will receive at 
least weekly technical assistance through 
classroom visits and feedback (PALSS), 
alignment support for professional 
development, the use of data to determine 
teacher effectiveness factors, professional 
development needs, and leadership support. 
Monthly data sessions will be held with each 
grade level team with the expectation of action 
steps toward quality instruction and student 
achievement being identified and executed 
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each month. 
Weekly professional development will occur 
during the 2 hour extension. LETRS training, 
literacy planning, and ELL strategies support 
will be a focus at PVMS and support in each of 
these areas will be provided by the district. 

 
External Providers: Describe the actions the school will take to recruit, screen and select 
external providers, if applicable to ensure their quality. 
 
Urban Policy Development: 
The district has worked with Urban Policy Development (UPD), a Baltimore-based, minority-
owned public sector management consulting firm that helps public school districts, state 
education agencies and local government agencies transform into organizations that manage 
performance for better outcomes. UPD’s professionals are unique in their direct and extensive 
experience in public sector management. All of UPD’s partners and most of its professional staff 
have recently worked in senior or executive level positions reforming school districts and 
government agencies from the inside.  Their first-hand knowledge of managing and reforming 
public sector programs grounds their strategies and implementation assistance in the day-to-day 
realities of executing change at the local level. 
UPD and USD 259 have been partners over the last two years. This partnership will continue as 
the two work together to build capacity in USD 259 to transform professional, instructional, and 
operational practices throughout the district in order to realize the organizations greatest potential 
for providing a world class education for all students. The transformational processes UPD is 
supporting USD 259 in are Facility Stat, Principal Stat, and School Stat. PVMS will be involved 
in the School Stat process with each grade level team of teachers. 
ELL: 
Dr. Robin Cabral is a USD 259 employee with vast knowledge and work with ELL students. Her 
expertise will be used to support the teachers are Pleasant Valley. Dr. Cabral is also a certified 
LETRS trainer and will make connections between the LETRS training and support for ELL 
students as she trains the selected modules. 
Parent and Community Involvement: 
A partnership with Evergreen Recreation Center is being sought to include PVMS. Three other 
schools in their feeder pattern have existing partnerships with the center that is run by the City of 
Wichita’s Parks and Recreation. The center offers a number of classes and services utilizing a 
bilingual staff. 
MTSS: 
James Baker, Colleen Riley, and Crystal Davis from the Kansas MTSS core team are Wichita’s 
state partners for MTSS training and monitoring of implementation. Wichita has been working 
with this team for 2.5 years to design and re-design training and structures for implementation as 
appropriate to meet the needs of systemic implementation and individual schools regarding 
structures and curriculum programs and interventions. 
Parent Involvement: 
Evergreen Recreation Center, of the City of Wichita Parks and Recreation offers multi-lingual 
services, a library, and recreational classes in the PVMS community. Three Wichita schools 
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already partner with Evergreen, and Pleasant Valley slightly expand the reach of the community 
Evergreen serves. 
 
Resources Aligned to Interventions: Describe how the school will align other resources with 
the interventions. 
 
The school will continue to use Title I funds to support the specialized curriculum and 
professional development needs. 
The school will continue to utilize the district training and support around the implementation of 
MTSS structures for both learning and behavior. 
The school will continue to utilize the support of the KLN implementation coach. 
District support for ELL materials and training will continue to be provided and support provided 
for the implementation of ELL instructional strategies by all teachers.  
An ESOL coach will work with teachers in content classes to provide modifications to 
instruction to meet the needs of ELL students. 
District staff will work with PVMS to align their staffing and scheduling to support student 
learning using targeted interventions as defined by MTSS. Instructional practices will also be 
aligned with research based implementation for adolescent learners. Teacher professional 
development and student data will be used to build teacher capacity in aligning resources to 
interventions. 
The reading specialist will implement Lexia Learning for tier 2 and tier 3 targeted interventions 
to support the MTSS concept of all students receiving core instruction and supplemental 
instruction to address skill deficits.  
 
Practices and Policies: Explain what practices or policies, if necessary, will need to be modified 
to enable the school to implement the interventions fully and effectively. 
 
District policies will be reviewed to ensure the necessary flexibility the PVMS plan will require. 
Changes may be necessary in the areas of flexible teaching schedules, stipends, plus additional 
compensation for duties outside the contractual time, protected positions and personnel in times 
of budget reductions and flexibility in dismissing personnel who are not willing or able to follow 
the PVMS SIG plan. 
The superintendent will review the necessary changes with union representation to impress upon 
them the need for teachers to commit to additional time in their week for professional learning 
and planning in order to improve instruction and the achievement levels of students at PVMS, 
most notably, ELL students.   
The use of the PALSS observation form by teachers will be a new practice, however no 
contractual language exists that would prohibit the use of the form or teacher participation as an 
observer providing feedback as professional development. 
Alignment with MTSS with the implementation of targeted interventions rather than the existing 
comprehensive intervention programs is a change in practice. 
 
Sustainability: Explain how the school will sustain the reforms after the funding period ends.   
 
The PVMS transformation model is based on building capacity for realization of sustained 
results. The school will build capacity for a culture of instructional quality and be able to sustain 
the practices that meet the needs of their large ELL population and continue to support their 
achievement after the initial reform efforts utilizing the school’s allocated funds. 
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Teachers will understand the vision and hold each other accountable to high standards of 
instructional performance and student expectations by continuing the process of colleagues 
observing one another, daily application of ELL strategies across the curriculum, and the School 
Stat process to regularly make their data public and collectively problem solve as a team for the 
team. 
Leadership must continue to advocate for ELL students with the expectations for support of ELL 
strategies in professional development and the regular application of the strategies in every 
classroom. Coaching support for PVMS must be provided by someone with an ESOL 
background. The district will continue to provide LETRS training for teachers/schools and the 
SchoolStat process. 

 
4. The LEA must include a timeline delineating the steps it will take to implement the selected 

intervention in each Tier I and Tier II school identified in the LEA’s application.  Refer to 
Appendix D, p. 76-77. 

Implementation Steps 
 

SEA Timeline LEA Timeline and 
Explanation 

Exploration and Adoption 
1. Needs Assessment using 

the Innovation 
Configuration Matrix 
(ICM) for Schools  

• Achievement Data 
o School 

Leading 
Indicator 
Report 

o School 
AYP Data 

o School 
Report 
Card Data 

2. Perception Data 
3. Contextual (school 

processes/ programs) 
4. Demographic Data 
5. Selection of Model 

• School 
Improvement 
Model Selection 
Rubrics 

6. Capacity of District 
• Capacity Appraisal 

using Innovation 
Configuration 
Matrix (ICM) for 
Districts  

• Systemic 
Coherence and 

 

SEA grant application is 
submitted in December 
2010. 

LEAs receive notification 
of identified Tier I, Tier II 
and Tier III schools in 
December 2010. 

SEA grant application and 
LEA grant application is 
approved in April, 2011. 

LEA grant application is 
distributed in April 2011. 

KSDE offers technical 
assistance to LEAs on 
grant competition January 
through webinar.  Updated 
webinar scheduled in 
April after release. 

LEA grants due June 1, 
2011. 

LEA grants evaluated and 
site visits June 2011. 

LEA grants awarded at 
KSBE meeting July 2011. 

1. ICM data is collected from 
all schools at the end of each 
year. May 2011 

PVMS will complete School 
Leading Indicator Report pre 
and post each school year.May 
2011/August 2011/May 
2012/August 2012/May 2013 

PVMS AYP data June 
2011/2012/2013 

2. Perception data will be 
collected from teachers, 
parents, and students. 
December 2011/2012/2013 
3. Contextual 
processes/programs reported 
in quarterly reports. Oct 
2011/12, Dec 2011/12, 
March 2012/13, May 2012/13 
4. Demographic data 
reported quarterly in pupil 
accounting reports. 
5. Selection of Model 
May 2011 
6. Capacity of District 
ICM data collection May 
2011/12/13 
Systemic Coherence Capacity 
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Capacity 
Addendum to the 
District 
Effectiveness 
Appraisal 

• Sustainability Plan 
7. Goal Setting 
8. Completion of Stages 1 

through 4 in School 
Improvement Process 

9. LEA Application 
10. LEA Presentation on 

Needs Assessment 
Results, Model Selection, 
Capacity Appraisal 
Results, and Goal 
Identification 

11. Budget Negotiation 
12. Approval of LEA 

Application by KSDE 

and Sustainability Plan 
  Reorganization/purposing of 
Innovation and Evaluation 
 

7. Goal setting monthly 
8. Completion of Stages 1 

– 4 in SIP monitored 
quarterly 

9. LEA application May 
2011 

10. Presentation to KSDE  
June 2011 
 

*Program Installation and 
Initial Implementation – PRE-
IMPLEMENTATION  

1.  Family and Community 
Engagement Meetings 

2.  Rigorous Review of 
External Providers 

3.  Staffing 
4.  Instructional Programs 
(remediation and enrichment 
programs begin) 

5.  Professional Development 
6.  Aligning Accountability 
Measures for Reporting 

 
 (*See Pre-Implementation 
information in SIG Guidance on 
School Improvement Grants, 
November 1, 2010, p. 75-80.) 

Funds available to LEAs 
in July 2011. 

Pre-Implementation 
activities begin at school 
site in August. 

 

July/August 2011 
1. Family and Community 
engagement meetings will take 
place a minimum of each 
semester. 
2. External provider reviews 
will be conducted at least 
annually. 
3. Staffing reviews with the 
principal and district support 
will occur each quarter. 
4. Jump start will begin 
summer 2012. 
5. Professional development 
will begin no later than 
September. 
6. Alignment of 
accountability measures will 
occur twice, annually. 

Full Operation 
1. Beginning of School Year – 

Back to school kick-off 
2. Continuation of School 

Staff Training 
3. IC’s Bi-Weekly Meetings 

on Fidelity of 
Implementation of School 
Improvement Plan 

4. Bi-Monthly and technical 
assistance monitoring by 

August 20, 2011 1. August 2011 – Teacher 
report week August 9-16. 

2. School staff training will be 
every week during team time 
professional development. 

3. Bi-weekly meetings will 
occur once a new IC has been 
assigned to PVMS. 

4. Visits and reports to KSDE 
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KSDE Staff 
5. Student Orientation 

Sessions on School 
Changes 

6. Family and Community 
Orientation Sessions on 
School Changes Continue 

will be made each quarter. 

5. August 2011 – Students 
report August 17. 

6. Family and Community 
Orientation sessions will be 
coordinated with family 
engagement staff and the 
principal each semester. 

Innovation 
1. Analysis of Year One Data  
2. Revisions to School 

Improvement Plan  
3. Continuation of School 

Staff Training 

June 2012 1. Year 1 data review 
December and May. 

2. Revisions by June 15. 
3. School staff training will be 

ongoing. Some will be 
district directed and some 
will be based on 
implementation as observed 
using PALSS. 
 

Sustainability 
1. Evaluation 
2. Resource Alignment 
3. Abandonment and 

Redesign 

August 2012 
 

1. Evaluation - June/July 2012 

2. Resource alignment – each 
semester 

3. Abandonment & redesign – 
as needed each semester. 

 
 
5. The LEA must describe the annual goals for student achievement on the State’s assessment in 

both reading/language arts and mathematics that it has established in order to monitor its Tier I 
and Tier II schools that receives school improvement funds.  Additional goals may be provided 
based on the root cause analysis findings. 

 
On the 2012 and 2013 state math and reading assessments, at least 80% of all PVMS students in 
the ELL student category will improve by at least one proficiency level form their previous 
year’s state assessment. 
 
By May 2012, a minimum of 70% and by May 2013, 80% of all PVMS students will perform at 
or above the district target on the literacy and numeracy formative screeners. 
 
6. For each Tier III school the LEA commits to serve, the LEA must identify the services the school 

will receive or the activities the school will implement.   
 
USD 259 will serve 10 school using Tier III funds. Each school will use these funds to hire a 
literacy intervention teacher to implement tier 2 and 3 literacy interventions using Lexia 
Learning software and intervention lessons. The goal of this implementation is to improve the 
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literacy skills of students across the curriculum. Students participating will be progress 
monitored for any necessary adjustments in their instruction. Screener data will be monitored for 
percentile growth. State assessments outcomes for these students will be monitored for growth in 
proficiency levels. 
 
7. The LEA must describe the goals it has established (subject to approval by SEA) in order to hold 

accountable its Tier III schools that receive school improvement fund , if applicable. 
 
Tier III schools will implement monthly SchoolStat sessions with their leadership team. Each 
leadership team will make a commitment to take action based on the data discussed in 
SchoolStat. Sessions will begin with follow up on the commitment, the action taken and 
impending results. School Stat sessions will be related to formative and summative achievement 
data, staffing and scheduling, professional development, and distribution of priorities. The goal 
of SchoolStat is to create a culture where performance matters; therefore, accountability 
practices are used with timely and relevant data to enhance performance.    
 
8. As appropriate, the LEA must consult with relevant stakeholders regarding the LEA’s 

application and implementation of school improvement models in its Tier I and Tier II schools.   
 
WPS LEA participated on the KSDE conference call once the intent to apply was submitted for 
PVMS. LEA stake holders included: WPS team - superintendent, John Allison; the 2010-2011 
PVMS leadership team (principal, assistant principal, instructional coaches, data leader, and 
counselor); assistant superintendent, Kathy Busch; chief academic officer, Dr. Denise Seguine; 
division director of student support services, Neil Guthrie; director of ESOL, Karen Boettcher; 
division director of learning services, Susanne Smith; executive director of innovation and 
evaluation, Dr. Lisa Lutz. This team worked on the background/history of PVMS 
implementation and achievement results to determine appropriate interventions to put in place to 
support teacher capacity and student learning at PVMS 
 External partners consulted include: 
 Bob Pipik and Julio Gonzalez from Urban Policy Development regarding the Stat process and 
data collection, including PALSS data. Wichita was directed to the services of Urban Policy 
development by Scott Joftus and Chris Cross through the Kansas Learning Network. 
 Dr. Steve Kukic and Dr. Louisa Moats from Cambium Learning were consulted regarding 
LETRS professional development on background knowledge to support teachers’ understanding 
of high quality literacy instruction. Dr. Kukic’s services to USD 259 have also been a result of 
technical assistance through the Kansas Learning Network. 
The PALSS observation tool was made available to districts participating in the Kansas Learning 
Network and the work of Joan Evans. PALSS is being used in 16 states. 
A review of the PVMS SIG was conducted with the WPS team on May 18th and May 31. A 
review with the new PVMS principal was made in early June. 
The resumes and vitas of partners were reviewed by the district team and partners selected based 
on their expertise in the fields of literacy, special education and ESOL instruction, data processes 
and accountability, and effective classroom observation reporting. 
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C. BUDGET:  An LEA must include a budget that indicates the amount of school 
improvement funds the LEA will use each year in each Tier I, Tier II, and Tier III 
school it commits to serve.Refer to AppendixG, p. 82-85& Appendix H, p. 86-87. 

 
The LEA must provide a budget that indicates the amount of school improvement funds the LEA 
will use each year to— 

• Implement the selected model in each Tier I and Tier II school it commits to serve; 
• Conduct LEA-level activities designed to support implementation of the selected school 

intervention models in the LEA’s Tier I and Tier II schools; and 
• Support school improvement activities, at the school or LEA level, for each Tier III 

school identified in the LEA’s application. 
• The LEA must include a budget and budget narrative to support each line item. 

 
Note:     An LEA’s budget should cover three years of full implementation and be of 
sufficient size and scope to implement the selected school intervention model in each 
Tier I and Tier II school the LEA commits to serve.  Any funding for activities during the 
pre-implementation period must be included in the first year of the LEA’s three-year 
budget plan. 
 
An LEA’s budget for each year may not exceed the number of Tier I, Tier II, and Tier III 
schools it commits to serve multiplied by $2,000,000 or no more than $6,000,000 over 
three years. 

 
 
 
Example: 

LEA XX BUDGET 
 

 Year 1 Budget 
 

Year 2 
Budget 

Year 3 
Budget 

Three-Year 
Total 

 Pre-
implementation 

Year 1 – Full 
implementation 

   

Tier I ES 
#1 

$257,000 $1,156,000 $1,325,000 $1,200,000 $3,938,000 

Tier I ES 
#2 

$125,500    $890,500    $846,500    $795,000 $2,657,500 

Tier I MS 
#1 

$304, 250 $1,295,750 $1,600,000 $1,600,000 $4,800,000 

Tier II HS 
#1 

$530,000 $1,470,000 $1,960,000 $1,775,000 $5,735,000 

LEA-level 
Activities 

 
$250,000 

 
$250,000 

 
$250,000 

 
$750,000 

Total 
Budget 
 

$6,279,000 $5,981,500 $5,620,000 $17,880,500 
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LEA 259 BUDGET 
 Year 1 Budget 

 
Year 2 
Budget 

Two Year 
Total 

 Pre-
implementation 

Year 1 – Full 
implementation 

  

Tier I 
MSPVMS 

$529,500.00 $320,500.00 $807,500.00 $1,615,000.00 

LEA  - 
Activities 

<$42,500.00> 
in pre-implementation 

$42,500.00 $85,000.00 

Total 
Budget 

$850,000.00 $850,000.00 $1,700,000.00 
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KANSAS STATE DEPARTMENT OF EDUCATION 
Title l School Improvement Grant 

ESEA 1003(g) 
PRE-IMPLEMENTATIONDISTRICT/BUILDINGBUDGET (OPTIONAL) 

FOR MAY 15, 2011 TO AUGUST 30, 2011 
 

Budget Categories Amount Requested 
 

1000 Instruction  

100 Personnel Services—Salaries $50,000 (1 implementation specialist) 
$50,000 (1 instructional coach) 
$2,500 (10 addendum days) 
$50,000 (1 reading specialist) 
$35,000 (1 family engagement liaison) 
$35,000 LETRS trainer/ELL/Literacy Support 

200 Employee Benefits $13,000 (1 implementation coach) 
$13,000 (1 instructional coach) 
$13,000 (1 reading specialist) 
$10,000 (1 family engagement liaison) 

300 Purchased Professional 
and Technical Services 

$82,500 (Urban Policy Development-PVMS) 
 

400 Purchased Property Services  

500 Other Purchased Services  
600 Supplies and Materials $25,000 (ELL materials) 

700 Property $10,000 (Polycom video conf. equipment for 
Science & Social Studies) 
$120,000 (iPad2 [120] - 6th& 7th gradeSci/SS) 
$10,000 ( Flip cameras [50] for math) 
$3,000 (iPad2 applications) 

2000 Support Services  
2100 Support Services—Students  
2200   Support Services—Instructional 

Staff 
 

2300 Support Services (General 
Administration) 

$7,500 (supplemental – district SIG grant 
manager) 

2329 Other Executive  
Administration Services 

 

2400 Support Services  
2700 Student Transportation Services  
3000 Non-Instructional Services  
3300 Community Services Operations  
3400 Student Activities  
 
TOTAL 

 
$529,500.00 

 
Budget Narrative: Pre-implementation 
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100 Personnel 
An implementation specialist will work at PVMS to monitor, support, and coordinate 

implementation to meet each SMART goal. Five addendum days will be provided for use outside 
of contracted time to further monitor and support implementation. 

An instructional coach will work as a colleague with classroom teachers to support 
effective instruction and student learning. The cohort coaches will focus on group professional 
development and the school based instructional coach will focus on individual professional 
development to move learning from knowledge to application. Five addendum days are added to 
begin professional development for the start of the school year and assist with preparation 
summer teacher professional development. 

A reading specialist will work with teachers on appropriate tier 2 strategies-based 
intervention and tier 3 skills-based interventions. The reading specialist will implement Lexia 
Learning. 

A family engagement liaison will be hired to implement a school wide family 
relationship building model to increase parent and community involvement and focus on creating 
a culture of openness and welcome. The family engagement liaison will coordinate the PVMS 
and Evergreen Recreation Center partnership. 

LETRS trainer/ELL/Literacy Support will be a partial position responsible for providing 
ELL and literacy consultation, professional development, and LETRS training. 
 

200 Benefits 
Employee benefits will be paid for newly created positions. Benefits include health 

insurance, life insurance, employee assistance, and early retirement. All employees receive 
disability insurance at .40%, workers compensation at .80%, social security at 7.65%, and 
unemployment insurance at .10%. 

 
300  Purchased Services 
Data analysis services will be provided each month by Urban Policy Development for all 

grade level teams at PVMS. 
 
600 Supplies and Materials 
ELL materials will be purchased with grant funds to support ELL instruction. 
 
700 Property 
Video conferencing equipment will be purchased for the integration of real world learning 

and application of curricular content through virtual field trips and communication with other 
schools and learning institutions. Video conferencing equipment may be used for professional 
development purposes teacher to teacher, and classroom learning, classroom to classroom. This 
equipment will be primarily used in science and social studies classes. 

iPad2s and applications will be purchased for 6th grade and 7th grade student use, for the 
purpose of using technology to demonstrate 21st Century skills, including cross curricular 
connections, research and communications skills, and creativity with support from technology, 
science, social studies, fine arts/PE classes. 

Flip video cameras will be purchased for the integration of technology and demonstration of 
math processing skills applied during the work-time and presented during closings. 

 
2300 Support Services (General Administration) 

 A supplemental will be funded from an existing position for a district SIG grant manager. 
This position will manage all USD 259 SIG grants beginning 2011, excluding the Curtis SIG. 
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KANSAS STATE DEPARTMENT OF EDUCATION 
Title l School Improvement Grant 

ESEA 1003(g) 
PROJECTED DISTRICT BUDGET FOR SEPTEMBER 1, 2011 TO JUNE 30, 2012 

 
Year 1 

Budget Categories Amount Requested 

1000 Instruction  

100 Personnel Services—Salaries  

200 Employee Benefits  

300 Purchased Professional 
and Technical Services 

 

400 Purchased Property Services  

500 Other Purchased Services  
600 Supplies and Materials  
700 Property  

2000 Support Services  
2100 Support Services—Students  

2200   Support Services—Instructional 
Staff 

 

2300 Support Services (General 
Administration) 

 

2329 Other Executive  
Administration Services 

 

2400 Support Services  

2700 Student Transportation Services  
3000 Non-Instructional Services  

3300 Community Services Operations  
3400 Student Activities  
TOTAL  

 
 

Provide a written explanation of each proposed expenditure on a separate page. 
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KANSAS STATE DEPARTMENT OF EDUCATION 

Title l School Improvement Grant 
ESEA 1003(g) 

PROJECTED DISTRICT BUDGET FOR JULY 1, 2012 TO JUNE 30, 2013 
Year 2 

Budget Categories Amount Requested 
 

1000 Instruction  

100 Personnel Services—Salaries $35,000 LETRS trainer/ELL/Literacy 
Support 

200 Employee Benefits  

300 Purchased Professional 
and Technical Services 

 

400 Purchased Property Services  
 

500 Other Purchased Services  
 

600 Supplies and Materials  
700 Property  

 
2000 Support Services  
2100 Support Services—Students  

2200   Support Services—Instructional 
Staff 

 

2300 Support Services (General 
Administration) 

$7,500 (supplemental-district SIG grant 
manager) 

2329 Other Executive  
Administration Services 

 

2400 Support Services  

2700 Student Transportation Services  
3000 Non-Instructional Services  

3300 Community Services Operations  
3400 Student Activities  

 
TOTAL 

 
$42,500.00 
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Budget Narrative: Year 2 
 

100 Personnel 
LETRS trainer/ELL/Literacy Support will be a partial position responsible for providing 

ELL and literacy consultation, professional development, and LETRS training. 
 
2300 Support Services (General Administration) 

 A supplemental will be funded from an existing position for a district SIG grant manager. 
This position will manage all USD 259 SIG grants beginning 2011, excluding the Curtis SIG. 
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KANSAS STATE DEPARTMENT OF EDUCATION 
Title l School Improvement Grant 

ESEA 1003(g) 
PROJECTED BUILDING BUDGET FOR SEPTEMBER 1, 2011 TO JUNE 30, 2012 

 
Year 1 

Budget Categories Amount Requested 
 

1000 Instruction  

100 Personnel Services—Salaries $125,000 (extended contract time) 
$100,000 (Jump Start daily rate) 
$5,000 (stipends) 
$55,445 (5.87% indirect) 

200 Employee Benefits  
 

300 Purchased Professional 
and Technical Services 

$5,000 (distance learning fees) 
$1,500 (Apple consultant) 
$2,000 (Polycom/Cytek maintenance) 

400 Purchased Property Services  
500 Other Purchased Services  
600 Supplies and Materials $2,000 (Professional libraries) 

$3,000 (LETRS modules 1,4, 6, ELL) 
$16,555 (Classroom libraries) 

700 Property  
2000 Support Services  
2100 Support Services—Students  

2200   Support Services—Instructional 
Staff 

 

2300 Support Services (General 
Administration) 

 

2329 Other Executive  
Administration Services 

 

2400 Support Services  
2700 Student Transportation Services $5,000 (Jump Start June/July buses) 

3000 Non-Instructional Services  

3300 Community Services Operations  
3400 Student Activities  
 
TOTAL 

 
$320,500.00 

 
 

Provide a written explanation of each proposed expenditure on a separate page. 
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Budget Narrative: Year 1 

100 Personnel 
Extended contract time of 2 hours each week will be paid to PVMS teachers for 

organized professional development and grade level/content area team collaboration and data 
analysis. Teachers will be paid their daily rate. During this extended time, language arts and 
ESOL teachers will receive LETRS training, math teachers will identify appropriate 
manipulatives to integrate into upcoming lessons and collaboratively plan weekly lessons. 
Science, Social Studies, Technology, and Fine Arts teachers will collaboratively plan interactive 
units for students to use the iPads and video conferencing in Science and Social Studies using 
supporting concepts provided by exploratory areas. 

Stipends and teacher incentives will be paid to instructor who plan for and provide the 
Jump Start program (prior to the start of school) targeted at those students needing additional 
intervention in reading. Teachers will be paid their daily rate. 

Stipends and substitutes will be paid to teachers for additional professional development 
attended beyond the expectations of all teachers at PVMS. 

Indirect personnel cost associated with the SIG implementation figured at 5.87%. 
 
300  Purchased Services 
Fees for external social studies, science, and fine arts content delivered via interactive 

distance learning. 
Consultant fees for iPad2 professional development. 
Maintenance service fees on the Polycom interactive distance learning equipment. 
 
600 Supplies and Materials 
Professional books for teacher professional development. 
LETRS professional development materials for modules 1, 4, 6, and ELL. 
Classroom library sets will be purchased for all classrooms in all content areas. 

 
2700 Student Transportation 

 Bus transportation will be provided to and from school during the summer Jump Start 
program. 
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KANSAS STATE DEPARTMENT OF EDUCATION 
Title l School Improvement Grant 

ESEA 1003(g) 
PROJECTED BUILDING BUDGET FOR JULY 1, 2012 TO JUNE 30, 2013 

Year 2 
Budget Categories Amount Requested 

 
1000 Instruction  
100 Personnel Services—Salaries $50,000 (1 implementation specialist) 

$50,000 (1 instructional coach) 
$2,500 (10 addendum days) 
$50,000 (1 reading specialist) 
$35,000 (1 family engagement liaison) 
$125,000 (extended contract time) 
$100,000 (Jump Start daily rate) 
$5,000 (stipends) 
$55,445 (5.87% indirect) 

200 Employee Benefits $13,000 (1 implementation coach) 
$13,000 (1 instructional coach) 
$13,000 (1 reading specialist) 
$10,000 (1 family engagement liaison) 

300 Purchased Professional 
and Technical Services 

$82,500 (Urban Policy Development-PVMS) 
$5,000 (distance learning fees) 
$1,500 (Apple consultant) 
$2,000 (Polycom/Cytek maintenance) 

400 Purchased Property Services  
500 Other Purchased Services  
600 Supplies and Materials $2,000 (Professional libraries) 

$3,000 (LETRS modules10-11) 
$58,000 (Classroom libraries) 
$33,555 (ELL materials) 

700 Property $90,000 (iPad2 [90] –8thgrade Sci/SS) 
$3,000 (iPad2 applications) 

2000 Support Services  
2100 Support Services—Students  
2200   Support Services—Instructional 

Staff 
 

2300 Support Services (General 
Administration) 

 

2329 Other Executive  
Administration Services 

 

2400 Support Services  
2700 Student Transportation Services $5,000 (Jump Start June/July buses) 
3000 Non-Instructional Services  
3300 Community Services Operations  
3400 Student Activities  
 
TOTAL 

 
$807,500.00 

 
Provide a written explanation of each proposed expenditure on a separate page. 
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Budget Narrative: Year 2 
100 Personnel 
An implementation specialist will work at PVMS to monitor, support, and coordinate 

implementation to meet each SMART goal. Five addendum days will be provided for use outside 
of contracted time to further monitor and support implementation. 

An instructional coach will work as a colleague with classroom teachers to support 
effective instruction and student learning. The cohort coaches will focus on group professional 
development and the school based instructional coach will focus on individual professional 
development to move learning from knowledge to application. Five addendum days are added to 
begin professional development for the start of the school year and assist with preparation 
summer teacher professional development. 

A reading specialist will work with teachers on appropriate tier 2 strategies-based 
intervention and tier 3 skills-based interventions. 

A family engagement liaison will be hired to implement a school wide family 
relationship building model to increase parent and community involvement and focus on creating 
a culture of openness and welcome. 

Extended contract time of 2 hours each week will be paid to PVMS teachers for 
organized professional development and grade level/content area team collaboration and data 
analysis. Teachers will be paid their daily rate. Professional development from year 1 will 
continue. 

Stipends and teacher incentives will be paid to instructor who plan for and provide the 
Jump Start program (prior to the start of school) targeted at those students needing additional 
intervention in reading. Teachers will be paid their daily rate. 

Stipends and substitutes will be paid to teachers for additional professional development 
attended beyond the expectations of all teachers at PVMS. 

Indirect personnel cost associated with the SIG implementation figured at 5.87%. 
 

200 Benefits 
Employee benefits will be paid for newly created positions. Benefits include health 

insurance, life insurance, employee assistance, and early retirement. All employees receive 
disability insurance at .40%, workers compensation at .80%, social security at 7.65%, and 
unemployment insurance at .10%. 

 
300  Purchased Services 
Data analysis services will be provided each month by Urban Policy Development for all 

grade level teams at PVMS. 
Fees for external social studies, science, and fine arts content delivered via interactive 

distance learning. 
Consultant fees for iPad2 professional development. 
Maintenance service fees on the Polycom interactive distance learning equipment. 
 
600 Supplies and Materials 
Professional books for teacher professional development. 
LETRS professional development materials for modules 10 and 11. 
Classroom library sets will be purchased for all classrooms in all content areas. 
ELL materials will be purchased with grant funds to support ELL instruction. Hampton 

Brown materials and professional development from Kansas State University are tentatively 
planned. 
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700 Property 
iPad2s and applications will be purchased for 8th grade student use, for the purpose of 

using technology to demonstrate 21st Century skills, including cross curricular connections, 
research and communications skills, and creativity with support from technology, science, social 
studies, fine arts/PE classes. 
 
2700 Student Transportation 
 Bus transportation will be provided to and from school during the summer Jump Start 
program. 
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D.  ASSURANCES:  An LEA must include the following assurances in its application 
for a School Improvement Grant. 

 
The LEA must assure that it will –- 
 

X Use its School Improvement Grant to implement fully and effectively an intervention in 
each Tier I and Tier II school that the LEA commits to serve consistent with the final 
requirements; 
 
X Establish annual goals for student achievement on the State’s assessments in both 
reading/language arts and mathematics and measure progress on the leading indicators in 
section III of the final requirements in order to monitor each Tier I and Tier II school that it 
serves with school improvement funds; 
 
N/A If it implements a restart model in a Tier I or Tier II school, include in its contract or 
agreement terms and provisions to hold the charter operator, charter management 
organization, or education management organization accountable for complying with the 
final requirements; and 
 
X Report to the SEA the school-level data required under section III of the final 
requirements. 

 
 

E.  WAIVERS:  If the SEA has requested any waivers of requirements applicable to 
the LEA’s School Improvement Grant, an LEA must indicate which of those 
waivers it intends to implement. 

 
 
The LEA must check each waiver that the LEA will implement.  If the LEA does not intend to 
implement the waiver with respect to each applicable school, the LEA must indicate for which 
schools it will implement the waiver.  
 
 “Starting over” in the school improvement timeline for Tier I schools implementing a 

turnaround or restart model. 
 
 Implementing a schoolwide program in a Tier I or Tier II Title I participating 

school that does not meet the 40 percent poverty eligibility threshold. 
 
Not Applicable 
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APPENDIX A 
 

GENERAL INFORMATION ABOUT THE GRANT:   
Please read this before beginning the application on p.3. 

 
Purpose:  
The School Improvement Grants under the Elementary and Secondary Educational Act (ESEA) 
are grants awarded to State Educational Agencies (SEAs), to Local Educational Agencies 
(LEAs) for assisting their Title I schools identified in Tier I, Tier II and Tier III under the new 
guidance from the Department of Education (DOE).  The Kansas State Department of Education 
(KSDE) will ensure the funds will be granted to those schools that demonstrate the greatest need, 
have the strongest commitment toward providing the resources necessary to raise substantially 
the achievement of their students to make adequate yearly progress, and exit improvement status. 

Eligible Schools and Districts:   
Districts that have schools identified in Tier I and Tier II and are requesting funds should utilize 
this application.  All Tier I and Tier III schools have a school improvement plan on file that has 
been reviewed and approved by the KSDE.  Tier I and Tier II schools will be expected to update 
their plan when applying for new school improvement funds.  A separate grant application for 
Tier III schools will be made available, if resources are available.    

Eligibility Criteria 
The School Improvement Grant (SIG) Section 1003 (g) Amended Final Requirements and 
Guidance published in the Federal Register in January 2010, states that school improvement 
funds are to be focused on persistently lowest-achieving schools.  Further guidance was provided 
on November 1, 2010.  As identified by the Local Education Agency (LEA) as a school(s) served 
in Tier I or Tier II, the LEA must implement one of the four school intervention models:  
Turnaround Model, Restart Model, School Closure, or Transformation Model.       

 

 Schools an SEA MUST identify 
in each tier 

Newly eligible schools an SEA MAY 
identify in each tier  

Tier I Schools that meet the criteria in 
paragraph (a)(1) in the definition of 
“persistently lowest-achieving 
schools.”1 

Title I eligible2 elementary schools that are 
no higher achieving than the highest-
achieving school that meets the criteria in 
paragraph (a)(1)(i) in the definition of 
“persistently lowest-achieving schools” and 
that are: 

• in the bottom 20% of all schools in 
the State based on proficiency 
rates; or 

• have not made AYP for two 
consecutive years.  
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Tier 
II 

Schools that meet the criteria in 
paragraph (a)(2) in the definition of 
“persistently lowest-achieving 
schools.” 

Title I eligible secondary schools that are (1) 
no higher achieving than the highest-
achieving school that meets the criteria in 
paragraph (a)(2)(i) in the definition of 
“persistently lowest-achieving schools” or 
(2) high schools that have had a graduation 
rate of less than 60 percent over a number of 
years and that are: 

• in the bottom 20% of all schools in 
the State based on proficiency 
rates; or 

• have not made AYP for two 
consecutive years. 

Tier 
III 

Title I schools in improvement, 
corrective action, or restructuring 
that are not in Tier I.3 

Title I eligible schools that do not meet the 
requirements to be in Tier I or Tier II and 
that are: 

• in the bottom 20% of all schools in 
the State based on proficiency 
rates; or 

• have not made AYP for two years. 

“Persistently lowest-achieving schools” means, as determined by the State— 
(a)(1) Any Title I school in improvement, corrective action, or restructuring that – 

(i) Is among the lowest-achieving five percent of Title I schools in improvement, 
corrective action, or restructuring or the lowest-achieving five Title I schools in 
improvement, corrective action, or restructuring in the State, whichever number 
of schools is greater; or 

(ii) Is a high school that has had a graduation rate as defined in 34 CFR 200.19(b) that 
is less than 60 percent over a number of years; and 

 
(2)    An secondary school that is eligible for, but does not receive, Title I funds that – 

(i) Is among the lowest-achieving five percent of secondary schools or the lowest-
achieving five secondary schools in the State that are eligible for, but do not 
receive, Title I funds, whichever number of schools is greater; or 

(ii) Is a high school that has had a graduation rate as defined in 34 CFR 200.19(b) that 
is less than 60 percent over a number of years. 

 
For the purposes of schools that may be added to Tier I, Tier II, or Tier III, “Title I eligible” 
schools may be schools that are eligible for, but do not receive, Title I, Part A funds or schools 
that are Title I participating (i.e., schools that are eligible for and do receive Title I, Part A 
funds.) 
 
**Certain Title I schools in improvement, corrective action, or restructuring that are not in Tier I 
may be in Tier II rather than Tier III.  In particular, certain Title I secondary schools in 
improvement, corrective action, or restructuring that are not in Tier I may be in Tier II if an SEA 
receives a waiver to include them in the pool of schools from which Tier II schools are selected 
or if they meet the criteria in section I.A.1(b)(ii)(A)(2) and (B) and an SEA chooses to included 
them in Tier II. 
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Selection of a Model 
 
For each Tier I and Tier II School that the LEA commits to serve, the LEA must demonstrate 
that – 

• The LEA has analyzed the needs of each school and selected an intervention for each 
school; and  

• The LEA has the capacity to use school improvement funds to provide adequate 
resources and related support to each Tier I and Tier II schools identified in the LEA’s 
application in order to implement, fully and effectively, the required activities of the 
school intervention model it has selected. 

The Intervention Model Selection Rubrics, which is in Appendix C, should be used by the 
district when selecting a model.  In the LEA application the district will be asked to provide 
answers to specific questions about the model they have selected.   

 

A.  TURNAROUND MODEL 
 
The following information comes from Guidance from School Improvement Grants on 
Turnaround Models, Appendix B, p. 26-31. 
 
A turnaround model is one in which an LEA must do the following: 

(1) Replace the principal and grant the principal sufficient operational flexibility 
(including in staffing, calendars/time, and budgeting) to implement fully a 
comprehensive approach in order to substantially improve student achievement 
outcomes and increase high school graduation rates; 

(2) Using locally adopted competencies to measure the effectiveness of staff who can 
work within the turnaround environment to meet the needs of students,  

(A) Screen all existing staff and rehire no more than 50 percent; and  

(B) Select new staff; 

(3) Implement such strategies as financial incentives, increased opportunities for 
promotion and career growth, and more flexible work conditions that are designed to 
recruit, place, and retain staff with the skills necessary to meet the needs of the 
students in the turnaround school;  

(4) Provide staff ongoing, high-quality job-embedded professional development that is 
aligned with the school’s comprehensive instructional program and designed with 
school staff to ensure that they are equipped to facilitate effective teaching and 
learning and have the capacity to successfully implement school reform strategies;  

(5) Adopt a new governance structure, which may include, but is not limited to, requiring 
the school to report to a new “turnaround office” in the LEA or SEA, hire a 
“turnaround leader” who reports directly to the Superintendent or Chief Academic 
Officer, or enter into a multi-year contract with the LEA or SEA to obtain added 
flexibility in exchange for greater accountability; 
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(6) Use data to identify and implement an instructional program that is research-based 
and vertically aligned from one grade to the next as well as aligned with State 
academic standards; 

(7) Promote the continuous use of student data (such as from formative, interim, and 
summative assessments) to inform and differentiate instruction in order to meet the 
academic needs of individual students; 

(8) Establish schedules and implement strategies that provide increased learning time; 
and 

(9) Provide appropriate social-emotional and community-oriented services and supports 
for students. 

 
B.  RESTART MODEL 
 
The following information comes from Guidance from School Improvement Grants on Restart 
Model, pg. 31-34. 
 

A restart model is one in which an LEA converts a school or closes and reopens a school under a 
charter school operator, a charter management organization (CMO), or an education 
management organization (EMO) that has been selected through a rigorous review process.  A 
restart model must enroll, within the grades it serves, any former student who wishes to attend 
the school.   

• A CMO is a non-profit organization that operates or manages charter schools by 
centralizing or sharing certain functions and resources among schools. 

• An EMO is a for-profit or non-profit organization that provides “whole-school operation” 
services to an LEA. 

 

C.  SCHOOL CLOSURE MODEL 
 
The following information comes from Guidance from School Improvement Grants on School 
Closure Model, pg. 34-35. 
 
School closure occurs when an LEA closes a school and enrolls the students who attended that 
school in other schools in the LEA that are higher achieving.  These other schools should be 
within reasonable proximity to the closed school and may include, but are not limited to, charter 
schools or new schools for which achievement data are not yet available. 

 

D.  TRANSFORMATION MODEL 

The following information comes from Guidance from School Improvement Grants on 
Transformational Model, pg. 36-42. 
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An LEA implementing a transformation model must: 

(1) Replace the principal who led the school prior to commencement of the 
transformation model; 

(2) Use rigorous, transparent, and equitable evaluation systems for teachers and 
principals that —  

(a) Take into account data on student growth as a significant factor as well as 
other factors, such as multiple observation-based assessments of performance 
and ongoing collections of professional practice reflective of student 
achievement and increased high school graduation rates; and 

(b) Are designed and developed with teacher and principal involvement; 

(3) Identify and reward school leaders, teachers, and other staff who, in implementing 
this model, have increased student achievement and high school graduation rates and 
identify and remove those who, after ample opportunities have been provided for 
them to improve their professional practice, have not done so; 

(4) Provide staff ongoing, high-quality, job-embedded professional development that is 
aligned with the school’s comprehensive instructional program and designed with 
school staff to ensure they are equipped to facilitate effective teaching and learning 
and have the capacity to successfully implement school reform strategies; and 

(5) Implement such strategies as financial incentives, increased opportunities for 
promotion and career growth, and more flexible work conditions that are designed to 
recruit, place, and retain staff with the skills necessary to meet the needs of the 
students in a transformation model. 

If the LEA is not applying to serve each Tier I school, the LEA must explain why it lacks 
capacity to serve each Tier I school.   

 

ADDITIONAL REQUIREMENTS WHEN ADOPTING A MODEL 

Capacity:  
The LEA must demonstrate the capacity to use school improvement funds to provide adequate 
resources and related support to each Tier I and Tier II School identified in the application. 

• An LEA is only required to serve the Tier I schools that it has the capacity to serve.  
• If an LEA does not serve any Tier I school(s) they may not apply for funding to only 

serve their Tier III schools.   

 
Goal Setting and Reporting:   
An LEA must set annual goals for student achievement related to their results on the Kansas 
assessments (i.e., reading/language arts and mathematics).   

The annual goals for the LEA need to be approved by the State Educational Agency.   
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For each identified school in Tier I and Tier II the state will report the following: 

• identity of the school;  
• the interventions adopted, and  
• the amount of funding awarded. 

In addition,  

• Achievement measures must be reported annually (i.e., improvements in student 
performance) and leading indicators (e.g., student and teacher attendance rates) for each 
identified school in Tier I and Tier II.   
 

• Funding awards for years two and three will be determined from data received from the 
LEA receiving funding in year one.  This renewal, if extended, will be through a waiver 
based on availability within a set period of time.   

 
Evaluation Criteria: 
The actions listed are required by the LEA and must be completed prior to submitting the 
application for a School Improvement Grant.   
 
Based on the analysis of the Tier l and Tier ll schools the LEA will: 
 

a) Describe the need for each school identified and what interventions have been selected 
for each school. 

 
b) Describe how capacity was determined.  

 
c) Describe how the LEA plans to use school improvement funds to provide adequate 

resources and related support to each Tier I and Tier II school(s) identified in the 
application in order to implement, fully and effectively, the selected intervention in each 
of those schools. 

 
d) Include a budget to sufficiently implement the funds for the selected interventions named 

in each Tier I and Tier II school(s) as identified in the application. 

 

e) Describe how and what support will be given to the school improvement activities in Tier 
III schools throughout the period of availability of funds (including the possibility of any 
waiver extending the period of time if applicable).  

 
The Role of the SEA: 
1) Identify Tier I, Tier II, and Tier III schools;  
2) Establish criteria to evaluate the quality of applications;  
3) Analyze the needs and selected intervention(s) for each Tier I and Tier II schools identified 

in the LEA application; 
a. demonstrated their capacity to use the funds to provide adequate resources and  
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b. to support each Tier I and Tier II school identified in the application in order to 
implement fully and effectively the selected intervention in each school; and 
c. developed a budget with sufficient funds to implement the selected interventions fully 
and effectively in each Tier I and Tier II school identified in their applications as well as to 
support school improvement activities in Tier III schools throughout the period of 
availability of those funds (taking into account any waiver extending that period received by 
either the SEA or the LEA). 

4) Establish criteria to assess LEA commitment to: 
a. design and implement the interventions;recruit, screen, and select external providers, if 
applicable, to ensure their quality; 
b. align  other resources with the interventions; 
c. modify their practices or policies, if necessary, to be able to implement the interventions 
fully and effectively; and 
d. sustain the reforms after the funding period ends. 

5) Prioritize, first, LEA applications that commit to serve Tier I and Tier II schools and, then, 
LEA applications that commit to serve Tier I schools. 

6) Award SIG funds to eligible LEAs in amounts of sufficient size and scope to implement the 
selected interventions; 

7) Monitor LEA implementation of the selected interventions.  
8) Hold each LEA accountable annually for meeting, or making progress toward meeting, 

student achievement goals and leading indicators in each Tier I and Tier II School. 
9) Post on its Web site, within 30 days of awarding SIG grants, all final LEA applications and a 

summary of the grants. 
10) Report school-level data on student achievement outcomes and leading indicators in Tier I 

and Tier II schools. 

 
Waivers 
To support effective implementation, the State may award an LEA a waiver to: 

 
1) “Start over” in the school improvement timeline for Tier I and Tier II Title I participating 

schools implementing a turnaround or restart model. 
2) Implement a schoolwide program in a Tier I or Tier II Title I participating school that 

does not meet the 40 percent poverty eligibility threshold. 
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APPENDIX B 
 

Intervention Model Requirements 
November 1, 2010 Guidance 

 
 
B. TURNAROUND MODEL 
B-1. What are the required elements of a turnaround model? 
A turnaround model is one in which an LEA must do the following: 

(1) Replace the principal and grant the principal sufficient operational flexibility (including in 
staffing, calendars/time, and budgeting) to implement fully a comprehensive approach in FY 
2010 Guidance 27 order to substantially improve student achievement outcomes and 
increase high school graduation rates; 

(2) Using locally adopted competencies to measure the effectiveness of staff who can work 
within the turnaround environment to meet the needs of students, 

(A) Screen all existing staff and rehire no more than 50 percent; and 

(B) Select new staff; 

(3) Implement such strategies as financial incentives, increased opportunities for promotion and 
career growth, and more flexible work conditions that are designed to recruit, place, and 
retain staff with the skills necessary to meet the needs of the students in the turnaround 
school; 

(4) Provide staff ongoing, high-quality job-embedded professional development that is aligned 
with the school’s comprehensive instructional program and designed with school staff to 
ensure that they are equipped to facilitate effective teaching and learning and have the 
capacity to successfully implement school reform strategies; 

(5) Adopt a new governance structure, which may include, but is not limited to, requiring the 
school to report to a new ―turnaround office in the LEA or SEA, hire a ―turnaround 
leader who reports directly to the Superintendent or Chief Academic Officer, or enter into a 
multi-year contract with the LEA or SEA to obtain added flexibility in exchange for greater 
accountability; 

(6) Use data to identify and implement an instructional program that is research-based and 
vertically aligned from one grade to the next as well as aligned with State academic 
standards; 

(7) Promote the continuous use of student data (such as from formative, interim, and summative 
assessments) to inform and differentiate instruction in order to meet the academic needs of 
individual students; 

(8) Establish schedules and implement strategies that provide increased learning time; and 

(9) Provide appropriate social-emotional and community-oriented services and supports 
forstudents. 
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B-2. In addition to the required elements, what optional elements may also be a part of 
aturnaround model? 
In addition to the required elements, an LEA implementing a turnaround model may also 
implement other strategies, such as a new school model or any of the required and permissible 
activities under the transformation intervention model described in the final requirements. It 
could also, for example, implement a high-quality preschool program that is designed to improve 
the health, social-emotional outcomes, and school readiness for high-need young children or 
replace a comprehensive high school with one that focuses on science, technology, engineering, 
and mathematics (STEM). The key is that these actions would be taken within the framework of 
the FY 2010 Guidance 28 turnaround model and would be in addition to, not instead of, the 
actions that are required as part of a turnaround model. (Modified for FY 2010 Guidance) 

B-3. What is the definition of ―staff as that term is used in the discussion of a turnaround 
model? 
As used in the discussion of a turnaround model, ―staff includes all instructional staff, but an 
LEA has discretion to determine whether or not ―staff also includes non-instructional staff. An 
LEA may decide that it is appropriate to include non-instructional staff in the definition of 
―staff as all members of a school’s staff contribute to the school environment and are important 
to the success of a turnaround model.In determining the number of staff members that may be 
rehired, an LEA should count the total number of staff positions (however staff is defined) within 
the school in which the model is being implemented, including any positions that may be vacant 
at the time of the implementation. For example, if a school has a total of 100 staff positions, only 
90 of which are filled at the time the model is implemented, the LEA may rehire 50 staff 
members; the LEA is not limited to rehiring only 45 individuals (50 percent of the filled staff 
positions). (See G-1c for additional information on how an LEA should determine the number of 
staff members that must be replaced when taking advantage of the flexibility to continue or 
complete interventions that have been implemented within the last two years.) (Modified for FY 
2010 Guidance)  

B-3a. The response to B-3 states that ―staff includes ―all instructional staff‖ Does ―all 
instructional staff mean only teachers of core academic subjects or does it also include 
physical education teachers and teachers of other non-core academic subjects? 
―All instructional staff includes teachers of core academic subjects as well as teachers of non-
core academic subjects. Section I.A.2(a)(1)(ii) of the final requirements requires an LEA to 
measure the effectiveness of ―staff who work within the turnaround environment. As is stated 
in B-3, an LEA has discretion to determine whether or not to include non-instructional staff, in 
addition to instructional staff, in meeting this requirement. An LEA may decide it is appropriate 
to include non-instructional staff in the definition of ―staff‖ as all members of a school’s staff 
contribute to the school environment and are important to the success of a turnaround model. 

B-4. What are ―locally adopted competencies‖? 
A ―competency, which is a skill or consistent pattern of thinking, feeling, acting, or speaking 
that causes a person to be effective in a particular job or role, is a key predictor of how someone 
will perform at work. Given that every teacher brings a unique skill set to the classroom, 
thoughtfully developed assessments of such competencies can be used as part of a rigorous 
recruitment, screening, and selection process to identify educators with the unique qualities that 
equip them to succeed in the turnaround environment and can help ensure a strong match 
between teachers and particular turnaround schools. As part of a rigorous recruitment, screening 
and selection process, assessments of turnaround teachers’ competencies can be used by the 
principal or district leader to distinguish between very high performers and more typical or 
lower-performing teachers in a turnaround setting. Although an LEA may already have and use a 
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set of tools to screen for appropriate competencies as part of it normal hiring practices, it is 
important to develop a set of FY 2010 Guidance 29 competencies specifically designed to 
identify staff that can be effective in a turnaround situation because, in a turnaround school, 
failure has become an entrenched way of life for students and staff, and staff members need 
stronger and more consistent habits in critical areas to transform the school’s wide-scale failure 
into learning success. While each LEA should identify the skills and expertise needed for its 
local context, in addition to reviewing evidence of effectiveness in previous teaching positions 
(or other pre-service experience) in the form of recommendations, portfolios, or student 
outcomes, examples of locally adopted competencies might include acting with initiative and 
persistence, planning ahead, flexibility, respect for and sensitivity to norms of interaction in 
different situations, self-confidence, team leadership, developing others, analytical thinking, and 
conceptual thinking. The value and utility of turnaround competencies for selection are 
dependent on the process by which an LEA or school leader or team uses them. In addition to 
assessing a candidate’s subject knowledge and mastery of specific instructional practices that the 
turnaround school uses, using a robust and multi-tiered selection process that includes interviews 
that ask about past practice in the classroom or situational scenarios, reviewing writing samples, 
observing teachers in their classrooms, and asking teachers to perform job-related tasks such as 
presenting information to a group of parents, are all common techniques used to screen 
candidates against turnaround competencies. Note that these are merely examples of a process 
and set of competencies an LEA might measure and use in screening and selecting staff to meet 
the unique needs of the schools in which it will implement a turnaround model. 

B-5. Is an LEA implementing the turnaround model required to use financial incentives, 
increased opportunities for promotion and career growth, and more flexible conditions as 
strategies to recruit, place, and retain staff with the skills necessary to meet the needs of the 
students in a turnaround model? 
No. The specific strategies mentioned in this requirement (see B-1(3)) are merely examples of 
the types of strategies an LEA might use to recruit, place, and retain staff with the skills 
necessary to meet the needs of the students in a school implementing the turnaround model. An 
LEA is not obligated to use these particular strategies, so long as it implements some strategies 
that are designed to recruit, place, and retain the appropriate staff. 

B-6. What is job-embedded professional development? 
Job-embedded professional development is professional learning that occurs at a school as 
educators engage in their daily work activities. It is closely connected to what teachers are asked 
to do in the classroom so that the skills and knowledge gained from such learning can be 
immediately transferred to classroom instructional practices. Job-embedded professional 
development is usually characterized by the following: 
 It occurs on a regular basis (e.g., daily or weekly); 
 It is aligned with academic standards, school curricula, and school improvement goals; FY 

2010 Guidance 30 
 It involves educators working together collaboratively and is often facilitated by school 

instructional leaders or school-based professional development coaches or mentors; 
 It requires active engagement rather than passive learning by participants; and 
 It focuses on understanding what and how students are learning and on how to address 

students’ learning needs, including reviewing student work and achievement data and 
collaboratively planning, testing, and adjusting instructional strategies, formative 
assessments, and materials based on such data. 

Job-embedded professional development can take many forms, including, but not limited to, 
classroom coaching, structured common planning time, meetings with mentors, consultation with 
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outside experts, and observations of classroom practice. When implemented as part of a 
turnaround model, job-embedded professional development must be designed with school staff. 

B-7. Does the requirement to implement an instructional program that is research-based 
and aligned (vertically and with State standards) require adoption of a new or revised 
instructional program? 
Not necessarily. In implementing a turnaround model, an LEA must use data to identify an 
instructional program that is research-based and vertically aligned as well as aligned with State 
academic standards. If an LEA determines, based on a careful review of appropriate data, that the 
instructional program currently being implemented in a particular school is research-based and 
properly aligned, it may continue to implement that instructional program. However, the 
Department expects that most LEAs with Tier I or Tier II schools will need to make at least 
minor adjustments to the instructional programs in those schools to ensure that those programs 
are, in fact, research-based and properly aligned. 

B-8. What are examples of social-emotional and community-oriented services that may be 
supported with SIG funds in a school implementing a turnaround model? 
Social-emotional and community-oriented services that may be offered to students in a school 
implementing a turnaround model may include, but are not limited to: (a) safety programs; (b) 
community stability programs that reduce the mobility rate of students in the school; or (c) 
family and community engagement programs that support a range of activities designed to build 
the capacity of parents and school staff to work together to improve student academic 
achievement, such as a family literacy program for parents who need to improve their literacy 
skills in order to support their children’s learning. If funds are not reasonably available from 
other public or private sources to support the planning and implementation of the services and 
the LEA has engaged in a comprehensive needs assessment, SIG funds might be used to hire a 
coordinator or to contract with an organization to facilitate the delivery of health, nutrition, and 
social services to the school’s students in partnership with local service providers. SIG funds also 
might be used for (1) professional development necessary to assist teachers, pupil services 
personnel, other staff, and parents in identifying and meeting the comprehensive needs of 
students, and (2) as a last resort when funds are not reasonably available FY 2010 Guidance 31 
from other public or private sources, the provision of basic medical equipment, such as 
eyeglasses and hearing aids. An LEA should examine the needs of students in the turnaround 
school to determine which social emotional and community-oriented services will be appropriate 
and useful under the circumstances. Further, like all other activities supported with SIG funds, 
any services provided must address the needs identified by the needs assessment the LEA 
conducted prior to selecting the turnaround model for the school and must be reasonable and 
necessary. (See I-30.) (Modified for FY 2010 Guidance) 

B-9. May an LEA omit any of the actions outlined in the final requirements and implement 
its own version of a turnaround model? 
No. An LEA implementing a turnaround model in one or more of its schools must take all of the 
actions required by the final requirements. As discussed in B-2, an LEA may take additional 
actions to supplement those that are required as part of a turnaround model, but it may not 
implement its own version of a turnaround model that does not include all of the elements 
required by the final requirements. Thus, an LEA could not, for example, convert a turnaround 
school to a magnet school without also taking the other actions specifically required as part of a 
turnaround model. 
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C. RESTART MODEL 
C-1. What is the definition of a restart model? 

A restart model is one in which an LEA converts a school or closes and reopens a school under 
acharter school operator, a charter management organization (CMO), or an education 
managementorganization (EMO) that has been selected through a rigorous review process. A 
restart model mustenroll, within the grades it serves, any former student who wishes to attend the 
school (see C-6). 

C-2. What is a CMO? 
A CMO is a non-profit organization that operates or manages charter schools by centralizing 
orsharing certain functions and resources among schools. 

C-3. What is an EMO? 
An EMO is a for-profit or non-profit organization that provides ―whole-school operation‖ 
servicesto an LEA. 

C-4. Prior to submitting its application for SIG funds, must an LEA know the 
particularEMO or CMO with which it would contract to restart a school? 
No. Prior to submitting its application, an LEA need not know the particular EMO or CMO 
withwhich it would contract to restart a school, but it should at least have a pool of potential 
partnersthat have expressed an interest in and have exhibited an ability to restart the school in 
which theLEA proposes to implement the restart model. An LEA does not need to enter into a 
contractprior to receiving its SIG funds, but it must be able to provide enough information in its 
applicationfor the SEA to be confident that, if awarded SIG funds, the LEA would in fact enter 
into a contractwith a CMO or EMO to implement the restart model.(FY 2010 Guidance32) 

C-5. What is the purpose of the ―rigorous review process‖ used for selecting a 
charterschool operator, a CMO, or an EMO? 
The ―rigorous review process permits an LEA to examine a prospective restart operator’s 
reformplans and strategies. It helps prevent an operator from assuming control of a school 
without havinga meaningful plan for turning it around. The purpose of the rigorous review 
process is to providean LEA with an opportunity to ensure that the operator will use this model 
to make meaningfulchanges in a school. Through the rigorous review process, an LEA might, for 
example, require aprospective operator to demonstrate that its strategies are research-based and 
that it has the capacityto implement the strategies it is proposing. 

C-6. Which students must be permitted to enroll in a school implementing a restartmodel? 
A restart school must enroll, within the grades it serves, all former students who wish to attend 
theschool. The purpose of this requirement is to ensure that restarting the school benefits 
thepopulation of students who would be served by the school in the absence of ―restarting the 
school.Accordingly, the obligation to enroll any former student who wishes to attend the school 
includesthe obligation to enroll a student who did not actually previously attend the school — for 
example,because the student was previously enrolled in grade 3 but the school serves only grades 
4 through 6— but who would now be able to enroll in the school were it not implementing the 
restart model.If the restart school no longer serves a particular grade or grades that previously 
had been served bythe school, the restart school is not obligated to enroll a student in the grade 
or grades that are nolonger served. 



63 
 

C-6a. May an EMO or CMO with which an LEA contracts to implement a restart 
modelrequire students or parents to agree to certain conditions in order to attend 
theschool? 
Yes, under the restart model, a provider may require all former students who wish to attend 
therestart school to sign student or parent/student agreements covering student behavior, 
attendance,or other commitments related to academic performance. In other words, a decision by 
a student orparent not to sign such an agreement amounts to an indication that the student does 
not wish toattend the school implementing the restart model. A provider may not, however, 
require students tomeet, for example, certain academic standards prior to enrolling in the school. 

C-7. May a restart school serve fewer grades than were previously served by the school 
inwhich the model is being implemented? 
Yes. An LEA has flexibility to work with providers to develop the appropriate sequence 
andtimetable for a restart partnership. Thus, for example, an LEA could allow a restart operator 
to takeover one grade in the school at a time.If an LEA allows a restart operator to serve only 
some of the grades that were previously served bythe school in which the model is being 
implemented, the LEA must ensure that the SIG funds itreceives for the school are used only for 
the grades being served by the restart operator, unless theLEA is implementing one of the other 
SIG models with respect to the other grades served by theschool. For example, if the school in 
question previously served grades K-6 and the LEA allows aFY 2010 Guidance33restart operator 
to take over the school only with respect to grades K-3, the LEA could use SIGfunds to serve the 
students in grades 4-6 if it implements a turnaround model or school closure,consistent with the 
final requirements, with respect to those grades. 

C-8. May a school implementing a restart model implement any of the required 
orpermissible activities of a turnaround model or a transformation model? 
Yes. A school implementing a restart model may implement activities described in the 
finalrequirements with respect to other models. Indeed, a restart operator has considerable 
flexibility notonly with respect to the school improvement activities it will undertake, but also 
with respect to thetype of school program it will offer. The restart model is specifically intended 
to give operatorsflexibility and freedom to implement their own reform plans and strategies. 

C-9. If an LEA implements a restart model, must its contract with the charter 
schooloperator, CMO, or EMO hold the charter school operator, CMO, or 
EMOaccountable for meeting the final requirements? 
Yes. If an LEA implements a restart model in a Tier I or Tier II school, the LEA must include in 
itscontract or agreement terms and provisions to hold the charter school operator, CMO, or 
EMOaccountable for complying with the final requirements. An LEA should bear this 
accountabilityrequirement in mind at the time of contracting with the charter school operator, 
CMO, or EMO,and should consider how best to reflect it in the contract or agreement. 

C-10. May an LEA use SIG funds to pay a fee to a CMO or EMO to operate a 
restartmodel? 
Yes, but only to the extent the fee is reasonable and necessary to implement the restart model. 
AnLEA, thus, has the responsibility, in entering into a contract with a CMO or EMO, to ensure 
thatany fee that is part of the contract is reasonable and necessary. See Office of Management 
andBudget Circular A-87, Attachment A, C.1.a (to be allowable under a Federal grant, costs 
must be―necessary and reasonable for proper and efficient performance and administration of 
[the Federalgrant]). In making this determination, the LEA must ensure that there is a direct 
relationshipbetween the fee and the services that the CMO or EMO will provide using SIG funds 
and that thoseservices are necessary to implement the SIG model in the school being restarted. It 
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may not bereasonable, for example, for a CMO or EMO to charge a flat percentage of the SIG 
funds available,irrespective of the services to be provided, particularly in light of the significant 
amount of SIGfunds that would be available to a school for three years. For example, if a CMO 
or EMO normallycharges a fee of five percent of gross receipts to operate a school, it may not be 
reasonable tocalculate that percentage on the additional $6 million in SIG funds that could be 
available, absent avery strong demonstration that its costs for providing services increase 
commensurately with thelarge amount of SIG funds available. Moreover, the LEA must be able 
to demonstrate, as part of itscommitment to obtain SIG funds, that it can sustain the services of 
the CMO or EMO and anyattendant fee after the SIG funds are no longer available (Sections 
I.A.4(a)(vi) and II.A.2(a)(iv)) andinclude a budget for each school it intends to serve that 
identifies any fee (Section II.A.2(a)(vi)).In addition, an SEA has the responsibility, in reviewing 
and approving an LEA’s application toimplement the restart model in one or more of its Tier I or 
Tier II schools, to consider the LEA’scapacity to implement the model, including the 
reasonableness of its SIG budget and its ability toFY 2010 Guidance34sustain the model after 
SIG funds are no longer available, and may approve the LEA’s applicationonly if the SEA 
determines that the LEA can implement fully and effectively the model. SeeSections I.A.4(b) 
and II.B.2(b)(ii) and (iv). (New for FY 2010 Guidance) 

D. SCHOOL CLOSURE 
D-1. What is the definition of ―school closure? 
School closure occurs when an LEA closes a school and enrolls the students who attended 
thatschool in other schools in the LEA that are higher achieving. These other schools should be 
withinreasonable proximity to the closed school and may include, but are not limited to, charter 
schools ornew schools for which achievement data are not yet available. 

D-1a. How important is it for an LEA to engage families and the community in the 
LEA’sdecision to close a persistently lowest-achieving school? 
It is extremely important to engage families and the school community early in the process 
ofselecting the appropriate school improvement model to implement in a school (see H-4a), but 
doingso is particularly important when considering school closure.It is critical that LEA officials 
engage in an open dialogue with families and the school communityearly in the closure process 
to ensure that they understand the data and reasons supporting thedecision to close, have a voice 
in exploring quality options, and help plan a smooth transition forstudents and their families at 
the receiving schools. (New for FY 2010 Guidance) 

D-2. What costs associated with closing a school can be paid for with SIG funds? 
An LEA may use SIG funds to pay certain reasonable and necessary costs associated with 
closing aTier I or Tier II school, such as costs related to parent and community outreach, 
including, but notlimited to, press releases, newsletters, newspaper announcements, hotlines, 
direct mail notices, ormeetings regarding the school closure; services to help parents and students 
transition to a newschool; or orientation activities, including open houses, that are specifically 
designed for studentsattending a new school after their prior school closes. Other costs, such as 
revising transportationroutes, transporting students to their new school, or making class 
assignments in a new school, areregular responsibilities an LEA carries out for all students and 
generally may not be paid for withSIG funds. However, an LEA may use SIG funds to cover 
these types of costs associated with itsgeneral responsibilities if the costs are directly attributable 
to the school closure and exceed the coststhe LEA would have incurred in the absence of the 
closure. 
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D-3. May SIG funds be used in the school that is receiving students who previouslyattended 
a school that is subject to closure in order to cover the costs associated withaccommodating 
those students? 
No. In general, the costs a receiving school will incur to accommodate students who are 
movedfrom a closed school are costs that an LEA is expected to cover, and may not be paid for 
with SIGfunds. However, to the extent a receiving school is a Title I school that increases its 
population ofchildren from low-income families, the school should receive additional Title I, 
Part A fundsthrough the Title I, Part A funding formula, and those Title I, Part A funds could be 
used to coverFY 2010 Guidance35the educational costs for these new students. If the school is 
not currently a Title I school, theaddition of children from low-income families from a closed 
school might make it an eligible school. 

D-4. Is the portion of an LEA’s SIG subgrant that is to be used to implement a 
schoolclosure renewable? 
Generally, no. The portion of an LEA’s SIG subgrant for a school that is subject to closure 
islimited to the time necessary to close the school — usually one year or less. As such, the 
fundsallocated for a school closure would not be subject to renewal. 

D-5. How can an LEA determine whether a higher-achieving school is within 
reasonableproximity to a closed school? 
The school to which students who previously attended a closed school are sent should be 
located―within reasonable proximity to the closed school. An LEA has discretion to determine 
whichschools are located within a reasonable proximity to a closed school. A distance that is 
consideredto be within a ―reasonable proximity in one LEA may not be within a ―reasonable 
proximity‖ inanother LEA, depending on the nature of the community. In making this 
determination, an LEAshould consider whether students who would be required to attend a new 
school because of aclosure would be unduly inconvenienced by having to travel to the new 
location. An LEA shouldalso consider whether the burden on students could be eased by 
designating multiple schools asreceiving schools.An LEA should not eliminate school closure as 
an option simply because the higher-achievingschools that could be receiving schools are located 
at some distance from the closed school, so longas the distance is not unreasonable. Indeed, it is 
preferable for an LEA to send students whopreviously attended a closed school to a higher-
achieving school that is located at some distancefrom, but still within reasonable proximity to, 
the closed school than to send those students to alower-performing school that is geographically 
closer to the closed school. Moreover, an LEAshould consider allowing parents to choose from 
among multiple higher-achieving schools, at leastone of which is located within reasonable 
proximity to the closed school. By providing multipleschool options, a parent could decide, for 
example, that it is worth having his or her child travel alonger distance in order to attend a 
higher-achieving school. Ultimately, the LEA’s goal should beto ensure that students who 
previously attended a closed school are able to enroll in the highestperformingschool that can 
reasonably be offered as an alternative to the closed school. 

D-6. In what kinds of schools may students who previously attended a closed schoolenroll? 
The higher-achieving schools in which students from a closed school may enroll may include 
anypublic school with the appropriate grade ranges, including public charter schools and new 
schoolsfor which achievement data are not yet available. Note that a new school for which 
achievementdata are not yet available may be a receiving school even though, as a new school, it 
lacks a historyof being a ―higher-achieving‖ school.FY 2010 Guidance36 

E. TRANSFORMATION MODEL 
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E-1. With respect to elements of the transformation model that are the same as elements of 
the turnaround model, do the definitions and other guidance that apply to those elements 
as they relate to the turnaround model also apply to those elements as they relate to the 
transformation model? 
Yes. Thus, for example, the strategies that are used to recruit, place, and retain staff with the 
skills necessary to meet the needs of students in a turnaround model may be the same strategies 
that areused to recruit, place, and retain staff with the skills necessary to meet the needs of 
students in a transformation model. For questions about any terms or strategies that appear in 
both the transformation model and the turnaround model, refer to the turnaround model section 
of this guidance. 

E-2. Which activities related to developing and increasing teacher and school leader 
effectiveness are required for an LEA implementing a transformation model? 
An LEA implementing a transformation model must: 
(1) Replace the principal who led the school prior to commencement of the transformation 

model; 
(2) Use rigorous, transparent, and equitable evaluation systems for teachers and principals that 

— 
(a) Take into account data on student growth as a significant factor as well as other factors, 

such as multiple observation-based assessments of performance and ongoing collections 
of professional practice reflective of student achievement and increased high school 
graduation rates; and 

(b) Are designed and developed with teacher and principal involvement; 
(3) Identify and reward school leaders, teachers, and other staff who, in implementing this 

model, have increased student achievement and high school graduation rates and identify and 
remove those who, after ample opportunities have been provided for them to improve their 
professional practice, have not done so; 

(4) Provide staff ongoing, high-quality, job-embedded professional development that is aligned 
with the school’s comprehensive instructional program and designed with school staff to 
ensure they are equipped to facilitate effective teaching and learning and have the capacity to 
successfully implement school reform strategies; and 

(5) Implement such strategies as financial incentives, increased opportunities for promotion and 
career growth, and more flexible work conditions that are designed to recruit, place, and 
retain staff with the skills necessary to meet the needs of the students in a transformation 
model. FY 2010 Guidance 37 

E-3. Must the principal and teachers involved in the development and design of the 
evaluation system be the principal and teachers in the school in which the transformation 
model is being implemented? 
No. The requirement for teacher and principal evaluation systems that ―are designed and 
developed with teacher and principal involvement‖ refers more generally to involvement by 
teachers and principals within the LEA using such systems, and may or may not include teachers 
and principals in a school implementing the transformation model. 

E-4. Under the final requirements, an LEA implementing the transformation model must 
remove staff ―who, after ample opportunities have been provided for them to improve 
their professional practice, have not done so. Does an LEA have discretion to determine the 
appropriate number of such opportunities that must be provided and what are some 
examples of such ―opportunities to improve? 
In general, LEAs have flexibility to determine both the type and number of opportunities for staff 
to improve their professional practice before they are removed from a school implementing the 
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transformation model. Examples of such opportunities include professional development in such 
areas as differentiated instruction and using data to improve instruction, mentoring or partnering 
with a master teacher, or increased time for collaboration designed to improve instruction. 

E-5. In addition to the required activities, what other activities related to developing and 
increasing teacher and school leader effectiveness may an LEA undertake as part of its 
implementation of a transformation model? 
In addition to the required activities for a transformation model, an LEA may also implement 
other strategies to develop teachers’ and school leaders’ effectiveness, such as: 

(1) Providing additional compensation to attract and retain staff with the skills necessary to meet 
the needs of students in a transformation school; 

(2) Instituting a system for measuring changes in instructional practices resulting from 
professional development; or 

(3) Ensuring that the school is not required to accept a teacher without the mutual consent of the 
teacher and principal, regardless of the teacher’s seniority. 

LEAs also have flexibility to develop and implement their own strategies, as part of their efforts 
to successfully implement the transformation model, to increase the effectiveness of teachers and 
school leaders. Any such strategies must be in addition to those that are required as part of this 
model. 

E-6. How does the optional activity of ―providing additional compensation to attract and 
retain‖ certain staff differ from the requirement to implement strategies designed to 
recruit, place, and retain certain staff? 
There are a wide range of compensation-based incentives that an LEA might use as part of a 
transformation model. Such incentives are just one example of strategies that might be adopted 
to recruit, place, and retain staff with the skills needed to implement the transformation model. 
The FY 2010 Guidance 38 more specific emphasis on additional compensation in the permissible 
strategies was intended to encourage LEAs to think more broadly about how additional 
compensation can contribute to teacher effectiveness. 

E-7. Which activities related to comprehensive instructional reform strategies are required 
as part of the implementation of a transformation model? 
An LEA implementing a transformation model must: 

(1) Use data to identify and implement an instructional program that is research-based and 
vertically aligned from one grade to the next as well as aligned with State academic standards; 
and 

(2) Promote the continuous use of student data (such as from formative, interim, and summative 
assessments) in order to inform and differentiate instruction to meet the academic needs of 
individual students. 

E-8. In addition to the required activities, what other activities related to comprehensive 
instructional reform strategies may an LEA undertake as part of its implementation of a 
transformation model? 
In addition to the required activities for a transformation model, an LEA may also implement 
other comprehensive instructional reform strategies, such as: 

(1) Conducting periodic reviews to ensure that the curriculum is being implemented with fidelity, 
is having the intended impact on student achievement, and is modified if ineffective; 

(2) Implementing a schoolwide ―response-to-intervention‖ model; 
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(3) Providing additional supports and professional development to teachers and principals in 
order to implement effective strategies to support students with disabilities in the least 
restrictive environment and to ensure that limited English proficient students acquire 
language skills to master academic content; 

(4) Using and integrating technology-based supports and interventions as part of the instructional 
program; and 

(5) In secondary schools— 
(a) Increasing rigor by offering opportunities for students to enroll in advanced coursework, 

early-college high schools, dual enrollment programs, or thematic learning academies 
that prepare students for college and careers, including by providing appropriate supports 
designed to ensure that low-achieving students can take advantage of these programs and 
coursework; 

(b) Improving student transition from middle to high school through summer transition 
programs or freshman academies; FY 2010 Guidance 39 

(c) Increasing graduation rates through, for example, credit recovery programs, 
reengagement strategies, smaller learning communities, competency-based instruction 
and performance-based assessments, and acceleration of basic reading and mathematics 
skills; or  

(d) Establishing early-warning systems to identify students who may be at risk of failing to 
achieve to high standards or to graduate. 

E-9. What activities related to increasing learning time and creating community-oriented 
schools are required for implementation of a transformation model? 
An LEA implementing a transformation model must: 

(1) Establish schedules and strategies that provide increased learning time; and 
(2) Provide ongoing mechanisms for family and community engagement. 

E-10. What is meant by the phrase ―family and community engagement‖ and what are 
some examples of ongoing mechanisms for family and community engagement? 
In general, family and community engagement means strategies to increase the involvement and 
contributions, in both school-based and home-based settings, of parents and community partners 
that are designed to support classroom instruction and increase student achievement. Examples 
of mechanisms that can encourage family and community engagement include the establishment 
of organized parent groups, holding public meetings involving parents and community members 
to review school performance and help develop school improvement plans, using surveys to 
gauge parent and community satisfaction and support for local public schools, implementing 
complaint procedures for families, coordinating with local social and health service providers to 
help meet family needs, and parent education classes (including GED, adult literacy, and ESL 
programs). 

E-10a. How should an LEA design mechanisms to support family and community 
engagement? 
To develop mechanisms to support family and community engagement, an LEA may conduct a 
community-wide assessment to identify the major factors that significantly affect the academic 
achievement of students in the school, including an inventory of the resources in the community 
and the school that could be aligned, integrated, and coordinated to address these challenges. An 
LEA should try to ensure that it aligns the family and community engagement programs it 
implements in the elementary and secondary schools in which it is implementing the 
transformation model to support common goals for students over time and for the community as 
a whole. (New for FY 2010 Guidance) 
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E-11. In addition to the required activities, what other activities related to increasing 
learning time and creating community-oriented schools may an LEA undertake as part of 
its implementation of a transformation model? 
In addition to the required activities for a transformation model, an LEA may also implement 
other strategies to extend learning time and create community-oriented schools, such as: 
FY 2010 Guidance 40 
(1) Partnering with parents and parent organizations, faith- and community-based organizations, 

health clinics, other State or local agencies, and others to create safe school environments 
that meet students’ social, emotional, and health needs; 

(2) Extending or restructuring the school day so as to add time for such strategies as advisory 
periods that build relationships between students, faculty, and other school staff; 

(3) Implementing approaches to improve school climate and discipline, such as implementing a 
system of positive behavioral supports or taking steps to eliminate bullying and student 
harassment; or 

(4) Expanding the school program to offer full-day kindergarten or pre-kindergarten. 

E-11a. What are examples of services an LEA might provide to create safe 
schoolenvironments that meet students’ social, emotional, and health needs? 
Services that help provide a safe school environment that meets students’ social, emotional, and 
health needs may include, but are not limited to: (a) safety programs; (b) community stability 
programs that reduce the mobility rate of students in the school; or (c) family and community 
engagement programs that support a range of activities designed to build the capacity of parents 
and school staff to work together to improve student academic achievement, such as a family 
literacy program for parents who need to improve their literacy skills in order to support their 
children’s learning. (New for FY 2010 Guidance) 
E-12. How does the optional activity of extending or restructuring the school day to add 
time for strategies that build relationships between students, faculty, and other school staff 
differ from the requirement to provide increased learning time? 
Extra time or opportunities for teachers and other school staff to create and build relationships 
with students can provide the encouragement and incentive that many students need to work hard 
and stay in school. Such opportunities may be created through a wide variety of extra-curricular 
activities as well as structural changes, such as dividing large incoming classes into smaller 
theme based teams with individual advisers. However, such activities do not directly lead to 
increased learning time, which is more closely focused on increasing the number of instructional 
minutes in the school day or days in the school year. 
E-13. What activities related to providing operational flexibility and sustained support are 
required for implementation of a transformation model? 
An LEA implementing a transformation model must: 
(1) Give the school sufficient operational flexibility (such as staffing, calendars/time, and 

budgeting) to implement fully a comprehensive approach to substantially improve student 
achievement outcomes and increase high school graduation rates; and 

(2) Ensure that the school receives ongoing, intensive technical assistance and related support 
from the LEA, the SEA, or a designated external lead partner organization (such as a school 
turnaround organization or an EMO). FY 2010 Guidance 41 

E-14. Must an LEA implementing the transformation model in a school give the school 
operational flexibility in the specific areas of staffing, calendars/time, and budgeting? 
No. The areas of operational flexibility mentioned in this requirement are merely examples of the 
types of operational flexibility an LEA might give to a school implementing the transformation 
model. An LEA is not obligated to give a school implementing the transformation model 
operational flexibility in these particular areas, so long as it provides the school sufficient 
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operational flexibility to implement fully a comprehensive approach to substantially improve 
student achievement outcomes and increase high school graduation rates. 
E-15. In addition to the required activities, what other activities related to providing 
operational flexibility and sustained support may an LEA undertake as part of its 
implementation of a transformation model? 
In addition to the required activities for a transformation model, an LEA may also implement 
other strategies to provide operational flexibility and sustained support, such as: 
(1) Allowing the school to be run under a new governance arrangement, such as a turnaround 

division within the LEA or SEA; or 
(2) Implementing a per-pupil school-based budget formula that is weighted based on student 
needs. 
E-16. In implementing the transformation model in an eligible school, may an LEA gather 
data during the first year of SIG funding on student growth, multiple observationbased 
assessments of performance, and ongoing collections of professional practice reflective of 
student achievement, and then remove staff members who have not improved their 
professional practice at the end of that first year? 
Yes. Although we expect an LEA that receives FY 2010 SIG funds and/or FY 2009 carryover 
SIG funds and decides to implement the transformation model in a Tier I or Tier II school to 
implement that model fully at the start of the 2011–2012 school year, we recognize that certain 
components of the model may need to be implemented later in that process. For example, 
because an LEA must design and develop a rigorous, transparent, and equitable staff evaluation 
system with the involvement of teachers and principals, implement that system, and then provide 
staff with ample opportunities to improve their practices, the LEA may not be able to remove 
staff members who have not improved their professional practices until later in the 
implementation process. (See E-3, E-4, and F-2.) (Modified for FY 2010 Guidance) 
E-17. May an LEA implement the transformation model in a high school that has grades 9- 
12 by assigning the current principal to grades 10-12 and hiring a new principal to lead a 
9th-grade academy? 
No. The final requirements for the SIG program are intended to support interventions designed to 
turn around an entire school (or, in the case of the school closure model, provide better 
educational options to all students in a Tier I or Tier II school). Removing a single grade from a 
Tier II high FY 2010 Guidance 42 school to create a new school for that grade as part of a 
strategy to improve the performance of 
feeder schools would not meet this requirement for whole-school intervention. Similarly, to meet 
the requirement that a principal be replaced, the new principal must serve all grades in a school, 
not just one particular grade. 
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Appendix C 

Intervention Models Rubrics 
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TITLE PROGRAM & SERVICES TEAM 

 

Intervention Model Rubrics for Four Intervention Models 
 

Turnaround Model 
            Transformation Model 

            Restart Model 
              School Closure Model 
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1003(g) TRANSFORMATION MODEL for Tier I and Tier II 
STANDARD:  LEADERSHIP 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Replace the principal 
who led the school prior 
to commencement of the 
transformation model. 

The district has replaced 
the principal. 

  The district has not 
replaced the principal. 

Use rigorous, 
transparent, and 
equitable evaluation 
systems* for teachers 
and principals, designed 
and developed with 
teacher and principal 
involvement, that take 
into account 
 Data on student 

growth;     
 Multiple observation 

-based assessments 
of performance; 

 Ongoing collections 
of professional 
practice; 

 Increased high 
school graduation 
rates. 

The school has adopted 
and implemented 
evaluation systems for 
teachers and principals 
that are rigorous, 
transparent, and 
equitable and that were 
designed and developed 
with teacher and 
principal involvement.  

The school has adopted 
and is in the process of 
implementing evaluation 
systems for teachers and 
principals that are 
rigorous, transparent, 
and equitable and that 
were designed and 
developed with teacher 
and principal 
involvement.  

The school is 
investigating rigorous, 
transparent, and 
equitable evaluation 
systems for teachers and 
principals.  

The school has not 
adopted and 
implemented rigorous, 
transparent, and 
equitable evaluation 
systems for teachers and 
principals.  
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STANDARD:  LEADERSHIP 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Identify and reward 
school leaders, teachers, 
and other staff who, in 
implementing this 
model, have increased 
student achievement and 
high school graduation 
rates.** 

The school has adopted 
and implemented reward 
strategies for school 
leaders, teachers, and 
other staff who, in 
implementing this 
model, have increased 
student achievement and 
high school graduation 
rates. 

The school has adopted 
and is in the process of 
implementing reward 
strategies for school 
leaders, teachers, and 
other staff who, in 
implementing this 
model, have increased 
student achievement and 
high school graduation 
rates. 

The school is 
investigating reward 
strategies for school 
leaders, teachers, and 
other staff who, in 
implementing this 
model, have increased 
student achievement and 
high school graduation 
rates. 

The school has not 
adopted and 
implemented reward 
strategies for school 
leaders, teachers, and 
other staff who, in 
implementing this 
model, have increased 
student achievement and 
high school graduation 
rates. 

Identify and remove 
those leaders, teachers, 
and other staff who, after 
ample opportunities 
have been provided for 
them to improve their 
professional practice, 
have not done so.*** 

The school has adopted 
and implemented 
strategies to identify and 
remove those leaders, 
teachers, and other staff 
who, after ample 
opportunities have been 
provided for them to 
improve their 
professional practice, 
have not done so. 

The school has adopted 
and is implementing 
strategies to identify and 
remove those leaders, 
teachers, and other staff 
who, after ample 
opportunities have been 
provided for them to 
improve their 
professional practice, 
have not done so. 

The school is 
investigating strategies 
to identify and remove 
those leaders, teachers, 
and other staff who, after 
ample opportunities 
have been provided for 
them to improve their 
professional practice, 
have not done so. 

The school has not 
adopted and 
implemented strategies 
to identify and remove 
those leaders, teachers, 
and other staff who, after 
ample opportunities 
have been provided for 
them to improve their 
professional practice, 
have not done so. 
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STANDARD:  LEADERSHIP 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Ensure that the school 
receives ongoing, 
intensive technical 
assistance and related 
support from the LEA, 
the SEA, or a designated 
external lead partner 
organization (such as a 
school turnaround 
organization or an 
EMO). 

The school has adopted 
and implemented 
strategies to ensure that 
the school receives 
ongoing, intensive 
technical assistance and 
related support from the 
LEA, the SEA, or a 
designated external lead 
partner organization. 

The school has adopted 
and is in the process of 
implementing strategies 
to ensure that the school 
receives ongoing, 
intensive technical 
assistance and related 
support from the LEA, 
the SEA, or a designated 
external lead partner 
organization. 

The school is 
investigating strategies 
to ensure that the school 
receives ongoing, 
intensive technical 
assistance and related 
support from the LEA, 
the SEA, or a designated 
external lead partner 
organization. 

The school has not 
adopted and 
implemented strategies 
to ensure that the school 
receives ongoing, 
intensive technical 
assistance and related 
support from the LEA, 
the SEA, or a designated 
external lead partner 
organization. 

 
 
 
 
 
  

*The requirement for teacher and principal evaluation systems that “are designed and developed with teacher and principal involvement” refers more generally to involvement by 
teachers and principals within the LEA using such systems, and may or may not include teachers and principals in a school implementing the transformation model. 
 
**In addition to the required activities for implementing the transformation model, an LEA may also implement other strategies to develop teachers’ and school leaders’ 
effectiveness, such as: (1) provide additional compensation to attract and retain staff with the skills necessary to meet the needs of students in the transformation school; (2) 
institute a system for measuring changes in instructional practices resulting from professional development; or (3) ensure that the school is not required to accept a teacher without 
the mutual consent of the teacher and principal, regardless of the teacher’s seniority. 
 
***In general, LEAs have flexibility to determine both the type and number of opportunities for staff to improve their professional practice before they are removed from a school 
implementing the transformation model.  Examples of such opportunities include professional development in such areas as differentiated instruction and using data to improve 
instruction, mentoring or partnering with a master teacher, or increased time for collaboration designed to improve instruction. 
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STANDARD:  CULTURE AND HUMAN CAPITAL 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Grant the school 
sufficient operational 
flexibility in areas such 
as: 
 Staffing, 
 Calendars/time, 
 Budgeting, 
To implement fully a 
comprehensive approach 
to substantially improve 
student achievement 
outcomes and increase 
high school graduation 
rates.* 

The school has 
addressed areas such as 
staffing, calendars/time, 
and budget and has 
adopted and 
implemented a 
comprehensive approach 
to substantially improve 
student achievement 
outcomes and increase 
high school graduation 
rates. 

The school has 
addressed areas such as 
staffing, calendars/time, 
and budget and has 
adopted and is in the 
process of implementing 
a comprehensive 
approach to substantially 
improve student 
achievement outcomes 
and increase high school 
graduation rates. 

The school is 
investigating a 
comprehensive approach 
to substantially improve 
student achievement 
outcomes and increase 
high school graduation 
rates. 

The school has not 
adopted or implemented 
a comprehensive 
approach to substantially 
improve student 
achievement outcomes 
and increase high school 
graduation rates. 

  
*The areas of operational flexibility mentioned in this requirement (staffing, calendars/time, and budget) are merely examples of the types of operational flexibility an LEA 
might give to a school implementing the transformation model.  An LEA is not obligated to give a school implementing the transformation model operational flexibility in these 
particular areas, so long as it provides the school sufficient operational achievement outcomes and increase high school graduation rates.  
 
In addition to the required activities for a transformation model, an LEA may also implement other strategies to provide operational flexibility and sustained support, such as: 

(1) Allowing the school to be run under a new governance arrangement, such as a turnaround division within the LEA or SEA; or 
(2) Implementing a per-pupil school-based budget formula that is weighted based on student needs. 
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STANDARD:  CULTURE AND HUMAN CAPITAL 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no development and 

implementation 

Implement strategies 
that will recruit, place 
and retain staff* with the 
skills necessary to meet 
the needs of the students 
in the transformational 
school, which may 
include, but are not 
limited to:* 
 Financial incentives, 
 Increased 

opportunities for 
promotion and career 
growth, 

 Flexible work 
conditions. 

The school has adopted 
and implemented 
multiple innovative and 
aggressive strategies to 
help recruit, place, and 
retain staff. 

The school has adopted 
and is in the process of 
implementing multiple 
innovative and 
aggressive strategies to 
help recruit, place, and 
retain staff.  

The school is 
investigating multiple 
innovative and 
aggressive strategies to 
help recruit, place, and 
retain staff. 

The school has made no changes in 
their strategies to help recruit, 
place, and retain staff. 

Provide ongoing 
mechanisms for family 
and community 
engagement.** 

The school has adopted 
and implemented 
community-oriented 
services and supports to 
students. 

The school has adopted, 
and is in the process of 
implementing, 
community-oriented 
services and supports to 
students.  

The school is 
investigating 
community-oriented 
services and supports to 
students. 

The school offers no community-
oriented services and supports to 
students. 

 
 
 
 

*There are a wide range of compensation-based incentives that an LEA might use as part of a transformation model.  Such incentives are just one example of strategies that might be adopted to 
recruit, place, and retain staff with the skills needed to implement the transformation model.  The more specific emphasis on additional compensation in the permissible strategies was intended to 
encourage LEAs to think more broadly about how additional compensation can contribute to teacher effectiveness. 
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**In general, family and community engagement means strategies to increase the involvement and contributions, in both school-based and home-based settings, of parents and community 
partners that are designed to support classroom instruction and increase student achievement.  Examples of mechanisms that can encourage family and community engagement include the 
establishment of organized parent groups, holding public meetings involving parents and community members to review school performance and help develop school improvement plans, using 
surveys to gauge parent and community satisfaction and support for local public schools, implementing complaint procedures for families, coordinating with local social and health service 
providers to help meet family needs, and parent education classes (including GED, adult literacy, and ESL programs). 
 
***In addition to the required activities for a transformation model, an LEA may also implement other strategies to extend learning time and create community-oriented schools, such as:   

(1) Partnering with parents and parent organizations, faith- and community-based organizations, health clinics, other State or local agencies, and others to create safe school 
environments that meet students’ social, emotional, and health needs; 

(2) Extending or restructuring the school day so as to add time for such strategies as advisory periods that build relationships between students, faculty, and other school staff; 
(3) Implementing approaches to improve school climate and discipline, such as implementing a system of positive behavioral supports or taking steps to eliminate bullying and student 

harassment; or 
(4) Expanding the school program to offer full-day kindergarten or pre-kindergarten. 

 
Extra time or opportunities for teachers and other school staff to create and build relationships with students can provide the encouragement and incentive that many students need to work hard 
and stay in school.  Such opportunities may be created through a wide variety of extra-curricular activities as well as structural changes, such as dividing large incoming classes into smaller 
theme-based teams with individual advisers.  However, such activities do not directly lead to increased learning time, which is more closely focused on increasing the number of instructional 
minutes in the school day or days in the school year. 
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STANDARD:  CURRICULUM AND ASSESSMENT 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no development 

and implementation 

Use data to identify and 
implement an 
instructional program 
that is* 
 Aligned with State 

academic standards , 
 Vertically and 

horizontally aligned,  
 Research-based. 

The school used its data 
to identify and 
implement a research-
based instructional 
program that is 
horizontally and 
vertically aligned as well 
as aligned with State 
academic standards. 

The school used its data 
to identify a research-
based instructional 
program that is 
horizontally and 
vertically aligned and 
aligned with State 
academic standards, and 
is in the process of 
implementation. 

The school is 
investigating research-
based instructional 
programs that are 
horizontally and 
vertically aligned and 
aligned with State 
academic standards. 

The school‘s instructional 
program is not  research-
based, horizontally and 
vertically aligned, and/or  
aligned with State 
academic standards. 

Promote the continuous 
use of student data to 
inform and differentiate 
instruction, such as: 
 Formative 

assessments, 
 Interim (progress 

monitoring) 
assessments, 

 Summative 
assessments. 

Across the building, the 
school continuously 
utilizes student data in 
such forms as formative 
assessments, progress 
monitoring assessments, 
and summative 
assessments to inform 
and differentiate 
instruction. 

The school has adopted 
formative assessments, 
progress monitoring 
assessments, and 
summative assessments 
and is in the process of 
implementing their use 
to inform and 
differentiate instruction. 

The school is 
investigating different 
forms of assessment to 
inform and differentiate 
instruction. 

The school does not use 
student data to inform and 
differentiate instruction. 

 
 
 
 
 

In addition to the required activities for a transformation model, an LEA may also implement other comprehensive instructional reform strategies, such as: 
(1) Conducting periodic reviews to ensure that ht curriculum is being implemented with fidelity, is having the intended impact on student achievement, and is modified 

if ineffective; 
(2) Implementing a schoolwide “response-to-intervention” model; 
(3) Providing additional supports and professional development to teachers and principals in order to implement effective strategies to support students with 

disabilities in the least restrictive environment and to ensure that limited English proficient students acquire language skills to master academic content; 
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(4) Using and integrating technology-based supports and interventions as part of the instructional program; and 
(5) In secondary schools – 

a. Increasing rigor by offering opportunities for students to enroll in advanced coursework, early-college high schools, dual enrollment programs, or 
thematic learning academies that prepare students for college and careers, including but providing appropriate supports designed to ensure that 
low-achieving students can take advantage of these programs and coursework; 

b. Improving student transition from middle to high school through summer transition programs or freshman academies; 
c. Increasing graduation rates through, for example, credit recovery programs, re-engagement strategies, smaller learning communities, competency-

based instruction and performance-based assessments, and acceleration of basic reading and mathematics skills; or 
d. Establishing early-warning systems to identify students who may be at risk of failing to achieve to high standards or to graduate. 
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STANDARD:  INSTRUCTION AND PROFESSIONAL DEVELOPMENT 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Provide staff ongoing, 
high-quality, job-
embedded professional 
development that is 
aligned with the school’s 
comprehensive 
instructional program 
and designed with 
school staff to ensure 
they are equipped to 
facilitate effective 
teaching and learning 
and have the capacity to 
successfully implement 
school reform strategies. 

The school has adopted 
and implemented 
ongoing, high quality, 
job-embedded 
professional 
development* that is 
aligned with the school’s 
comprehensive 
instructional program 
and designed with 
school staff to ensure 
that they are equipped to 
facilitate effective 
teaching and learning 
and have the capacity to 
successfully implement 
the turnaround model. 

The school has adopted 
and is in the process of 
implementing ongoing, 
high quality, job-
embedded professional 
development* that is 
aligned with the school’s 
comprehensive 
instructional program 
and designed with 
school staff to ensure 
that they are equipped to 
facilitate effective 
teaching and learning 
and have the capacity to 
successfully implement 
the turnaround model. 

The school is 
investigating high 
quality, job-embedded 
professional 
development* that is 
aligned with the school’s 
comprehensive 
instructional program 
and designed with 
school staff to ensure 
that they are equipped to 
facilitate effective 
teaching and learning 
and have the capacity to 
successfully implement 
the turnaround model. 

Professional 
development is not high-
quality, job-embedded 
and/or aligned with the 
school’s comprehensive 
instructional program 
and/or not designed with 
school staff. 

Establish schedules and 
strategies that provide 
increased learning 
time.*** 

The school has adopted 
and implemented 
strategies that provide 
increased learning time. 

The school has adopted 
and is in the process of 
implementing strategies 
that provide increased 
learning time. 

The school is 
investigating schedules 
and strategies that 
provide increased 
learning time. 

The school has not 
adopted or implemented 
strategies that provide 
increased learning time. 
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1003(g) - TURNAROUND MODEL for Tier I and Tier II 
STANDARD:  LEADERSHIP 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Replace the principal 
with a visionary, 
instructional leader. 

The district has hired a 
new principal. 

  The district has not hired 
a new principal. 

Adopt a new governance  
structure which may 
include, but is not 
limited to: 
 The school reports to 

a new “turnaround 
office” in the LEA. 

 Hire a “turnaround 
leader” who reports 
directly to the 
superintendent. 

 Enter into a multi -
year contract with 
the LEA or SEA to 
obtain added 
flexibility in 
exchange for greater 
accountability. 

The school has adopted 
a new governance 
structure; the new 
governance structure has 
been implemented and is 
fully functioning 

The school has adopted 
a new governance 
structure and is in the 
process of 
implementation. 

The school is in the 
process of investigating 
a new governance 
structure. 

The school has not 
started the process of 
adoption and 
implementation of a new 
governance structure. 
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STANDARD:  CULTURE AND HUMAN CAPITAL 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Grant the new principal 
sufficient operational 
flexibility in staffing*.   
 Screen all existing 

staff and rehire no 
more than 50 
percent. 

 Select new staff. 

The new principal was 
hired before the staffing 
process began and was 
involved in making 
decisions at every level 
of the staffing process.  

The new principal was 
actively involved in 
making decisions during 
the hiring process but 
was not hired before the 
actual process began. 

The new principal had 
limited involvement 
and/or decision making 
authority in the hiring 
process or was involved 
in only parts of the 
process. 

The new principal was 
not involved in the 
hiring process. 

Implement strategies 
that will recruit, place, 
and retain staff with the 
skills necessary to meet 
the needs of the students 
in the turnaround school, 
which may include, but 
are not limited to**: 
 Financial incentives, 
 Increased 

opportunities for 
promotion and career 
growth, 

 Flexible work 
conditions,  

The school has adopted 
and implemented 
multiple innovative and 
aggressive strategies to 
help recruit, place, and 
retain staff. 

The school has adopted 
and is in the process of 
implementing multiple 
innovative and 
aggressive strategies to 
help recruit, place, and 
retain staff.  

The school is 
investigating multiple 
innovative and 
aggressive strategies to 
help recruit, place, and 
retain staff. 

The school has made no 
changes in their 
strategies to help recruit, 
place, and retain staff. 

  *As used in the discussion of a turnaround model, “staff” includes all instructional staff, but an LEA has discretion to determine whether or not “staff” also includes non-
instructional staff.  An LEA may decide that it is appropriate to include non-instructional staff in the definition of “staff,” as all members of a school’s staff contribute to the 
school environment and are important to the success of a turnaround model.   
 
In determining the number of staff members that may be rehired, an LEA should count the total number of staff positions (however staff is defined) within the school in which the 
model is being implemented, including any positions that may be vacant at the time of the implementation.  For example, if a school has a total of 100 staff positions, only 90 of 
which are filled at the time the model is implemented, the LEA may rehire 50 staff members; the LEA is not limited to rehiring only 45 individuals (50 percent of the filled staff 
positions). 
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Standard:  Culture and Human Capital 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no development and 

implementation 

Grant the principal 
sufficient operational 
flexibility in 
calendars/time. 

The new principal was 
hired before the process 
began and was involved 
in making decisions at 
every level of the 
calendar/time process.  

The new principal was 
actively involved in 
making decisions during 
the calendar/time 
process but was not 
hired before the actual 
process began. 

The new principal had 
limited involvement 
and/or decision making 
authority in the 
calendar/time process or 
was involved in only 
parts of the process. 

The new principal was not 
involved in the calendar/time 
process. 

Grant the principal 
sufficient operational 
flexibility in budgeting. 

The new principal was 
hired before the process 
began and was involved 
in making decisions at 
every level of the budget 
process.  

The new principal was 
actively involved in 
making decisions during 
the budget process but 
was not hired before the 
actual process began. 

The new principal had 
limited involvement 
and/or decision making 
authority in the budget 
process or was involved 
in only parts of the 
process. 

The new principal was not 
involved in the budget 
process. 

Grant the principal 
sufficient operational 
flexibility in 
implementing fully the 
Turnaround Model.   

The new principal was 
hired before the process 
began and was involved 
in making decisions at 
every level the reform 
process.  

The new principal was 
actively involved in 
making decisions during 
the reform process but 
was not hired before the 
actual process began. 

The new principal had 
limited involvement 
and/or decision making 
authority in the reform 
process or was involved 
in only parts of the 
process. 

The new principal was not 
involved in the reform 
process. 

Provide appropriate 
social-emotional 
services* and supports 
to students. 

The school has adopted 
and implemented 
appropriate social-
emotional services and 
supports to students. 

The school has adopted 
and is in the process of 
implementing 
appropriate social-
emotional services and 
supports to students.  

The school is 
investigating appropriate 
social-emotional 
services and supports to 
students. 

The school offers no social-
emotional services and 
supports to students. 
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STANDARD:  CULTURE AND HUMAN CAPITAL 
STANDARD:  CULTURE AND HUMAN CAPITAL 
Indicator Rating of Performance    
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Provide community- 
oriented services* and 
supports to students. 

The school has adopted 
and implemented 
community-oriented 
services and supports to 
students. 

The school has adopted, 
and is in the process of 
implementing, 
community-oriented 
services and supports to 
students.  

The school is 
investigating 
community-oriented 
services and supports to 
students. 

The school offers no 
community-oriented 
services and supports to 
students. 

*Social-emotional and community-oriented services that may be offered to students in a school implementing a turnaround model may include health, nutrition, or social services 
that may be provided in partnership with local service providers, or services such as a family literacy program for parents who need to improve their literacy skills in order to 
support their children’s learning.  An LEA should examine the needs of students in the turnaround school to determine which social-emotional and community-oriented services 
will be appropriate and useful under the circumstances. 
 

**A “competency,” which is a skill or consistent pattern of thinking, feeling, acting, or speaking that causes a person to be effective in a particular job or role, is a key predictor of 
how someone will perform at work.  Given that every teacher brings a unique skill set of the classroom, thoughtfully developed assessments of such competencies can be used as 
part of a rigorous recruitment, screening, and selection process to identify educators with the unique qualities that equip them to succeed in the turnaround environment and can help 
ensure a strong match between teachers and particular turnaround schools.  As part of a rigorous recruitment, screening and selection process, assessments of turnaround teachers’ 
competencies can be used by the principal or district leader to distinguish between very high performers and more typical or lower-performing teachers in a turnaround setting. 
Although an LEA may already have and use a set of tools to screen for appropriate competencies as part of its normal hiring practices, it is important to develop a set of 
competencies specifically designed to identify staff that can be effective in a turnaround situation because, in a turnaround school, failure has become an entrenched way of life for 
students and staff, and staff members need stronger and more consistent habits in crucial areas to transform the school’s wide-scale failure into learning success. (See pg. 17 of the 
guidance document for further information.) 
 
An LEA is not obligated to use these particular strategies, so long as it implements some strategies that are designed to recruit, place, and retain the appropriate staff.) 
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STANDARD:  CURRICULUM AND ASSESSMENT 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Use data to identify and 
implement an 
instructional program 
that is*: 
 Aligned with State 

academic standards;  
 Vertically and 

horizontally aligned;  
 Research-based. 

The school used its data 
to identify and 
implement a research-
based instructional 
program that is 
horizontally and 
vertically aligned as well 
as aligned with State 
academic standards. 

The school used its data 
to identify a research-
based instructional 
program that is 
horizontally and 
vertically aligned and 
aligned with State 
academic standards, and 
is in the process of 
implementation. 

The school is 
investigating research-
based instructional 
programs that are 
horizontally and 
vertically aligned and 
aligned with State 
academic standards. 

The school‘s 
instructional program is 
not  research-based, 
horizontally and 
vertically aligned, and/or 
aligned with State 
academic standards. 

Promote the continuous 
use of student data to 
inform and differentiate 
instruction, such as: 
 Formative 

assessments, 
 Interim (progress 

monitoring) 
assessments, 

 Summative 
assessments. 

Across the building, the 
school continuously 
utilizes student data in 
such forms as formative 
assessments, progress 
monitoring assessments, 
and summative 
assessments to inform 
and differentiate 
instruction. 

The school has adopted 
formative assessments, 
progress monitoring 
assessments, and 
summative assessments 
and is in the process of 
implementing their use 
to inform and 
differentiate instruction. 

The school is 
investigating different 
forms of assessment to 
inform and differentiate 
instruction. 

The school does not use 
student data to inform 
and differentiate 
instruction. 

 
 
  
*In implementing a turnaround model, an LEA must use data to identify an instructional program that is research-based and vertically aligned as well as aligned with State 
academic standards.  If an LEA determines, based on a careful review of appropriate data, that the instructional program currently being implemented in a particular school is 
research-based and properly aligned, it may continue to implement that instructional program.  However, the Department of Education expects that most LEAs with Tier I and 
Tier II schools will need to make at least minor adjustments to the instructional programs in those schools to ensure that those programs are, in fact, research-based and properly 
aligned. 
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STANDARD:   INSTRUCTION AND PROFESSIONAL DEVELOPMENT 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Provide staff ongoing, 
high quality, job-
embedded professional 
development* that is 
aligned with the school’s 
comprehensive 
instructional program 
and designed with 
school staff to ensure 
that they are equipped to 
facilitate effective 
teaching and learning 
and have the capacity to 
successfully implement 
the turnaround model. 

The school has adopted 
and implemented 
ongoing, high quality, 
job-embedded 
professional 
development* that is 
aligned with the school’s 
comprehensive 
instructional program 
and designed with 
school staff to ensure 
that they are equipped to 
facilitate effective 
teaching and learning 
and have the capacity to 
successfully implement 
the turnaround model. 

The school has adopted 
and is in the process of 
implementing ongoing, 
high quality, job-
embedded professional 
development* that is 
aligned with the school’s 
comprehensive 
instructional program 
and designed with 
school staff to ensure 
that they are equipped to 
facilitate effective 
teaching and learning 
and have the capacity to 
successfully implement 
the turnaround model. 

The school is 
investigating high 
quality, job-embedded 
professional 
development* that is 
aligned with the school’s 
comprehensive 
instructional program 
and designed with 
school staff to ensure 
that they are equipped to 
facilitate effective 
teaching and learning 
and have the capacity to 
successfully implement 
the turnaround model. 

Professional 
development is not high-
quality, job-embedded 
and/or aligned with the 
school’s comprehensive 
instructional program 
and/or not designed with 
school staff. 

Establish schedules and 
implement strategies that 
provide increased 
learning time. 

The school has adopted 
and implemented 
strategies that provide 
increased learning time. 

The school has adopted 
and is in the process of 
implementing strategies 
that provide increased 
learning time. 

The school is 
investigating schedules 
and strategies that 
provide increased 
learning time. 

The school has not 
adopted or implemented 
strategies that provide 
increased learning time. 

 
  
*Job-embedded professional development can take many forms, including, but not limited to, classroom coaching, structured common planning time, meetings with mentors, 
consultation with outside experts, and observations of classroom practice. 

An LEA implementing a turnaround model in one or more of its schools must take all of the actions required by the amended final guidance requirements.  As discussed in B-2 of 
the final requirements, an LEA may take additional actions to supplement those that are required as part of a turnaround model, but it may not implement its own version of a 
turnaround model that does not include all of the elements required by the final requirements.  Thus, an LEA could not, for example, convert a turnaround school to a magnet 
school without also taking the other actions specifically required as part of a turnaround model. 
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1003(g) RESTART MODEL for Tier I and Tier II 
STANDARD:  LEADERSHIP 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

LEA converts or closes 
and reopens a school 
under a charter school 
operator, charter 
organization or 
education management 
organization 

The district has 
converted or reopened 
the school as a charter 
school. 

  The district has not 
made a decision to 
convert or reopen as a 
charter school. 

Flow of leadership 
organization is 
determined:   

Leadership flow 
determined by selecting 
Option 1, 2 or 3 

  Leadership flow is not 
determined 

Option 1 –  
District –Local Board- 
School Leader 
 

 District is governed 
by a Local board   

 District hires 
leader(s) to run or 
operate school  

 School Leader is 
held accountable for 
performance 

Two of the three 
components are 
implemented and 
operational 

One component is 
implemented and  
operational 

Option 1 is not 
operational or being 
implemented as agreed. 

Option 2 –  
District- Local Board – 
Management 
Organization – School 
Leader 
 

 District is governed 
by the Local Board  

 Local Board hires a 
Management 
Organization  

 Management 
Organization hires a 
School Leader  

Two of the three 
components are 
implemented and 
operational . 
A Management 
Organization may be 
involved with more than 
one school 
 

One components is 
implemented and  
operational 

Option 2 is not 
operational or being 
implemented as agreed. 
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STANDARD:  LEADERSHIP 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Option 3 –  
District – Management 
Organization – School 
Leader 
 

 District charters or 
contracts directly 
with a Management 
Organization  

 Management 
Organization hires a 
School Leader to 
manage the school. 

 There is no decision 
made by the local 
board 

 The management 
organization uses 
their board. 

Three of the four 
components are 
implemented and 
operational 

Two of the four 
components are 
implemented and  
operational 

Option 3 is not 
operational or being 
implemented as agreed. 
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STANDARD:  LEADERSHIP 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Application Process - 
Quality Indicators 
are evident in the LEA’s 
application/petition as  
indicated: 
Educational Need, 
Mission, Purpose, 
Enrollment and 
Recruitment, 
Educational Philosophy, 
Support for Learning, 
Staffing Plan, 
Measurable Goals/ 
Assessment, 
Governance, LEA 
Responsibilities, 
Financial Management 
including budget with 
implementation detail . 

All Quality Indicators 
are addressed and clearly 
described to meet SEA 
requirements. 

  Quality Indicators are 
missing or not evident.  
Description lacking in 
detail.  
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STANDARD:  LEADERSHIP 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Quality Authorizing - 
Organizational 
structures, human 
resources, and financial 
resources  including the 
following: 
 Intent to improve 

quality,  
 Support the State 

Charter School law, 
 A catalyst for 

Charter school 
development, 

 Clarity, consistency, 
and transparency in 
developing and 
implementing 
policies and 
procedures  

 Flexibility for 
performance based 
opportunities  

 Hold schools 
accountable for 
academic 
performance 

 Determine objective 
and verifiable 

 Implements plans, 
policies, processes 
that streamline and 
systematize the work 
to be accomplished. 

 Evaluates work 
against national and 
state standards 

 Recognizes the SEA 
as the authorizer 

 Strive for higher 
critical thinking, 
cognitive and 
problem solving 
skills 

 Prepare for career 
ready 21st century 
skills 

  Does not adhere to the 
authorizing elements, 
organizational structures 
and financial resources 
as defined by the 
application process led 
by the SEA. 
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measures for 
performance 

 Build parent and  
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STANDARD:  LEADERSHIP 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

student 
communication 

 Decisions centered 
around student needs. 

    

Use rigorous, transparent, 
and equitable evaluation 
systems for teachers and 
school leaders, designed 
and developed with 
teacher and principal 
involvement, that take 
into account: 
 Data on student 

growth, 
 Multiple 

observations, 
 -based assessments of 

performance; 
 Ongoing collections 

of professional 
practice, 

 Increased high school 
graduation rates. 

The school has adopted 
and implemented 
evaluation systems for 
teachers and school 
leaders that are 
rigorous, transparent, 
equitable, and 
developed with teacher 
and school leader 
involvement.  

The school has adopted 
and is in the process of 
implementing evaluation 
systems for teachers and 
school leaders that are 
rigorous, transparent, 
and equitable and 
developed with teacher 
and school leader 
involvement.  

The school is 
investigating rigorous, 
transparent, and 
equitable evaluation 
systems for teachers and 
school leaders.  

The school has not 
adopted and 
implemented rigorous, 
transparent, and 
equitable evaluation 
systems for teachers and 
school leaders.  
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STANDARD:  LEADERSHIP 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Identify and reward 
school leaders, teachers, 
and other staff who, in 
implementing this 
model, have increased 
student achievement and 
high school graduation 
rates. 

The school has adopted 
and implemented reward 
strategies for school 
leaders, teachers, and 
other staff who, in 
implementing this 
model, have increased 
student achievement and 
high school graduation 
rates. 

The school has adopted 
and is in the process of 
implementing reward 
strategies for school 
leaders, teachers, and 
other staff who, in 
implementing this 
model, have increased 
student achievement and 
high school graduation 
rates. 

The school is 
investigating reward 
strategies for school 
leaders, teachers, and 
other staff who, in 
implementing this 
model, have increased 
student achievement and 
high school graduation 
rates. 

The school has not 
adopted and 
implemented reward 
strategies for school 
leaders, teachers, and 
other staff who, in 
implementing this 
model, have increased 
student achievement and 
high school graduation 
rates. 

Identify and remove 
those leaders, teachers, 
and other staff who, after 
ample opportunities 
have been provided for 
them to improve their 
professional practice, 
have not done so. 

The school has adopted 
and implemented 
strategies to identify and 
remove those leaders, 
teachers, and other staff 
who, after ample 
opportunities have been 
provided for them to 
improve their 
professional practice, 
have not done so. 

The school has adopted 
and is implementing 
strategies to identify and 
remove those leaders, 
teachers, and other staff 
who, after ample 
opportunities have been 
provided for them to 
improve their 
professional practice, 
have not done so. 

The school is 
investigating strategies 
to identify and remove 
those leaders, teachers, 
and other staff who, after 
ample opportunities 
have been provided for 
them to improve their 
professional practice, 
have not done so. 

The school has not 
adopted and 
implemented strategies 
to identify and remove 
those leaders, teachers, 
and other staff who, after 
ample opportunities 
have been provided for 
them to improve their 
professional practice, 
have not done so. 
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STANDARD:  LEADERSHIP 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Ensure that the school 
receives ongoing, 
intensive technical 
assistance and related 
support from the LEA, 
the SEA, or a designated 
external partner/ 
organization such as an 
EMO. 

The school has adopted 
and implemented 
strategies to ensure that 
the school receives 
ongoing, intensive 
technical assistance and 
related support from the 
LEA, the SEA, or a 
designated external lead 
partner organization. 

The school has adopted 
and is in the process of 
implementing strategies 
to ensure that the school 
receives ongoing, 
intensive technical 
assistance and related 
support from the LEA, 
the SEA, or a designated 
external lead partner 
organization. 

The school is 
investigating strategies 
to ensure that the school 
receives ongoing, 
intensive technical 
assistance and related 
support from the LEA, 
the SEA, or a designated 
external lead partner 
organization. 

The school has not 
adopted and 
implemented strategies 
to ensure that the school 
receives ongoing, 
intensive technical 
assistance and related 
support from the LEA, 
the SEA, or a designated 
external lead partner 
organization. 
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STANDARD:  CULTURE AND HUMAN CAPITAL 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Grant the school 
sufficient operational 
flexibility in areas such 
as: 
 Staffing, 
 Calendars/time, 
 Budgeting, 
to implement fully a 
comprehensive approach 
to substantially improve 
student achievement and 
increase graduation 
rates. 

The school has 
addressed areas such as 
staffing, calendars/time, 
and budget. 
The school adopted and 
implemented a 
comprehensive approach 
to substantially improve 
student achievement and 
increase graduation 
rates. 

The school has 
addressed areas such as 
staffing, calendars/time, 
and budget.  
The school is in the 
process of implementing 
a comprehensive 
approach to substantially 
improve student 
achievement and 
increase graduation 
rates. 

The school is 
investigating a 
comprehensive approach 
to substantially improve 
student achievement and 
increase graduation 
rates. 

The school has not 
adopted or implemented 
a comprehensive 
approach to substantially 
improve student 
achievement and/or 
increase graduation 
rates. 

Implement strategies 
that will recruit, place 
and retain staff with the 
skills necessary to meet 
the needs of the students 
in the Charter school, 
which may include, but 
are not limited to: 
 Incentives, 
 Increased career 

opportunities, 
 Instructional 

flexibility  

The school has adopted 
and implemented 
multiple innovative and 
aggressive strategies to 
help recruit, place, and 
retain staff. 

The school has adopted 
and is in the process of 
implementing multiple 
innovative and 
aggressive strategies to 
help recruit, place, and 
retain staff.  

The school is 
investigating multiple 
innovative and 
aggressive strategies to 
help recruit, place, and 
retain staff. 

The school has made no 
changes in their 
strategies to help recruit, 
place, and retain staff. 

  



97 
 

STANDARD:  CULTURE AND HUMAN CAPITAL 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Provide ongoing 
mechanisms for family 
and community 
engagement. 

The school has adopted 
and implemented 
community-oriented 
services and supports to 
students. 

The school has adopted, 
and is in the process of 
implementing, 
community-oriented 
services and supports to 
students.  

The school is 
investigating 
community-oriented 
services and supports to 
students. 

The school offers no 
community-oriented 
services and supports to 
students. 
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STANDARD:  CURRICULUM AND ASSESSMENT 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Use data to identify and 
implement an 
instructional program 
that is* 
 Aligned with State 

academic standards , 
 Vertically and 

horizontally aligned,  
 Research-based. 

The school used data to 
identify and implement a 
research-based 
instructional program 
that aligned to State 
academic standards, 
horizontally and 
vertically aligned 
program and included 
21st Century Skills. 

The school is in the 
process of 
implementation, used 
data to identify a 
research-based 
instructional program, 
aligned to State 
standards, horizontally 
and vertically aligned 
program and included 
21st Century Skills. 

The school is 
investigating a research-
based instructional 
program, that ensures 
horizontally, vertically, 
and State alignment to 
academic standards.  

The school‘s 
instructional program is 
not research-based, 
horizontally and 
vertically aligned, and/or 
aligned with State 
academic standards. 

Promote the continuous 
use of student data to 
inform and differentiate 
instruction, such as: 
 Project based 

formats 
 Formative 

assessments, 
 Progress monitoring, 

and 
 Summative 

assessments. 

Across the building, the 
school continuously 
utilizes student data in 
such forms as project 
based formats, formative 
assessments, progress 
monitoring assessments, 
and summative 
assessments to inform 
and differentiate 
instruction. 

The school has adopted 
formative assessments to 
include project based, 
progress monitoring 
assessments, summative 
assessments and is in the 
process of differentiating 
instruction. 

The school is 
investigating different 
forms of assessment to 
inform and differentiate 
instruction. 

The school does not use 
student data to inform 
and differentiate 
instruction. 
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STANDARD:  INSTRUCTION AND PROFESSIONAL DEVELOPMENT 
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Provide staff ongoing, 
high-quality, job-
embedded professional 
development that is 
aligned with a 
comprehensive 
instructional program 
designed to ensure staff 
are equipped to facilitate 
effective teaching and 
learning and have the 
capacity to successfully 
implement school 
reform strategies. 

The school has adopted 
and implemented 
ongoing, high quality, 
job-embedded 
professional 
development aligned 
with a comprehensive 
instructional program 
designed to ensure staff 
are equipped to facilitate 
effective teaching and 
learning and have the 
capacity to successfully 
implement the Restart 
model. 

The school has adopted 
and is in the process of 
implementing ongoing, 
high quality, job-
embedded professional 
development aligned 
with a school’s 
comprehensive 
instructional program 
designed to ensure staff 
are equipped to facilitate 
effective teaching and 
learning and have the 
capacity to successfully 
implement the Restart 
model. 

The school is 
investigating high 
quality, job-embedded 
professional 
development that is 
aligned with the school’s 
comprehensive 
instructional program 
and designed to ensure 
staff are equipped to 
facilitate effective 
teaching and learning 
and have the capacity to 
successfully implement 
the Restart model. 

Professional 
development is not high-
quality, job-embedded 
and/or aligned with a 
comprehensive 
instructional program. 

Establish schedules and 
strategies that provide 
increased learning time. 

The school has adopted 
and implemented 
strategies that provide 
increased learning time. 

The school has adopted 
and is in the process of 
implementing strategies 
that provide increased 
learning time. 

The school is 
investigating schedules 
and strategies that 
provide increased 
learning time. 

The school has not 
adopted or implemented 
strategies that provide 
increased learning time. 
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1003(g) SCHOOL CLOSURE MODEL for Tier I and Tier II 
STANDARDS:  LEADERSHIP, CULTURE AND HUMAN CAPITAL, CURRICULUM AND ASSESSMENT, 
PROFESSIONAL DEVELOPMENT  
Indicator Rating of Performance 
 4  

Exemplary level of 
development and 
implementation 

3  
Full function and 

operational level of 
development and 
implementation 

2 
 Limited development 

and partial 
implementation 

1  
 Little or no 

development and 
implementation 

Leadership will devise a 
plan to address all 
standards (Leadership, 
Culture and Human 
Capital, Curriculum and 
Assessment, and 
Professional 
Development) that could 
include: 
 Personnel placement 
 Policy 
 Board decisions  
 Student Assignment 
 Transfer of Records 
 Transportation 
 Resource 

Reassignment 
 Transfer of 

equipment 
 Building numbers 
 Facility issues 
 Community PR 
 Parent 

Communication 
 Special Education 

Issues 

The district has a written 
plan on how all these 
issues will be dealt for 
closing the school. 

The district has dealt 
with most of these issues 
in a written plan for 
closing the school. 

The district has a written 
plan for some of these 
issues for closing the 
school. 

The district has no 
written plan and has not 
addressed these issues 
for closing the school.   
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 Title I Issues 
 Records 
 Fiscal Services 
 Accreditation Issues 
 Communication with 

state 
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Appendix D 
 

Process Timeline Based on the Six Steps of Implementation 
 

Implementation Steps 
 

Timeline 

Exploration and Adoption 
1. Needs Assessment using the Innovation 

Configuration Matrix (ICM) for Schools  
o Achievement Data 

 School Leading Indicator 
Report 

 School AYP Data 
 School Report Card Data 

o Perception Data 
o Contextual (school processes/ 

programs) 
o Demographic Data 

2. Selection of Model 
o School Improvement Model 

Selection Rubrics 
3. Capacity of District 

o Capacity Appraisal using 
Innovation Configuration Matrix 
(ICM) for Districts  

o Systemic Coherence and 
Capacity Addendum to the 
District Effectiveness Appraisal 

o Sustainability Plan 
4. Goal Setting 
5. Completion of Stages 1 through 4 in 

School Improvement Process 
6. LEA Application 
7. LEA Presentation on Needs Assessment 

Results, Model Selection, Capacity 
Appraisal Results, and Goal 
Identification 

8. Budget Negotiation 
9. Approval of LEA Application by KSDE 

 

 

SEA grant application is submitted in 
December 2010. 

LEAs receive notification of identified Tier 
I, Tier II and Tier III schools in December 
2010. 

SEA grant application and LEA grant 
application is approved in January 2011. 

LEA grant application is distributed in 
January 2011. 

KSDE offers technical assistance to LEAs 
on grant competition January through 
webinar. 

LEA grants due March 1, 2011. 

LEA grants evaluated and site visits April 
2011. 

LEA grants awarded at KSBE meeting May 
2011. 

 

*Program Installation and Initial 
Implementation –PRE-
IMPLEMENTATION  
1.  Family and Community Engagement 
Meetings 
2.  Rigorous Review of External Providers 
3.  Staffing 

Money distributed to LEA’s June, 2011 
Pre-Implementation activities start at 
school in June 
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4.  Instructional Programs (remediation and 
enrichment programs begin) 
5.  Professional Development 
6.  Aligning Accountability Measures for 
Reporting 
 
 (**See guidance page 75 through 80 in SIG 
Guidance on Fiscal Year 2010 School 
Improvement Grants) 
 

 

Full Operation 
1. Beginning of School Year – Back to 

school kick-off 
2. Continuation of School Staff 

Training 
3. IC’s Bi-Weekly Meetings on Fidelity 

of Implementation of School 
Improvement Plan 

4. Bi-Monthly and technical assistance 
monitoring by KSDE Staff 

5. Student Orientation Sessions on 
School Changes 

6. Family and Community Orientation 
Sessions on School Changes 
Continue 
 

August 20, 2011 

Innovation 
1. Analysis of Year One Data  
2. Revisions to School Improvement Plan  
3. Continuation of School Staff Training 

 

June 2012 

Sustainability 
1. Evaluation 
2. Resource Alignment 
3. Abandonment and Redesign 

 

August 2012 
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Appendix E 
 

Systemic Coherence and Capacity Addendum 
 

Leadership 
o Coherence from district to school 
o Establishment of a leadership team 
o Management of the district plan and the school improvement plan 
o External coaching for superintendent and principal 
o Use of resources in a way that is aligned with district’s theory of change and 

strategy  
o Board policy to support school improvement and implementation of the model 
o Analysis of district and school resources for successful implementation of the 

model 
o Past history of successful reform initiatives 
o Ability to collaborate 
o Vision for change 
o Vision for abandoning what is not working 
o Alignment of programs and services to support change 

 
Culture and Human Capital 

o Grant operating funds 
o District operating funds 
o Grant management  
o Organizational learning 
o Assignment of resources 
o Teacher evaluation system to match grant requirements 
o Credentials of staff 
o Staff capacity  
o Successful recruitment of principal 
o Successful recruitment of capable staff 
o Support of parents 
o Support of community 
o Support of union 
o Recruitment, screening, and selection of external providers 
o Alignment of all programs 

 
Instruction and Professional DevelopmentCulture  

o Providing training and development sessions for all staff 
o Defined instructional expectations for all teachers 
o Supporting collaboration with families, community, and business 
o Helping staff understand principles of the organizational change process 
o Use data from classroom observations to inform instructional improvement and 

professional development 
o Use of professional learning communities to analyze data and plan for 

improvement. 
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Curriculum and Assessment 
o Aligned district curriculum 
o Defined curriculum expectations for all teachers 
o Defined assessment expectations for all teachers 
o Aligned assessments, including diagnostic, formative, summative, etc. 
o Fidelity of model implementation 
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Appendix F 
School Leading Indicator Report 

 
    
USD Number & Name    Name of School    Grade Span         ___Building Number  ______ 

 
Indicator 

Year 1 
(Baseline) 

Year 2 Year 3 Year 4 

1. Number of minutes within the school year. 
 

    

2. Student participation rate on State 
Assessments in reading/language arts in 
mathematics by student subgroup 

 

    

3. Students proficient or above in reading 
 

    

4. Students proficient or above in math 
 

    

5. Dropout rate 
 

    

6. Student attendance rate 
 

    

7. Number and percentage of students 
completing advanced course work 

 

            AP      /      /      /      / 
            IB      /      /      /      / 
           Early College High Schools 
 

     /      /      /      / 

           Dual enrollment classes 
 

    /     /      /      / 

8. Discipline Incidents 
 

 

 Weapon Incidents-OSS     
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 Weapon Incidents-Exp 

 
    

 Illicit Drug Incidents-OSS 
 

    

 Illicit Drug Incidents-Exp 
 

    

 Alcohol Incidents-OSS 
 

    

 Alcohol Incidents-Exp 
 

    

 Violent Incidents with injury OSS 
 

    

 Violent Incidents with injury Exp 
 

    

 Violent Incidents without injury OSS 
 

    

 Violent Incidents without injury Exp 
 

    

9. Truants 
 

    

10. Distribution of teachers by performance 
level on the LEA’s teacher evaluation 
system 

    

11. Teacher Attendance Rate     
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APPENDIX G 

SEA ALLOCATIONS TO LEAS AND LEA BUDGETS 

Continuing Impact of ARRA School Improvement Grant Funding in FY 2010 
Congress appropriated $546 million for School Improvement Grants in FY 2010. In addition, most States will 
be carrying over a portion of their FY 2009 SIG allocations, primarily due to the requirement in section 
II.B.9(a) of the SIG final requirements that if not every Tier I school in a State was served with FY 2009 SIG 
funds, the State was required to carry over 25 percent of its FY 2009 SIG allocation, combine those funds with 
the State’s FY 2010 SIG allocation, and award the combined funding to eligible LEAs consistent with the SIG 
final requirements. In FY 2009, the combination of $3 billion in School Improvement Grant funding from the 
American Recovery and Reinvestment Act and $546 million from the regular FY 2009 appropriation created a 
unique opportunity for the program to provide the substantial funding over a multi-year period to support the 
implementation of school intervention models. In response to this opportunity, the Department encouraged 
States to apply for a waiver extending the period of availability of FY 2009 SIG funds until September 30, 2013 
so that States could use these funds to make three-year grant awards to LEAs to support the full and effective 
implementation of school intervention models in their Tier I and Tier II schools. All States with approved FY 
2009 SIG applications applied for and received this waiver to extend the period of availability of FY 2009 SIG 
funds and, consistent with the final SIG requirements, are using FY 2009 funds to provide a full three years of 
funding (aka, ―frontloading‖) to support the implementation of school intervention models in Tier I and Tier II 
schools.  

The Department encouraged frontloading in FY 2009 because the extraordinary amount of SIG funding 
available in FY 2009 meant that, if those funds had been used to fund only the first year of implementation of a 
school intervention model, i.e., to make first-year only awards, there would not have been sufficient funding for 
continuation awards in years two and three of the SIG award period (i.e., SIG funding in FY 2009 was seven 
times the amount provided through the regular appropriation). Similarly, the estimated nearly $1.4 billion in 
total SIG funding available in FY 2010 (an estimated $825 million in FY 2009 SIG carryover funds plus the 
$546 million FY 2010 SIG appropriation) is larger than the expected annual SIG appropriation over the next 
two fiscal years; if all funds available in FY 2010 were used to make the first year of three-year awards to LEAs 
for services to eligible Tier I and Tier II schools, there would not be sufficient funds to make continuation 
awards in subsequent fiscal years.   
 

Maximizing the Impact of Regular FY 2010 SIG Allocations 
Continuing the practice of frontloading SIG funds in FY 2010 with respect to all SIG funds that are available 
for the FY 2010 competition (FY 2009 carryover funds plus the FY 2010 appropriation) would, in many States, 
limit the number of Tier I and Tier II schools that can be served as a result of the FY 2010 SIG competition. For 
this reason, the Department believes that, for most States, the most effective method of awarding FY 2010 SIG 
funds to serve the maximum number of Tier I and Tier II schools that have the capacity to fully and effectively 
implement a school intervention model is to frontload FY 2009 carryover funds while using FY 2010 SIG funds 
to make first-year only awards.  

For example, if a State has $36 million in FY 2009 carryover SIG funds and $21 million in FY 2010 funds, and 
awards each school implementing a school intervention model an average of $1 million per year over three 
years, the SEA would be able to fund 12 schools with FY 2009 carryover funds (i.e., the $36 million would 
cover all three years of funding for those 12 schools), plus an additional 21 schools with FY 2010 funds (i.e., 
the $21 million would cover the first year of funding for each of those schools, and the second and third years 
would be funded through continuation grants from subsequent SIG appropriations). Thus, the State would be 
able to support interventions in a total of 33 schools. However, if the same State elected to frontload all funds 
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available for its FY 2010 SIG competition (FY 2009 carryover funds and its FY 2010 allocation), it would be 
able to fund interventions in only 19 schools ($57 million divided by $3 million per school over three years).  
LEAs that receive first-year only awards would continue to implement intervention models in Tier I and Tier II 
schools over a three-year award period; however, second- and third-year continuation grants would be awarded 
from SIG appropriations in subsequent fiscal years. This practice of making first-year awards from one year’s 
appropriation and continuation awards from funds appropriated in subsequent fiscal years is similar to the 
practice used for many U.S. Department of Education discretionary grant programs.  
States with FY 2009 SIG carryover funds are invited to apply, as in their FY 2009 applications, for the waiver 
to extend the period of availability of these funds for one additional year to September 30, 2014. States that did 
not carry over FY 2009 SIG funds, or that carried over only a small amount of such funds, need not apply for 
this waiver; such States will use all available FY 2010 SIG funds to make first-year awards to LEAs in their FY 
2010 SIG competitions.  
 

Continuation of $2 Million Annual Per School Cap 
For FY 2010, States continue to have flexibility to award up to $2 million annually for each participating 
school. This flexibility applies both to funds that are frontloaded and those that are used for first-year only 
awards. As in FY 2009, this higher limit will permit an SEA to award the amount that the Department believes 
typically would be required for the successful implementation of the turnaround, restart, or transformation 
model in a Tier I or Tier II school (e.g., a school of 500 students might require $1 million annually, whereas a 
large, comprehensive high school might require the full $2 million annually).  

In addition, the annual $2 million per school cap, which permits total per-school funding of up to $6 million 
over three years, reflects the continuing priority on serving Tier I or Tier II schools. An SEA must ensure that 
all Tier I and Tier II schools across the State that its LEAs commit to serve, and that the SEA determines its 
LEAs have capacity to serve, are awarded sufficient school improvement funding to fully and effectively 
implement the selected school intervention models over the period of availability of the funds before the SEA 
awards any funds for Tier III schools.  

The following describes the requirements and priorities that apply to LEA budgets and SEA allocations.  

LEA Budgets  
An LEA’s proposed budget should cover a three-year period and should take into account the following:  

1. The number of Tier I and Tier II schools that the LEA commits to serve and the intervention model 
(turnaround, restart, closure, or transformation) selected for each school.  

2. The budget request for each Tier I and Tier II school must be of sufficient size and scope to support full 
and effective implementation of the selected intervention over a period of three years. First-year 
budgets may be higher than in subsequent years due to one-time start-up costs.  

4. The portion of school closure costs covered with school improvement funds may be significantly lower 
than the amount required for the other models and would typically cover only one year.  

5. The LEA may request funding for LEA-level activities that will support the implementation of school 
intervention models in Tier I and Tier II schools.  

6. The number of Tier III schools that the LEA commits to serve, if any, and the services or benefits the 
LEA plans to provide to these schools over the three-year grant period.  

7. The maximum funding available to the LEA each year is determined by multiplying the total number of 
Tier I, Tier II, and Tier III schools that the LEA is approved to serve by $2 million (the maximum 
amount that an SEA may award to an LEA for each participating school).  
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SEA Allocations to LEAs  
An SEA must allocate the LEA share of school improvement funds (i.e., 95 percent of the SEA’s allocation 
from the Department) in accordance with the following requirements:  

1. The SEA must give priority to LEAs that apply to serve Tier I or Tier II schools.  
11. An SEA may not award funds to any LEA for Tier III schools unless and until the SEA has awarded 

funds to serve all Tier I and Tier II schools across the State that its LEAs commit to serve and that the 
SEA determines its LEAs have capacity to serve.  

12. An LEA with one or more Tier I schools may not receive funds to serve only its Tier III schools.  
13. In making awards consistent with these requirements, an SEA must take into account LEA capacity to 

implement the selected school interventions, and also may take into account other factors, such as the 
number of schools served in each tier and the overall quality of LEA applications.  

14. An SEA that does not have sufficient school improvement funds to allow each LEA with a Tier I or Tier 
II school to implement fully the selected intervention models may take into account the distribution of 
Tier I and Tier II schools among such LEAs in the State to ensure that Tier I and Tier II schools 
throughout the State can be served.  

15. Consistent with the final requirements, an SEA may award an LEA less funding than it requests. For 
example, an SEA that does not have sufficient funds to serve fully all of its Tier I and Tier II schools 
may approve an LEA’s application with respect to only a portion of the LEA’s Tier I or Tier II schools 
to enable the SEA to award school improvement funds to Tier I and Tier II schools across the State. 
Similarly, an SEA may award an LEA funds sufficient to serve only a portion of the Tier III schools the 
LEA requests to serve.  

16. Note that the requirement in section II.B.9(a) of the SIG requirements, under which an SEA that does 
not serve all of its Tier I schools must carry over 25 percent of its FY 2009 SIG allocation to the 
following year, does not apply to FY 2010 SIG funds.  

An SEA’s School Improvement Grant award to an LEA must:  

1. Include not less than $50,000 or more than $2 million per year for each participating school (i.e., the 
Tier I, Tier II, and Tier III schools that the LEA commits to serve and that the SEA approves the LEA to 
serve).  

2. Provide sufficient school improvement funds to implement fully and effectively one of the four 
intervention models in each Tier I and Tier II school the SEA approves the LEA to serve or close, as 
well as sufficient funds for serving participating Tier III schools. An SEA may reduce an LEA’s 
requested budget by any amounts proposed for interventions in one or more schools that the SEA does 
not approve the LEA to serve (i.e., because the LEA does not have the capacity to serve the school or 
because the SEA is approving only a portion of Tier I and Tier II schools in certain LEAs in order to 
serve Tier I and Tier II schools across the State). An SEA also may reduce award amounts if it 
determines that an LEA can implement its planned interventions with less than the amount of funding 
requested in its budget.  

3. Consistent with the priority in the final requirements, provide funds for Tier III schools only if the SEA 
has already awarded funds for all Tier I and Tier II schools across the State that its LEAs commit to 
serve and that the SEA determines its LEAs have capacity to serve.  

4. Include any requested funds for LEA-level activities that support implementation of the school 
intervention models.  

5. Apportion any FY 2009 carryover school improvement funds so as to provide funding to LEAs over 
three years (assuming the SEA has requested and received a waiver to extend the period of availability 
to September 30, 2014).  
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6. Use FY 2010 school improvement funds to make the first year of three-year grant awards to LEAs 
(unless the SEA has received a waiver of the period of availability for its FY 2010 funds). Continuation 
awards for years 2 and 3 would come from SIG appropriations in subsequent fiscal years.  
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Appendix H 
KANSAS STATE DEPARTMENT OF EDUCATION 

Title l School Improvement Grant 
ESEA 1003(g) 

Explanation of Budget Line Items 
 

1000 Instruction 

  100 
 

Personnel Services—Salaries 
Instructional salaries for full & part-time certified and non-certified 
employees, substitute pay, & stipends. 

  200 
 

Employee Benefits 
FICA, Group Insurance, Workman’s Compensation, etc., for personnel 
in line 100 above. 

  300 
 

Purchased Professional & Technical Services 
Into District:  Consultants, subcontracts, mini-grants, counseling, 
guidance, medical and accounting services. 

  400 Purchased Property Services 
Lease, repair, maintain, & rent property & equipment, owned or used by 
the district. 

  500 

Other Purchased Services 
Out of District:  Staff travel, workshops/conference registrations, per 
diem, mileage, lodging, staff development. 

  600 Supplies & Materials 
Items that can be consumed, worn out, or deteriorated through use.  This 
includes software that was purchased independently of a hardware 
package.  For Title I, this may be no more than 10% of the total 
allocation. 

  700 
 

Property 
Initial, additional or replacement equipment.  This includes software that 
was purchased as part of a hardware package.  For Title I, this amount 
may be no more than 10% of the total allocation, or $2,000, whichever is 
greater. 

2000 Support Services 
   

 2100 
Support Services –-Students 
Activities designed to assess and improve the well-being of students and 
to supplement the teaching process.  Include only staff in attendance, 
social work services, substance abuse, guidance and health services, and 
parent involvement. 

                       2200 Support Services – Instructional Staff 
Activities associated with assisting the instructional staff in panning, 
developing and evaluating the process of providing learning experiences 
for students.  These activities include curriculum development, 
techniques of instruction, child development and understanding, staff 
training, etc. 

                        2300 Support Services (General Administration) 
Activities concerned with the overall general administration of the 
program.  These include all personnel and materials required to support 
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the program.  If a federal program is audited by a state auditor, the CPA 
audit costs may not be charged to the federal program. 

  2329 
 

 

Other Executive Administration Services 
Amount of funds generated by the indirect cost rate.  (i.e., general 
operating costs such as duplicating, postage, room rental, telephone, etc.) 

                        2400 Support Services 
Activities that have been assigned in addition to the normal contract 
concerned with directing and managing the operation of a particular 
school.  Examples would include extended days, Title I summer school 
or alternative high school. 

  2700 
 

Student Transportation Services 
Providing transportation for students.  Activities concerned with 
conveying students to and from school, as provided by State and Federal 
law.  This includes trips between home and school, and trips to and from 
school activities.  Federal funds may not be used to supplant regular 
transportation costs. 

3000 Non-Instructional Services 

3300 
 

Community Services Operations 
Providing community services to staff or students. 

3400 
 

Student Activities 
Providing activities associated with the students in these programs. 
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Appendix I 
LEA Application Scoring Form 

SUMMARY PAGE 
Reviewer Name: 
USD Name and USD #: 
Grant Application Name: 
 
 
 

Section 
 

Points Awarded 

Section A:  Schools to be Served 
 
 

5  /5 

Section B:  Descriptive Information 
 
 

                                    /210 

Section C:  Budget 
 
 

                                      /35 

Section D:  Assurances 
 
 

                              ___Yes 
                              ___No 

Section E:  Waivers 
 
 

                              ___Yes 
                              ___No 

TOTAL APPLICATION SCORE   
 
 

                                    /250 
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LEA Grant Scoring Form 
 
 

 
5 pts. The LEA must identify each Tier I, Tier II and Tier III school the LEA commits to serve and 

identify the model that the LEA will use in each Tier I and Tier II school. 
(a) the name and NCES ID # of each school along with the identification of the tier 

level for each school 
(b) the intervention model that will be implemented in each school 

Scoring Rubric 

Marginal 
(0-1 pts.) 

Somewhat Rigorous 
(2-3 pts.) 

Most Rigorous 
(4-5 pts.) 

 
Identification: 
 
• List of schools is missing.  

 
 

 
• Models have not been               

identified for each school. 
 

 
 

 
Identification: 
 
• List of schools is 

providedbut tiers are not 
designated. 

 
• Some models have been 

identified for individual 
schools but the list is 
incomplete. 

 
 

 
Identification: 
 
• List of schools are 

provided and correctly 
identified into tiers. 

 
• Models of intervention 

have clearly been 
identified that will be 
implemented for each 
school. 

 
 Points Awarded  5 
Comments 
 
List of schools was provided and intervention model identified.    
 
   
 
   
 
   
 
 
  

A.  SCHOOLS TO BE SERVED:  An LEA must include the following information with 
respect to the schools it will serve with a School Improvement Grant. 
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B:  DESCRIPTIVE INFORMATION:  An LEA must include the following  

information in its application for a School Improvement Grant. 
 

 
10 pts. Describe the needs assessment process that the school went through before selecting 

the Intervention Model. 
 
Scoring Rubric 
 

Marginal 
(0-3 pts.) 

Somewhat Rigorous 
(4-6 pts.) 

Most Rigorous 
(7-10 pts.) 

 
Process: 
• No evidence of a needs 

assessment process was 
provided. 

 
• Process does not include 

all required stakeholders. 
 
 

 
Process: 
• Limited evidence of a 

needs assessment 
process was provided. 

 
• Limited evidence of 

consultation with 
stakeholders regarding the 
needs assessment 
process. 

 
Process: 
• Substantial evidence of a 

needs assessment 
process was provided. 

 
• Relevant stakeholders 

were involved in the needs 
assessment process. 

 
 Points Awarded     4  
Comments 
 
The district team membership was identified and their role described, however community stakeholders 
were not included.  The proposal did not describe the needs assessment process.  
 
   
 
   
 
   
  

B 1a:  For each Tier I and Tier II school that the LEA commits to serve, the LEA must demonstrate 
that – The LEA has analyzed the needs of each school and selected an intervention for 
each school. 



 

95 

 
15 pts. Write a brief summary of the school’s data analysis results/findings.  Include: 

 Achievement Data 
o School Leading Indicator Report 
o School AYP Data 
o School Report Card Data 

 Perception Data 
 School AYP Data 
 School Report Card Data 

Scoring Rubric 
 

Marginal 
(0-5 pts.) 

Somewhat Rigorous 
(6-10 pts.) 

Most Rigorous 
(11-15 pts.) 

 
Summary: 
 
• few sources of data are 

included. 
• no summarization of the 

data is evident. 
 
 

 
Summary: 
 
• three of the listed sources 

of data are included. 
• summarization of data is 

not clear. 
 
 

 
Summary: 
 
• four of the listed sources 

of data are included. 
• a concise summarization 

of the data is evident. 
 

 
 Points Awarded 11  
Comments 
 
Various sources were used to report student achievement.  Very limited perception data was provided (no 
student, teacher, parent, or community perception data). 
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15 pts. Based on the school’s data analysis results, describe the root cause(s) that support the 

selection of an appropriate intervention model 
(Root Cause Analysis).   

 
Scoring Rubric 
 

Marginal 
(0-5 pts.) 

Somewhat Rigorous 
(6-10 pts.) 

Most Rigorous 
(11-15 pts.) 

 
• No evidence of causes 

and contributing factors 
with few connections to 
low student achievement 
and/or need for 
schoolwide intervention. 

 

 
• Limited evidence of 

causes and contributing 
factors with few 
connections to low student 
achievement and/or need 
for schoolwide 
intervention. 

 

 
• Clearly analysis of causes 

and contributing factors to 
low student achievement 
and/or need for 
schoolwide intervention is 
provided. 

 
 Points Awarded   13  
Comments 
 
The proposal clearly identifies the root causes. 
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B 1b:  For each Tier I and Tier II school that the LEA commits to serve, the LEA must 
demonstrate that – The LEA has the capacity to use school improvement funds to provide 
adequate resources and related support to each Tier I and Tier II school identified in the LEA’s 
application in order to implement, fully and effectively the required activities of the school 
intervention model it has selected. 

 
15 pts. Using the Needs Assessment results and the selected School Intervention Model, assess the 

district and school capacity:  Elaborate on how the school used the Innovation Configuration 
Matrix (ICM) for Schools.  

 
Scoring Rubric 
 

Marginal 
(0-5 pts.) 

Somewhat Rigorous 
(6-10 pts.) 

Most Rigorous 
(11-15 pts.) 

 
• Needs assessment does 

not address all academic 
areas or subpopulations in 
which the school is 
underperforming or 
showing regression  

 
 
 

 
 

 
• Non-academic needs and 

associated data are not 
linked to conditions that 
impact student 
achievement  

 
 

 
• Needs assessment 

addresses all academic 
areas or subpopulations in 
which the school is 
underperforming or 
showing regression  

 
 
 

 
 
 

• Non-academic needs and 
associated data are 
generally linked to 
conditions that impact 
student achievement  

 

 
• Needs assessment is 

comprehensive, 
addresses all academic 
areas or subpopulations in 
which the school is 
underperforming or 
showing regression, and 
addresses underlying 
conditions and causes for 
academic performance 
issues  

 
 
• Non-academic needs and 

associated data are 
clearly and logically linked 
to conditions that impact 
student achievement  

 
 
 Points Awarded   13 
Comments 
 
The proposal clearly described why the model is an appropriate fit for the school. Replacement of the 
principal and the focus on implementation of the ELL strategies along with the MTSS implementation to 
fidelity is key to increase student achievement. 
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5 pts. Discuss the strengths and weaknesses identified in the capacity appraisal that was done for the 

school using the Innovation Configuration Matrix (ICM for Schools. 
 
Scoring Rubric 

 
Marginal 
(0-1 pts.) 

Somewhat Rigorous 
(2-3 pts.) 

Most Rigorous 
(4-5 pts.) 

 
• Unclear evidence of 

strengths and weaknesses 
was provided. 

 

 
• Limited evidence of 

strengths and weaknesses 
was provided. 

 

 
• Substantial evidence of 

strengths and weaknesses 
was provided. 

 
 
 Points Awarded 3  
Comments 
 
Apathy of staff and lack of leadership were identified as a weakness of the school.  
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10 pts. Provide an explanation of the school’s capacity to use school improvement funds to provide 
adequate resources and related support for full and effective implementation of all required 
activities of the selected model. 

 
Scoring Rubric 

 
Marginal 
(0-3 pts.) 

Somewhat Rigorous 
(4-6 pts.) 

Most Rigorous 
(7-10 pts.) 

 
• School’s capacity to use 

school improvement funds 
has not been addresses or 
has been minimally 
addressed. 

 
 
 
 
 
 
 

 
• School’s capacity to use 

school improvement funds 
has been addressed. 

 
 
 

 
• School’s capacity to use 

school improvement funds 
has been clearly 
demonstrated. 

 

 
 Points Awarded 0  
Comments 
 
We did not feel this question was addressed.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
B 2:  If the LEA is not applying to serve each Tier I school, the LEA must explain why it lacks 
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capacity to serve each Tier I school. 
 
 
5 pts. 
 
Scoring Rubric 

 
Marginal 
(0-1 pts.) 

Somewhat Rigorous 
(2-3 pts.) 

Most Rigorous 
(4-5 pts.) 

 
• LEA’s attempt to explain 

why it lacks capacity to 
serve each Tier I school is 
unclear or does not 
provide sufficient reason 
to omit from serving 
school. 

 
• Explains why it lacks 

capacity to serve each 
Tier I school. 

 

 
• Clearly explains with 

supporting detail why the 
LEA lacks capacity to 
serve each Tier I school. 

 
 Points Awarded 3  
Comments 
 
No new information was provided.  
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B 3:  The LEA must describe actions it has taken, or will take, to design and implement 

interventions consistent with the final requirements. 
 
 
15 pts. Using the needs assessment results, select the Appropriate Intervention Model.  Elaborate on 

how the school utilized the School Intervention Model Selection Rubrics to choose a model. 
 
 
Scoring Rubric 

 
Marginal 
(0-5 pts.) 

Somewhat Rigorous 
(6-10 pts.) 

Most Rigorous 
(11-15 pts.) 

 
• Selected intervention 

model(s) does not address 
the needs identified in the 
school(s)’s needs 
assessment  

 
 
 

 
• Selected intervention  

model(s) adequately 
addresses the needs 
identified in the school(s)’s 
needs assessment 

 
• Selected model(s) fully 

addresses the needs 
identified in the 
school(s)’s needs 
assessment  

 

 
 
 Points Awarded 5  
 
Comments 
 
The biggest challenge this school faces is not implementing MTSS and ELL strategies with 
fidelity.  There is a concern that the MTSS model has not been fullydeveloped or explained in relationship 
for ELLinstruction.   
 
We are still unclear what professionaldevelopment will be provided for teachers to enhance their 
instruction. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

102 

 
 
5 pts. Describe why the model will be an appropriate fit for the school. 
 
Scoring Rubric 

 
Marginal 
(0-1 pts.) 

Somewhat Rigorous 
(2-3 pts.) 

Most Rigorous 
(4-5 pts.) 

 
• Rationale for model 

selection is unclear or is 
not logical 

 
 
 
 

 
• Rationale for model 

selection is logical and 
clear. 

 

 
• Rationale for model 

selection is detailed, 
strong, and directly links 
the model to the needs 
assessment. 

 

 
 Points Awarded 5  
 
Comments 
 
Information provided supported how the model is appropriate. 
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15 pts. Describe the actions the school will take to design and implement interventions consistent with 

the final requirements of the grant.. 
 
Scoring Rubric 

 
Marginal 
(0-5 pts.) 

Somewhat Rigorous 
(6-10 pts.) 

Most Rigorous 
(11-15 pts.) 

 
• Interventions are not 

consistently designed and 
implemented to meet final 
requirements. 

 
• Selected intervention 

model(s) does not address 
the needs identified in the 
school(s)’s needs 
assessment  

 
 
 
 
 

 
• Interventions are designed 

and implemented to be 
consistent with final 
requirements. 

 
• Selected intervention  

model(s) adequately 
addresses the needs 
identified in the 
school(s)’s needs 
assessment  

 
 
 
 

 
• Interventions are carefully 

designed and 
implemented with integrity 
to be consistent with final 
requirements. 

• Selected model(s) fully 
addresses the needs 
identified in the school(s)’s 
needs assessment  

 
 

 
 Points Awarded 13  
 
Comments 
 
The smart goals described the outcomes that would be expected with the grant.  We felt between the 
chart and the SMART goals they have addressed thesesufficiently.   
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10 pts. Describe the actions the school will take to recruit, screen and select external providers, if 

applicable to ensure their quality. 
 
Scoring Rubric 

 
Marginal 
(0-3 pts.) 

Somewhat Rigorous 
(4-6 pts.) 

Most Rigorous 
(7-10 pts.) 

 
• The application lacks 

documentation that 
thorough recruiting, 
screening and selecting of 
external providers was 
done to ensure their 
quality. 

 

 
• Where applicable, the 

application describes the 
recruiting, screening and 
selecting of external 
providers to ensure their 
quality.  

 

 
• Where applicable, the 

application clearly 
describes the recruiting, 
screening and selecting of 
external providers to 
ensure their quality. 

 
 Points Awarded 4  
 
Comments 
 
The only outside provider identified was the Urban Policy Development group. The proposal did not share 
who theexternal providers will be for ELL and parent and community involvement.  
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5 pts. Describe how the school will align other resources with the interventions. 
 
Scoring Rubric 

 
Marginal 
(0-1 pts.) 

Somewhat Rigorous 
(2-3 pts.) 

Most Rigorous 
(4-5 pts.) 

 
• Other resources are not 

aligned with the 
interventions. 

 

 
• Other resources are 

aligned with the 
interventions to aid 
implementation. 

 

 

• Other resources are 
carefully aligned with the 
interventions to aid 
implementation. 

 
 
 

 
 Points Awarded 3  
Comments 
 
No new information was shared concerning the aligning of resources.   
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5 pts. Explain what practices or policies, if necessary, will need to be modified to enable the school to 

implement the interventions fully and effectively. 
 
Scoring Rubric 

 
Marginal 
(0-1 pts.) 

Somewhat Rigorous 
(2-3 pts.) 

Most Rigorous 
(4-5 pts.) 

 
• Where necessary, 

changes in practices and 
policies have not fully 
taken place where these 
changes would enable the 
school(s) to implement 
interventions. 

 
• Where necessary, 

practices and policies 
have been modified to 
enable the school(s) to 
implement interventions. 

 
 

 
• Where necessary, 

practices and policies 
have been modified to 
enable the school(s) to 
implement interventions 
fully and effectively. 

 
 
 Points Awarded 1  
 
Comment 
 
No new information was provided.  
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5 pts. Explain how the school will sustain the reforms after the funding period ends. 
 
Scoring Rubric 

 
Marginal 
(0-1 pts.) 

Somewhat Rigorous 
(2-3 pts.) 

Most Rigorous 
(4-5 pts.) 

 
• The application does not 

clearly describe how the 
reforms will be sustained 
after the funding period 
ends. 

 

 
• The application does not 

clearly describe how the 
reforms will be sustained 
after the funding period 
ends. 

 
 

 
• The application clearly 

describes how the reforms 
will be sustained after the 
funding period ends. 

 

 
 Points Awarded 2  
 
Comments 
 
Information was toovague; the previous application was more explicit in how the intervention model will 
be sustained.   
  



 

108 

 
B 4:  The LEA must include a timeline delineating the steps it will take to implement the selected 

intervention in each Tier I and Tier II school identified in the LEA’s application. 
 
10 pts.  
 
Scoring Rubric 

 
Marginal 
(0-3 pts.) 

Somewhat Rigorous 
(4-6 pts.) 

Most Rigorous 
(7-10 pts.) 

 
• Provides a vague timeline 

without delineation of the 
steps that will be taken to 
implement the selected 
intervention. 

 

 
• Provides a timeline for 

each step the LEA will 
take to implement the 
selected intervention. 

 
• Provides a detailed 

timeline delineating each 
step the LEA will take to 
implement the selected 
intervention. 

 
 
 

 
 Points Awarded 5  
Comments 
 
Very little information was added. 
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B 5:  The LEA must describe the annual goals for student achievement on the State’s 

assessment in both reading/language arts and mathematics that it has established in 
order to monitor its Tier I and Tier II schools that receive school improvement funds.. 

 
15 pts.  
 
Scoring Rubric 

 
Marginal 
(0-5 pts.) 

Somewhat Rigorous 
(6-10 pts.) 

Most Rigorous 
(11-15 pts.) 

 
• Goals for student 

achievement on the state 
reading/language arts and 
mathematics assessments 
are vague, insignificant, or 
unrealistic. 

 
• Goals are generic and do 

not address intervention 
models chosen  

 
 

 
• Objectives are not directly 

related to the goal, the 
selected intervention, or 
the school(s)’s needs  

 

 
• Describes annual goals for 

student achievement on 
the reading/language arts 
and mathematics state 
assessments 

 
 

• There is a goal for each 
intervention model chosen  

 
 

 
 

• Objectives are related to 
the goal, selected 
intervention and the 
school(s)’s needs  

 

 
• Clearly describes 

significant annual goals for 
student achievement on 
the reading/language arts 
and mathematics state 
assessments 

 
• Goals specifically address 

which intervention model 
will be implemented at 
which school(s) and there 
is a separate goal for each 
intervention model chosen 

• Objectives are directly 
related to the goal and 
selected intervention and 
clearly address each 
school(s)’s needs  

 
 
 Points Awarded    12 
 
Comments 
 
Goals are clearly focused on student achievement and tied to state assessments along with professional 
development for teachers.   
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B 6:  For each Tier III school the LEA commits to serve, the LEA must identify the services the 

school will receive or the activities the school will implement, if applicable. 
 

 
10 pts.  (a) Each Tier III school that the LEA plans on serving has been identified. 
  (b) A description of the services that the LEA will provide to the school is provided. 
  (c) A description of the activities that the school will implement was provided. 
 
Scoring Rubric 

 
Marginal 
(0-3 pts.) 

Somewhat Rigorous 
(4-6 pts.) 

Most Rigorous 
(7-10 pts.) 

 
The grant is not clear in: 
 
•     identifying the Tier III 

schools to be served. 
 
•     describing the services 

that the LEA will provide to 
the Tier III schools. 

 
 
 
 
 
 

 
The grant provides: 
 
• some but not all Tier III 

schools to be served. 
 
•    a general description of the 

services that the LEA will 
provide to the Tier III 
schools. 

 
 

 
The grant: 
 
•   clearly identifies all Tier III 

schools to be served. 
 
•   clearly and concisely 

describes the services that 
the LEA will provide to the 
Tier III schools. 

 
 

 
 Points Awarded  1  
Comments 
 
The proposal did not address this section thus the score remains the same.  
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B 7:  The LEA must describe the goals it has established (subject to approval by SEA) in order to 

hold accountable its Tier III schools that receive school improvement funds. 
 
30 pts. (a) Identify goals/objectives consistent with the desired outcomes and required activities.  

These must be specific, measurable, attainable and time-bound. 
  (b) Describe how the evaluation plan will document the effectiveness of the activities 

within identified schools. 
  (c) Describe how the district will use school evaluation data to determine the 

effectiveness of the school improvement funded activities. 
 
Scoring Rubric 

 
Marginal 
(0-9 pts.) 

Somewhat Rigorous 
(10-20 pts.) 

Most Rigorous 
(21-30 pts.) 

 
• The proposal fails to 

identify the 
goals/objectives to 
document the 
effectiveness of activities 
for individual schools. 

 
 
 

• The proposal fails to 
provide an evaluation 
plan, which would 
document the 
effectiveness of the 
activities in the schools.  

 
• The proposal lacks a clear 

description of how the 
LEA will determine the 
effectiveness of the school 
improvement funded 
activities.   

 
 

 
• The proposal establishes 

overall minimum 
achievement expectations. 

 
 

 
 
 
 

• The proposal provides a 
vague evaluation plan, 
which would document the 
effectiveness of the 
activities in the schools. 

 
 
• The proposal provides a 

vague plan on how 
evaluation data will be 
used to determine the 
effectiveness of the school 
improvement funded 
activities. 

 
 

 
• The proposal identifies 

goals/objectives, which 
are consistent with the 
desired outcomes and 
required activities of the 
grant (specific, 
measurable, attainable, 
and time-phased). 

 
• The proposal describes 

how evaluation plan will 
document effectiveness of 
the activities within the 
identified schools. 

 
 
• The proposal describes 

how the district will use 
school evaluation data to 
determine the 
effectiveness of the school 
improvement funded 
activities. 
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 Points Awarded  0  
Comments 
 
This section was not addressed and must be to receive funding.  
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B 8:  As appropriate, the LEA must consult with relevant stakeholders regarding the LEA’s 
application and implementation of school improvement models in its Tier I and Tier II 
schools.  It should include: 

 
10 pts.  (a) A list of stakeholders who provided input. 

(b) The process of how the stakeholders were consulted with regarding the application. 
 
Scoring Rubric 

 
Marginal 
(0-3 pts.) 

Somewhat Rigorous 
(4-6 pts.) 

Most Rigorous 
(7-10 pts.) 

 
• The grant fails to identify 

any stakeholders whom 
the LEA consulted with 
concerning the application 
and the implementation of 
the school improvement 
models in its Tier I and 
Tier II schools. 
 
 

 
• The grant fails to describe 

how the stakeholders 
were consulted with 
concerning the application 
and the implementation of 
the school improvement 
models in its Tier I and 
Tier II schools. 

 

 
• The grant identified 

stakeholders whom the 
LEA consulted with 
concerning the application 
and the implementation of 
the school improvement 
models in its Tier I and 
Tier II schools, however it 
was not clear if these were 
relevant stakeholders. 
 

• The grant provided a 
vague description of the 
how the stakeholders 
were consulted with 
concerning the application 
and the implementation of 
the school improvement 
models in its Tier I and 
Tier II schools. 

 

 

 
• The grant identified key 

stakeholders whom the 
LEA consulted with 
concerning the application 
and the implementation of 
the school improvement 
models in its Tier I and 
Tier II schools. Resumes 
were included to 
determine their relevance. 
 

• The grant provided a 
detailed description of the 
how the stakeholders 
were consulted with 
concerning the application 
and the implementation of 
the school improvement 
models in its Tier I and 
Tier II schools and what 
role they would play in the 
implementation of the 
funded activities. 

 
 Points Awarded 0  
Comments 
 
This section must be addressed before funding can be allocated.   
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C:  BUDGET:  An LEA must include a budget that indicates the amount of school improvement 
funds the LEA will use each year in each Tier I, Tier II, and Tier III school it commits to serve. 

 
35 pts. The LEA must provide a budget that indicates the amount of school improvement funds the 

LEA will use each year to – 
(a) Implement the selected model in each Tier I and Tier II school it commits to serve; 
(b) Conduct LEA-level activities designed to support implementation of the selected 

school intervention models in the LEA’s Tier I and Tier II schools; and 
(c) Support school improvement activities, at the school or LEA level, for each Tier III 

school identified in the LEA’s application. 
 
Scoring Rubric 

 
Marginal 

(0-11 pts.) 
Somewhat Rigorous 

(12-23 pts.) 
Most Rigorous 

(24-35 pts.) 
 
• Grant funds are not 

aligned or clearly tied to 
the goals, objectives, and 
strategies. 

 
• The budget does not fully 

support all required 
components of the 
intervention model 
selected. 

 
• Other state, local and 

federal funds supporting 
grant activities are not 
specified. 

 
• Budgeted items do not 

comply with supplement, 
not supplant, provisions of 
ESEA. 

 
 

 
• Grant funds are tied to the 

goals, objectives, and 
strategies. 

 
 
• Budgeted items support all 

required components of 
the intervention model 
selected. 

 
 
• Other state, local and 

federal funds supporting 
grant activities are 
specified. 

 
 

 
• Grant funds are clear and 

well defined an directly 
support the goals, 
objectives, and strategies. 
 

• Budgeted items are of 
sufficient scope and 
amount to ensure strategy 
success and full 
intervention model 
implementation. 

 
• Other state, local and 

federal funds clearly and 
logically support the plan. 

 
• All budgeted items comply 

with supplement, not 
supplant, provisions of 
ESEA, including Title I, 
Part A, §1114(a)(2)(B) and 

      §1120A(b) 
 

 
 Points Awarded    15  
Comments 
 
The proposal did not include a required Year I and II district budget and narrative.  (In the original grant this was 
provided) 
 
Building budgets did not provide information concerning the professional development needs around ELL and MTSS. 
 
Does the Urban Policy Development group work with all schools and did they previously work with PV? 
 
Year 2 budget is extremely high in the supplies area, please identify what ELL supplies will be purchased. 
 
iPads are property not supplies.  Please adjust your budget.  
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D:  ASSURANCES:  An LEA must include the following assurances in its application for a School 
Improvement Grant. 
 
 
 
Assurances have been checked.  Yes No (Circle one.) 
 
 
E:  WAIVERS:  If the SEA has requested any waivers of requirements applicable to the LEA’s 
School Improvement Grant, an LEA must indicate which of those waivers it intends to implement. 
 
 
Waivers the LEA will implement have  
been checked.     Yes No (Circle one.) 
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